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Abstract
In today's world, where material and spiritual resources are consumed much faster, different leadership roles of
school administrators come to the fore in the success and effectiveness of schools. One of these leadership roles
is sustainable leadership characteristics. In this research, the effect of school administrators' self-efficacy beliefs
on sustainable leadership characteristics was examined. 615 school administrators (238, 38.7% principal, 377
61.3% vice principal) and 883 teachers who work in state primary, secondary and high schools in Turkey
participated in the research voluntarily. In the research, a self-efficacy scale was applied to school administrators
so that it could be possible to determine the self-efficacy beliefs of school administrators. The sustainable
leadership characteristics of the school administrators were tried to be determined by asking the teachers
working in the same school about the sustainable leadership characteristics of the school administrators.
According to the research findings, it was determined that there is a statistically significant relationship between
school administrators' self-efficacy beliefs and sustainable leadership characteristics. This significant
relationship has led to the conclusion that the self-efficacy belief of school administrators can be considered as a
predictive variable (20%) of sustainable leadership characteristics. Suggestions were made to strengthen the
sustainable leadership characteristics of school administrators and to work with different variables.
Keywords: School Administrator, Self-Efficacy, Sustainable Leadership, Teacher

1. Introduction
The leadership roles and characteristics of school administrators, who have a key role in schools, have an
important place regardless of the circumstances. The efforts of school administrators are effective on issues such
as the success of schools, teachers' job satisfaction and motivation, student learning (Uykun, 2021), students'
attendance and motivation, and parent satisfaction. Behind the success of school administrators, their selfconfidence and belief in what they can do can also be effective. Self-efficacy is an issue that is one of the
concepts defining this self-confidence and belief, hand as recently been the subject of many studies in the field
of education (Brinkmann et al., 2021; Chang et al., 2022; Choong et al., 2020; Debes, 2021; Greco et al., 2022;
Habayib & Cinamon, 2022; Hesbol, 2019; Liu & Hallinger, 2018; Papaioannou, 2022). Self-efficacy of school
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administrators is a concept that has an impact on their leadership behaviors (Djourova et al., 2020; Gulmez &
Negis Isik, 2020; Hallinger et al., 2018; Schrik & Wasonga, 2019; Skaalvik, 2020).
School administrators' self-efficacy continues to be examined (Goddard et al., 2021; Hamilton, 2020; Vasquez,
2021). Because the nature of the profession is changing and thus the concept of professional competence is
changing (Fisher, 2020). School administrators' self-efficacy beliefs can predict teacher efficacy and student
success (Goddard et al., 2021). Democratic school principals do not act alone to achieve success in education.
They form teams at their school. One of these teams is the teams consisting of teachers. Teachers' motivation,
excitement, job satisfaction and wishes are affected by the school principal's leadership behaviors. Shuti (2021),
who conducted research at this point, examined the leadership practices of primary school principals in
promoting sustainability by motivating teachers. At this point, the concepts of sustainability and leadership
become important. Sustainability at the basic level, is about balancing the destructive relationships between
human culture and the living world (Hawken, 2007, p. 135). In this context, growing population, increasing
urbanization, increasing global economy and increasing use of natural resources have affected the sustainability
demand over time (Cohen et al., 2016, p. 231). Sustainability also refers to the moral and spiritual understanding
of living within the boundaries of natural systems and our relationships with the world and our relationship with
each other (Burns, 2013, p. 166). On the other hand, it can be seen that sustainability, which attracts more and
more attention in the literature, can also be defined as organizational approaches that provide a balance between
short-term corporate goals and long-term corporate and social responsibility (Pearce et al., 2013, p. 248).
Like all organizations, sustainability is an important concept for schools. Educational institutions are seen as a
tool for the sustainability problem of societies due to their role in producing and transmitting information
(United Nations, 2012). Sustainability is on the agenda of administrators in schