
 

 

  

Education Quarterly 

Reviews 
 

 
 

Irafahmi, D. T., & Mentari, S. (2023). The Case Study Method in the Accounting 

Classroom. Education Quarterly Reviews, 6(2), 258-265. 
  

ISSN 2621-5799 

 

DOI: 10.31014/aior.1993.06.02.754 

 

The online version of this article can be found at: 

https://www.asianinstituteofresearch.org/ 

 

 

 
Published by: 

The Asian Institute of Research 

 

The Education Quarterly Reviews is an Open Access publication. It may be read, copied, and distributed free of 

charge according to the conditions of the Creative Commons Attribution 4.0 International license. 

 

The Asian Institute of Research Education Quarterly Reviews is a peer-reviewed International Journal. The journal 

covers scholarly articles in the fields of education, linguistics, literature, educational theory, research, and 

methodologies, curriculum, elementary and secondary education, higher education, foreign language education, 

teaching and learning, teacher education, education of special groups, and other fields of study related to education. 

As the journal is Open Access, it ensures high visibility and the increase of citations for all research articles 

published. The Education Quarterly Reviews aims to facilitate scholarly work on recent theoretical and practical 

aspects of education. 

 

 

 

 

 

 

about:blank


 

258 

  
The Asian Institute of Research 

Education Quarterly Reviews 
Vol.6, No.2, 2023: 258-265 

ISSN 2621-5799 
Copyright © The Author(s). All Rights Reserved 

DOI: 10.31014/aior.1993.06.02.754 

 

 

 

 

The Case Study Method in the Accounting Classroom 

Diana Tien Irafahmi1, Sriyani Mentari2 
 

1,2 Department of Accounting, Universitas Negeri Malang, Indonesia  

 

Correspondence: Diana Tien Irafahmi, Department of Accounting, Universitas Negeri Malang, East Java, 

Indonesia. E-mail: diana.tien.fe@um.ac.id 

 

Abstract 

The case study method or the case method is an important teaching method that has been used widely in education. 

Despite its importance, there is limited report whether the case study method has been successfully implemented 

in Indonesian accounting classrooms. This research aims to investigate accounting students’ perceptions about the 

implementation of case study method in accounting education. This research is important to get an understanding 

of the usefulness of the case study method and the challenges surrounding the implementation of the case study 

method. A questionnaire is used to collect the data. We sent an online questionnaire to accounting students. The 

study found that while students believe that the case study method is quite useful for their learning and critical 

thinking, they also report challenges with its implementation. It is recommended that the instructor should provide 

sufficient guidance to complete the case study, and create an enjoyable and meaningful learning environment so 

that students can fully engage with the course that use case study method. 

 

Keywords: Case Study Method, Accounting Education, Higher Education, Indonesia 

 

 

1. Introduction 

 

1.1 Background 

 

According to research, Indonesian accounting graduates lack relevant competencies (Adhariani, 2020; Phan, Yapa, 

& Nguyen, 2020; Prayanthi & Nelwan, 2019). The overemphasis on teaching theoretical content knowledge and 

the lack of support for accounting students to acquire competency beyond accounting knowledge is a typical 

critique of Indonesian accounting education (Setyaningrum, Muktiyanto, & Hermawan, 2015). Practitioners and 

employers in Indonesia have emphasized the importance of changing the Indonesian accounting curriculum and 

pedagogy, particularly in terms of practical accounting (Pratama, 2015), information technology (Wulandari & 

Ali, 2019), communication (Adhariani, 2020), teamwork, and ethics (Prayanthi & Nelwan, 2019). It seems that 

accounting programs in Indonesia are still having trouble meeting the need for high-quality graduates (Utami, 

Priantara, & Manshur, 2011). 

 

To enhance the quality of graduates, there is a need to adopt a teaching method that promote the development of 

students’ competence, that is the case study method. The case study method is a teaching method in which students 

are faced with a real-life problem, the case. The case study method has been used extensively in law, medical and 
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business education to develop certain skills and knowledge (Biggs & Tang, 2011; Reinstein, Churyk, & Tate, 

2018). Particularly in accounting education, case study method is considered to be valuable teaching method 

because it mirrors the real practice of accountants’ day-to-day business decision-making (Reinstein et al., 2018). 

It is useful to frame students’ learning in a real context, which is often lacking in traditional teaching approaches 

(Boyce, Williams, Kelly, & Yee, 2001; Dennis, 2003; Drake, 2011). This framing helps students simultaneously 

learn concepts and apply their conceptual understanding in practice (Biggs & Tang, 2011). Most importantly, it 

provides opportunities for students to develop multiple competencies (see e.g., Andiola et al., 2018; Bagley & 

Harp, 2012; Miller & Savage, 2009; Peaden & Stephens, 2013). 

 

Despite its importance, teaching and learning in a public university in Indonesia, Universitas Negeri Malang, are 

rarely based on the case study method. Therefore, since 2020, Universitas Negeri Malang requires all academic 

staff to adopt the case study method in their lesson plans. Several seminars and workshops of case study method 

have been conducted by Universitas Negeri Malang to ensure the academic staff gets the proper idea of the case 

study method. Nevertheless, there is no report whether the case study method has been successfully implemented 

or not in the accounting classrooms. This research investigates: (1) the usefulness of the case study method, and 

(2) the challenges in implementing the case study method, as perceived by accounting students in Universitas 

Negeri Malang.  

 

1.1 Literature Review 

 

1.1.1 Case study method 

 

The case study method or case method is a teaching and learning method that employs case studies to engage 

students in actively solving complex problems similar to those encountered in real-life situations (Magwilang, 

2022; Pilato & Ulrich, 2014). In many publications, such as journal articles and books, the case study method is 

referred to by different names, such as case method (Forsgren, Christensen, & Hedemalm, 2014) and case-based 

instruction (Almuqayteeb, 2021; Magwilang, 2022).  

 

Initially popular in medicine, business, and law education (Weil, Oyelere, Yeoh, & Firer, 2001), the case study 

method is quickly getting popular in other disciplines such as nursing (Forsgren et al., 2014), social studies 

(Dundar, 2019), educational technology (Almuqayteeb, 2021), and science (Herreid, 2007; Magwilang, 2022; 

Noblitt, Vance, & Smith, 2010) . The case study method is interesting in that it allows students to apply their 

theoretical understanding in a variety of practical situations (Knyvienė, 2014). Case study method is mostly 

important for discipline that requires the development of analytical and judgment skills (Weil et al., 2001). 

Particularly in accounting education, the case study method was implemented in response to the Accounting 

Education Change Commission's recommendation that innovative teaching methods must be used to develop 

desired learning outcomes such as problem-solving, critical thinking, communication skills, and interpersonal 

skills (Weil et al., 2001). Following law education, the Harvard Business School implemented the case study 

method in business and accounting classrooms with the goal of educating students with ready-to-apply theoretical 

knowledge in practice and real-world work situations (Knyvienė, 2014).  

 

The case study is an essential part of the case study method. According to Herreid (2007), case study can be defined 

as a story with educational message. It usually consists of two parts, the case materials and the instructions or 

questions related to the case. The case materials could be a real-life case example, or if creating a real-life case is 

not possible, it can be replaced by designing case materials that are similar to the types of problems that occur in 

real life (Dundar, 2019).  Case study is usually in written format, yet another modern format of case study occurred, 

such as a video case study (Pai, 2014).  

 

1.1.2 The usefulness of the case study method in accounting education 

 

Accounting courses mostly consist of practical knowledge, rather than declarative knowledge. Practical knowledge 

is knowledge that puts theory into practice (Biggs & Tang, 2011). To attain practical skills, accounting theory 
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must be integrated with accounting practice through the use of teaching methods, such as case study method 

(Chaffey, Van Peursem, & Low, 2011).  

Apart from the benefit of enhancing students with practical skills, the case study method is also perceived to be 

useful to facilitate the development of non-technical competence (Agrawal, Birt, Holub, & van Zyl, 2020; 

Ballantine & Larres, 2009; Christensen, Harrison, Hollindale, & Wood, 2019; Crawford, Helliar, & Monk, 2011; 

Derstine, Emig, & Grant, 2015; Mihret, Abayadeera, Watty, & McKay, 2017; Samkin & Keevy, 2019; Viviers, 

Fouché, & Reitsma, 2016). Crawford et al. (2011) recommended the use of case studies to help students acquire 

critical thinking, and role-playing to develop students’ communication skills. Derstine et al. (2015) suggested 

collaborative learning and case studies to enhance students’ communication, decision-making abilities and mastery 

of technical accounting knowledge. Case studies developed by a financial institution (external stakeholder) have 

been found useful in soft skills growth because they help students develop decision-making, communication and 

research abilities (Samkin & Keevy, 2019). The students believed that the collaborative learning aspect of the case 

study had the greatest effect on the development of ethical behaviour and personal characteristics (Samkin & 

Keevy, 2019). 

 

The use of case studies has allowed students to develop their questioning mind, and consider alternatives and 

perspectives for decision-making (Agrawal et al., 2020).  A case study assignment contributed to the development 

of professional judgement of accounting students in an online auditing course (Mihret et al., 2017). A collaborative 

learning atmosphere in the introductory accounting classes was successful in enhancing students’ leadership skills 

and ability to function as a team member (Christensen et al., 2019). Similarly, undergraduate accounting students 

in a cooperative learning environment were found to have better interpersonal and communication skills than 

students in a conventional learning environment (Ballantine & Larres, 2009). Fun learning activities, such as 

business games, were recommended as an effective and innovative teaching method that can positively contribute 

to the soft skills development of accounting students, especially in teamwork and communication skills (Viviers 

et al., 2016). 

 

1.1.3 The challenges in the implementation of the case study method 

 

Although numerous research has reported the benefit of case study method, several research also reported the 

difficulties that are imbedded in the implementation of the case study method (Adler, Milne, & Stringer, 2000; 

Erlandsson, 2017; Nik Ahmad, 2011). Adler et al. (2000) for example, found that students were reluctant of being 

actively involved in the learning process using case study method. Nik Ahmad (2011) argued that using case 

method in a passive learning environment is much more challenging than that in an active learning environment. 

Educators need to adapt and modify the method to enhance learning (Nik Ahmad, 2011).  

 

Erlandsson (2017) points out that there are at least three difficulties to implement the case study method, including 

time difficulties, educational difficulties, and managerial difficulties. Time-consuming difficulties include those 

that will require both the teacher's and students' time and resources, such as developing the case, discussing the 

case, writing and grading the case reports. Another significant challenge is that, in order to be effective, the case 

must target multiple issue areas at the same time (Erlandsson, 2017). Educational difficulties include the 

difficulties that teachers will experience when adopting the case-study method, such as the inability to teach new 

knowledge using this method, the deductive approach, and retrospective thinking. The case-study method 

frequently teaches simply how and when theories should be applied, rather than why. The strategy can sometimes 

induce passivity as well (Erlandsson, 2017). Managerial difficulties include the difficulties that management, for 

example, the institution, will encounter when utilizing the case-study approach, such as the requirement that all 

students attend class and the difficulty in finding teaching space for big class settings. There will also be challenges 

if the cases are written in a second language (Erlandsson, 2017). 

 

2. Method 

 

This is a descriptive research study, in which the main focus is to collect and describe quantitative data regarding 

the implementation of the case study method in accounting classrooms, as perceived by accounting students. The 

data was collected through online questionnaire. The questionnaire was sent to accounting students at the Faculty 
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of Economics and Business Universitas Negeri Malang. These students have enrolled and completed a course that 

employed case study method. 

The questionnaire consists of two main parts. The first part details the statements about the usefulness of the case 

study method in the accounting classroom (e.g., The case study helped me to be more confident about my skills 

related to the course, the case study allowed me to view an issue from multiple perspectives, I took a more active 

part in the learning process when we used the case study in the class). The second part of the questionnaire presents 

the statements about the challenges in the implementation of the case study method (e.g., I was frustrated by 

ambiguity that followed when using the case study, I needed more guidance from the instructor about the use of 

the case study in the class, the case study took more time than it was worth). The questionnaire was adapted from 

Almuqayteeb (2021) and Magwilang (2022), using a 5-point likert scale ranging from strongly agree (5) to strongly 

disagree (1). Apart from the close-ended questions, at the end of the questionnaire, students were invited to fill in 

the open questions to gain more detailed data about their perception studying with case study method. Data were 

analysed descriptively, to determine the greatest usefulness and difficulties derived from the use of the case study 

method. 

 

3. Results 

 

The study aimed to determine the usefulness and challenges of the use of case study method in accounting 

education as perceived by accounting students. Eighty-seven students responded the online questionnaire, with the 

majority of them (72%) are female students.  

 

Table 1 shows students’ responses regarding each of the items in the usefulness category. There are three 

subcategory presented in the usefulness category: learning, critical thinking and engagement (Almuqayteeb, 2021). 

Students reported that their engagement in the classroom during the course that implement case study method was 

lower (3.3) than their learning and critical thinking (3.7). This finding suggests that overall, students value the case 

study method is more beneficial for the development of their learning and critical thinking, rather than for 

increasing their engagement/interest in the subject being taught.  

 

Specifically, of the 18 items in the questionnaire, 5 items have a mean score higher than 4 on a 5-point scales, 

which indicates the most useful aspect that students felt from implementing case study method in accounting 

education. Students perceived that: the use of case study was relevant in learning about the course concepts (4.2), 

the case help them to analyze the basic elements of the course concepts (4.1), the case was related to the field of 

study (4.0), the use of the case study was thought-provoking (4.1) and allow students for more discussion of course 

ideas in the class (4.1). 

 

Of the 18 items in Table 1, 13 items have a mean score between 3 – 3.8 on a 5-point scales, indicating that students 

were unsure whether case study method was quite useful for their learning. The 5 items in the questionnaire that 

have the lowest mean score are: I felt immersed in the activity that involved the use of case study (3.2), I was more 

engaged in class (3.3), I took a more active part in the learning process (3.3), I was able to apply the course concepts 

and theories to new situations (3.3), I felt that we covered more content by using the case study in the class (3.3). 

 

Table 1: Usefulness of using case study method 

Usefulness M SD Percentage of Response 

Strongly 

Agree 

Agree Neutral Disagree Strongly 

Disagree 

Learning 3.7       

1. I felt the use of case study was relevant 

in learning about the course concepts. 

4.2 0.5 28.7 64.4 6.9   

2. The case study helped me to analyze 

the basic elements of the course 

concepts. 

4.1 0.5 20.7 70.1 9.2   

3. I felt what we were learning in the 

using case study related to my field of 

study. 

4.0 0.6 25.3 58.6 16.1   
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4. The case study was helpful in 

synthesizing ideas and information 

presented in the course. 

3.6 0.4 5.7 57.5 33.3 3.4  

5. The case study allowed me to retain 

more from the class. 

3.6 0.7 9.2 56.3 25.3 9.2  

6. I felt that we covered more content by 

using the case study in the class. 

3.3 0.8 6.9 34.5 42.5 14.9 1.1 

7. The case study helped me to be more 

confident about my skills related to the 

course.  

3.4 0.8 8.0 40.2 40.2 9.2 2.3 

8. The case study helped me to be more 

confident to apply knowledge into real 

world problems. 

3.7 0.7 13.8 49.4 33.3 2.3 1.1 

Critical Thinking 3.7       

9. I thought the use of the case study in 

the class was thought-provoking. 

4.1 0.7 34.5 52.9 9.2 2.3 1.1 

10. The use of case study allowed me for 

more discussion of course ideas in the 

class. 

4.1 0.8 33.3 48.3 14.9 2.3 1.1 

11. The case study allowed me to view an 

issue from multiple perspectives. 

3.8 0.8 25.3 41.4 26.4 6.9  

12. The case study allowed me for deeper 

understanding of course concepts. 

3.7 0.7 12.6 52.9 28.7 4.6 1.1 

13. The case study brought together 

material I had learned in several other 
special education courses. 

3.4 0.8 9.2 43.7 33.3 13.8  

14. I was able to apply the course concepts 

and theories to new situations as a 

result of using the case study. 

3.3 0.7 4.6 37.9 44.8 12.6  

Engagement 3.3       

15. The case study added a lot of realism 

to the class.  

3.7 0.8 17.2 48.3 24.1 10.3  

16. I was more engaged in class when 

using the case study. 

3.3 0.8 6.9 37.9 42.5 10.3 2.3 

17. I felt immersed in the activity that 

involved the use of case study. 

3.2 0.7 1.1 41.4 42.5 13.8 1.1 

18. I took a more active part in the 

learning process when we used the 

case study in the class. 

3.3 0.8 9.2 31.0 46.0 13.8  

 

The findings also revealed that students have difficulties with using the case study method in accounting classes 

(Table 2). For example, students agree that the ambiguity resulted from using the case study frustrated them, that 

the case study took more time to complete than it was worth, that the format of the case study was difficult, and 

that more guidance from the instructor about the use of the case study in the class is required.  

 

Furthermore, students have conflicting feelings about several questionnaire items. For example, most students 

were unsure (neutral) about whether learning the course that uses case studies is interesting and enjoyable, and 

they were also unsure about whether they are confident enough to do well and understand the course that uses case 

studies.  

 

Table 2: Challenges of using case study method 

Challenges M SD Percentage of Response 

Strongly 

Agree 

Agree Neutral Disagree Strongly 

Disagree 

1. Learning the course that use case 

study is interesting 

2.8 0.9 2.3 19.5 42.5 27.6 8 

2. I enjoy learning the course that use 

case study. 

2.6 0.8 2.3 10.3 47.1 29.9 10.3 
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3. I am confident I will do well on the 

course that use case study. 

3.0 0.7 2.3 21.8 57.5 16.1 2.3 

4. I am sure I can understand the course 

that use case study. 

3.2 0.7 3.4 31.0 49.4 14.9 1.1 

5. I was frustrated by ambiguity that 

followed when using the case study*. 

3.7 1.1 34.5 25.3 21.8 14.9 3.4 

6. I found the use of case study format 

challenging in the class*. 

4.0 0.8 28.7 50.6 14.9 5.7  

7. I needed more guidance from the 

instructor about the use of the case 

study in the class*. 

4.5 0.7 63.2 31.0 2.3 2.3 1.1 

8. The case study took more time than it 

was worth*.  

3.7 0.9 21.8 39.1 28.7 9.2 1.1 

 

4. Discussion 

 

The case study method is a teaching and learning approach that involves students in actively solving complex 

problems similar to those they would face in the real world (Magwilang, 2022; Pilato & Ulrich, 2014). Case study 

method could help students bridge the gap between accounting theory and practice (Chaffey, Van Peursem, & 

Low, 2011). This study intends to reveal students’ perceptions about the usefulness and challenges they 

experienced during the course that use case study method. 

 

The findings of this study suggested that students agree that case study method is quite useful for their learning. 

Students believe the use of case study was relevant in learning about accounting course. Accounting courses are 

characterized by practical knowledge instead of declarative knowledge. Practical knowledge is knowledge that put 

theory into practice (Biggs & Tang, 2011). To attain practical knowledge, accounting theory must be integrated 

with accounting practice through the use of case study method (Chaffey et al., 2011). 

 

Furthermore, students also believe that the use of case study method was thought provoking, enhancing their ability 

to think critically. Similarly, previous studies also advocated for the use of case study method to help students 

develop critical thinking skills (Crawford et al., 2011). Derstine et al. (2015) and Agrawal et al. (2020) stated that  

case studies improve students' decision-making abilities and allow students to consider alternatives and 

perspectives for decision-making. Moreover, the case study assignments helped students to develop professional 

judgment, a skill that beneficial for accounting and auditing students (Mihret et al., 2017). To potentially enhance 

students’ critical thinking, Samkin and Keevy (2019) pointed out the need to develop high quality case studies 

which include complex problems imitating real accounting practice. They suggest accounting instructors to 

develop case studies materials together with external stakeholders such as financial institutions or practitioners 

(Samkin & Keevy, 2019).  

 

While the case study method is useful for student’s learning and critical thinking, unfortunately, the findings in 

this study also suggest that students were less engage in the course that use case study method. This is contradict 

to the findings of previous studies (Almuqayteeb, 2021). According to Almuqayteeb (2021), using the case study 

method increases student engagement, which has the potential to improve student learning. Theoretically, case 

study method is preferable to traditional lecture-based instruction for engaging students in classrooms because the 

method makes students active participants as they simulate themselves in a real-world situation (Magwilang, 

2022). However, as evidenced by this study, this does not always occur in all classrooms. Students were 

disengaged, most likely because they were unmotivated and encountered difficulties when using the case study 

method. Students, for example, perceived that the ambiguity caused by using case studies frustrated them, and that 

the case study format was difficult to understand. This was exacerbated by the instructor's lack of guidance. As a 

result, students felt their learning experience during the course was uninteresting, unpleasant, and they were 

dissatisfied with their academic performance. 

 

In terms of a lack of guidance from instructors, previous research has found that students have varying abilities to 

deal with complex problems and thus require extra guidance from teachers (Irafahmi, 2021). The case studies, 
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which mirrored real accounting and auditing jobs, were substantially more difficult than traditional learning 

activities. Teachers can help students who are having difficulty addressing the issues in case studies by providing 

signposts that guide them on how to respond to the issues presented in the case (Boyce et al., 2001). Excessive 

guidance, on the other hand, represents teachers controlling students' learning and reducing students' autonomy to 

deal with problems on their own. As a result, teachers must provide guidance at appropriate times, such as during 

the early stages of implementing a case study method (Boyce et al., 2001).   

 

5. Conclusion 

 

Overall, students believe the case study method is quite useful, but they also report difficulties with its 

implementation. To realize the full potential of the case study method, the factors that impede students' learning 

with a case study method must be eliminated. The instructor should provide more guidance to the case study 

materials and create a fun, meaningful learning experience for students so that they can fully engage with the 

course. 

 

This study, like all empirical research, had limitations. This study focused on the students’ perspective. Future 

research may consider examining teachers' perspectives on using the case study method in accounting classrooms. 

Investigating the case study method from the perspectives of both educators and accounting students will provide 

a more comprehensive understanding of its implementation. 

 

Acknowledgments 

 

The authors gratefully acknowledge financial support from Universitas Negeri Malang 

 

 

References 

 

Adhariani, D. (2020). The influence of the ASEAN economic community on the future of the management 

accounting profession. Meditari Accountancy Research, 28(4), 587-611. doi: 

https://doi.org/10.1108/MEDAR-04-2019-0476 

Adler, R. W., Milne, M. J., & Stringer, C. P. (2000). Identifying and overcoming obstacles to learner-centred 

approaches in tertiary accounting education: a field study and survey of accounting educators' perceptions. 

Accounting Education, 9(2), 113-134. doi: https://doi.org/10.1080/09639280010001911 

Agrawal, P., Birt, J., Holub, M., & van Zyl, W. (2020). Professional scepticism and the accounting classroom. 

Paper presented at the AFAANZ virtual conference 2020. https://tcm.eventsair.com/afaanzonline 

Almuqayteeb, T. A. (2021). Preservice Teachers Perceptions of Using Case Study as a Teaching Method in 

Educational Technology Course in Saudi Arabia. International Journal of Instruction, 14(4), 679-694. doi: 

https://doi.org/10.29333/iji.2021.14439a 

Ballantine, J., & Larres, P. M. (2009). Accounting undergraduates' perceptions of cooperative learning as a model 

for enhancing their interpersonal and communication skills to interface successfully with professional 

accountancy education and training. Accounting Education, 18(4-5), 387-402. doi: 

https://doi.org/10.1080/09639280902719366 

Biggs, J., & Tang, C. (2011). Teaching for quality learning at university (4th ed.). England: McGraw-Hill. 

Boyce, G., Williams, S., Kelly, A., & Yee, H. (2001). Fostering deep and elaborative learning and generic (soft) 

skill development: The strategic use of case studies in accounting education. Accounting Education, 10(1), 

37-60. doi: https://doi.org/10.1080/09639280121889 

Chaffey, J., Van Peursem, K. A., & Low, M. (2011). Audit education for future professionals: Perceptions of New 

Zealand auditors. Accounting Education, 20(2), 153-185. doi: 

https://doi.org/10.1080/09639284.2011.557492 

Christensen, J., Harrison, J. L., Hollindale, J., & Wood, K. (2019). Implementing team-based learning (TBL) in 

accounting courses. Accounting Education, 28(2), 195-219. doi: 

https://doi.org/10.1080/09639284.2018.1535986 

Crawford, L., Helliar, C., & Monk, E. A. (2011). Generic skills in audit education. Accounting Education, 20(2), 

115-131. doi: https://doi.org/10.1080/09639284.2011.557487 

Dennis, I. (2003). OK in practice – and theory. Accounting Education, 12(4), 415-426. doi: 

https://doi.org/10.1080/0963928032000138673 



Asian Institute of Research                                      Education Quarterly Reviews                                           Vol.6, No.2, 2023  

265 

Derstine, R. P., Emig, J. M., & Grant, T. J. (2015). Case-based approach to teaching intermediate accounting: 

Addressing faculty concerns and competency/assurance of learning requirements. Mustang Journal of 

Accounting and Finance, 7, 82-90.  

Drake, J. (2011). Adding Value to Audit Education through ‘Living’ Cases. Accounting Education, 20(2), 203-

222. doi: https://doi.org/10.1080/09639284.2011.557518 

Dundar, S. (2019). An evaluation of the intentions of preservice teachers to use the case study method in social 

studies classes. Issues in Educational Research, 29(2), 384-401.  

Erlandsson, D. (2017). The difficulties in implementing the case-study method. Retrieved from https://www.diva-

portal.org/smash/get/diva2:1064382/FULLTEXT01.pdf 

Forsgren, S., Christensen, T., & Hedemalm, A. (2014). Evaluation of the case method in nursing education. Nurse 

education in practice, 14(2), 164-169. doi: http://dx.doi.org/10.1016/j.nepr.2013.08.00 

Herreid, C. F. (2007). Start with a story: The case study method of teaching college science. USA: National Science 

teachers Association. 

Irafahmi, D. T. (2021). The Impact of Constructive Alignment on the Development of Competencies in Accounting 

Education. (Doctor of Philosophy Dissertation). Curtin University,  

Knyvienė, I. (2014). A new approach: the case study method in accounting. Economics and Management, 6(4). 

doi:DOI: 10.12846/j.em.2014.04.12 

Magwilang, E. B. (2022). Case-Based Instruction in the Forensic Chemistry Classroom: Effects on Students' 

Motivation and Achievement. International Journal of Learning, Teaching and Educational Research, 21(3). 

doi: https://doi.org/10.26803/ijlter.21.3.21 

Mihret, D. G., Abayadeera, N., Watty, K., & McKay, J. (2017). Teaching auditing using cases in an online learning 

environment: the role of ePortfolio assessment. Accounting Education, 26(4), 335-357. doi: 

https://doi.org/10.1080/09639284.2017.1292466 

Nik Ahmad, N. N. (2011). Teaching the case method in an advanced management accounting course in a passive 

learning environment. International Journal of Accounting and Finance, 3(1), 33-48.  
Noblitt, L., Vance, D. E., & Smith, M. L. D. (2010). A comparison of case study and traditional teaching methods 

for improvement of oral communication and critical-thinking skills. Journal of College Science Teaching, 

39(5), 26.  

Pai, A. (2014). A picture worth a thousand words? Making a case for video case studies. Journal of College Science 

Teaching, 43(4), 63-67.  

Phan, D., Yapa, P., & Nguyen, H. T. (2020). Accounting graduate readiness for work: a case study of South East 

Asia. Education+ Training. doi: https://doi.org/10.1108/ET-02-2019-0036 

Pilato, B., & Ulrich, M. M. (2014). Is the case study method an effective pedagogical method for students to learn 

the fundamentals of financial accounting? ASBBS Proceedings, 21(1), 541.  

Pratama, A. (2015). Bridging the Gap between Academicians and Practitioners on Accountant Competencies: An 

Analysis of International Education Standards (IES) Implementation on Indonesia's Accounting Education. 

Procedia - Social and Behavioral Sciences, 211, 19-26. doi: http://dx.doi.org/10.1016/j.sbspro.2015.11.004 

Prayanthi, I., & Nelwan, M. L. (2019). Accounting graduates’ competences. Jurnal Akuntansi dan Auditing 

Indonesia, 23(1), 30-38.  

Reinstein, A., Churyk, N. T., & Tate, S. L. (2018). Analyzing pedagogical approaches used in second auditing 

courses. Advances in Accounting, 42, 110-124. doi: https://doi.org/10.1016/j.adiac.2018.05.001 

Samkin, G., & Keevy, M. (2019). Using a stakeholder developed case study to develop soft skills. Meditari 

Accountancy Research, 27(6), 862-882. doi: https://doi.org/10.1108/MEDAR-01-2018-0260 

Setyaningrum, D., Muktiyanto, A., & Hermawan, A. A. (2015). How Indonesian Accounting Education Providers 

Meet the Demand of the Industry. International Research Journal of Business Studies, 8(1), 1-11. doi: 

https://doi.org/10.21632/irjbs.8.1.78.1-11 

Utami, W., Priantara, D., & Manshur, T. (2011). Professional accounting education in Indonesia: Evidence on 

competence and professional commitment. Asian Journal of Business and Accounting, 4(2), 93-118.  

Viviers, H. A., Fouché, J. P., & Reitsma, G. M. (2016). Developing soft skills (also known as pervasive skills). 

Meditari Accountancy Research, 24(3), 368-389. doi: https://doi.org/10.1108/MEDAR-07-2015-0045 

Weil, S., Oyelere, P., Yeoh, J., & Firer, C. (2001). A study of students' perceptions of the usefulness of case studies 

for the development of finance and accounting-related skills and knowledge. Accounting Education, 10(2), 

123-146. doi:10.1080/0963928011008164  

Wulandari, S. S., & Ali, S. (2019). Incorporating XBRL topics into the accounting curriculum: empirical evidence 

from Indonesia. Accounting Education, 28(6), 597-620. doi: 

https://doi.org/10.1080/09639284.2019.1679205 

 

 

  

 


	The Case Study Method in the Accounting Classroom
	Diana Tien Irafahmi1, Sriyani Mentari2
	1,2 Department of Accounting, Universitas Negeri Malang, Indonesia
	Correspondence: Diana Tien Irafahmi, Department of Accounting, Universitas Negeri Malang, East Java, Indonesia. E-mail: diana.tien.fe@um.ac.id
	Abstract
	1. Introduction
	1.1 Background
	1.1 Literature Review
	2. Method
	3. Results
	4. Discussion
	5. Conclusion
	References
	Adhariani, D. (2020). The influence of the ASEAN economic community on the future of the management accounting profession. Meditari Accountancy Research, 28(4), 587-611. doi: https://doi.org/10.1108/MEDAR-04-2019-0476
	Adler, R. W., Milne, M. J., & Stringer, C. P. (2000). Identifying and overcoming obstacles to learner-centred approaches in tertiary accounting education: a field study and survey of accounting educators' perceptions. Accounting Education, 9(2), 113-1...
	Agrawal, P., Birt, J., Holub, M., & van Zyl, W. (2020). Professional scepticism and the accounting classroom. Paper presented at the AFAANZ virtual conference 2020. https://tcm.eventsair.com/afaanzonline
	Almuqayteeb, T. A. (2021). Preservice Teachers Perceptions of Using Case Study as a Teaching Method in Educational Technology Course in Saudi Arabia. International Journal of Instruction, 14(4), 679-694. doi: https://doi.org/10.29333/iji.2021.14439a
	Ballantine, J., & Larres, P. M. (2009). Accounting undergraduates' perceptions of cooperative learning as a model for enhancing their interpersonal and communication skills to interface successfully with professional accountancy education and training...
	Biggs, J., & Tang, C. (2011). Teaching for quality learning at university (4th ed.). England: McGraw-Hill.
	Boyce, G., Williams, S., Kelly, A., & Yee, H. (2001). Fostering deep and elaborative learning and generic (soft) skill development: The strategic use of case studies in accounting education. Accounting Education, 10(1), 37-60. doi: https://doi.org/10....
	Chaffey, J., Van Peursem, K. A., & Low, M. (2011). Audit education for future professionals: Perceptions of New Zealand auditors. Accounting Education, 20(2), 153-185. doi: https://doi.org/10.1080/09639284.2011.557492
	Christensen, J., Harrison, J. L., Hollindale, J., & Wood, K. (2019). Implementing team-based learning (TBL) in accounting courses. Accounting Education, 28(2), 195-219. doi: https://doi.org/10.1080/09639284.2018.1535986
	Crawford, L., Helliar, C., & Monk, E. A. (2011). Generic skills in audit education. Accounting Education, 20(2), 115-131. doi: https://doi.org/10.1080/09639284.2011.557487
	Dennis, I. (2003). OK in practice – and theory. Accounting Education, 12(4), 415-426. doi: https://doi.org/10.1080/0963928032000138673
	Derstine, R. P., Emig, J. M., & Grant, T. J. (2015). Case-based approach to teaching intermediate accounting: Addressing faculty concerns and competency/assurance of learning requirements. Mustang Journal of Accounting and Finance, 7, 82-90.
	Drake, J. (2011). Adding Value to Audit Education through ‘Living’ Cases. Accounting Education, 20(2), 203-222. doi: https://doi.org/10.1080/09639284.2011.557518
	Dundar, S. (2019). An evaluation of the intentions of preservice teachers to use the case study method in social studies classes. Issues in Educational Research, 29(2), 384-401.
	Erlandsson, D. (2017). The difficulties in implementing the case-study method. Retrieved from https://www.diva-portal.org/smash/get/diva2:1064382/FULLTEXT01.pdf
	Forsgren, S., Christensen, T., & Hedemalm, A. (2014). Evaluation of the case method in nursing education. Nurse education in practice, 14(2), 164-169. doi: http://dx.doi.org/10.1016/j.nepr.2013.08.00
	Herreid, C. F. (2007). Start with a story: The case study method of teaching college science. USA: National Science teachers Association.
	Irafahmi, D. T. (2021). The Impact of Constructive Alignment on the Development of Competencies in Accounting Education. (Doctor of Philosophy Dissertation). Curtin University,
	Knyvienė, I. (2014). A new approach: the case study method in accounting. Economics and Management, 6(4). doi:DOI: 10.12846/j.em.2014.04.12
	Magwilang, E. B. (2022). Case-Based Instruction in the Forensic Chemistry Classroom: Effects on Students' Motivation and Achievement. International Journal of Learning, Teaching and Educational Research, 21(3). doi: https://doi.org/10.26803/ijlter.21....
	Mihret, D. G., Abayadeera, N., Watty, K., & McKay, J. (2017). Teaching auditing using cases in an online learning environment: the role of ePortfolio assessment. Accounting Education, 26(4), 335-357. doi: https://doi.org/10.1080/09639284.2017.1292466
	Nik Ahmad, N. N. (2011). Teaching the case method in an advanced management accounting course in a passive learning environment. International Journal of Accounting and Finance, 3(1), 33-48.
	Noblitt, L., Vance, D. E., & Smith, M. L. D. (2010). A comparison of case study and traditional teaching methods for improvement of oral communication and critical-thinking skills. Journal of College Science Teaching, 39(5), 26.
	Pai, A. (2014). A picture worth a thousand words? Making a case for video case studies. Journal of College Science Teaching, 43(4), 63-67.
	Phan, D., Yapa, P., & Nguyen, H. T. (2020). Accounting graduate readiness for work: a case study of South East Asia. Education+ Training. doi: https://doi.org/10.1108/ET-02-2019-0036
	Pilato, B., & Ulrich, M. M. (2014). Is the case study method an effective pedagogical method for students to learn the fundamentals of financial accounting? ASBBS Proceedings, 21(1), 541.
	Pratama, A. (2015). Bridging the Gap between Academicians and Practitioners on Accountant Competencies: An Analysis of International Education Standards (IES) Implementation on Indonesia's Accounting Education. Procedia - Social and Behavioral Science...
	Prayanthi, I., & Nelwan, M. L. (2019). Accounting graduates’ competences. Jurnal Akuntansi dan Auditing Indonesia, 23(1), 30-38.
	Reinstein, A., Churyk, N. T., & Tate, S. L. (2018). Analyzing pedagogical approaches used in second auditing courses. Advances in Accounting, 42, 110-124. doi: https://doi.org/10.1016/j.adiac.2018.05.001
	Samkin, G., & Keevy, M. (2019). Using a stakeholder developed case study to develop soft skills. Meditari Accountancy Research, 27(6), 862-882. doi: https://doi.org/10.1108/MEDAR-01-2018-0260
	Setyaningrum, D., Muktiyanto, A., & Hermawan, A. A. (2015). How Indonesian Accounting Education Providers Meet the Demand of the Industry. International Research Journal of Business Studies, 8(1), 1-11. doi: https://doi.org/10.21632/irjbs.8.1.78.1-11
	Utami, W., Priantara, D., & Manshur, T. (2011). Professional accounting education in Indonesia: Evidence on competence and professional commitment. Asian Journal of Business and Accounting, 4(2), 93-118.
	Viviers, H. A., Fouché, J. P., & Reitsma, G. M. (2016). Developing soft skills (also known as pervasive skills). Meditari Accountancy Research, 24(3), 368-389. doi: https://doi.org/10.1108/MEDAR-07-2015-0045
	Weil, S., Oyelere, P., Yeoh, J., & Firer, C. (2001). A study of students' perceptions of the usefulness of case studies for the development of finance and accounting-related skills and knowledge. Accounting Education, 10(2), 123-146. doi:10.1080/09639...
	Wulandari, S. S., & Ali, S. (2019). Incorporating XBRL topics into the accounting curriculum: empirical evidence from Indonesia. Accounting Education, 28(6), 597-620. doi: https://doi.org/10.1080/09639284.2019.1679205

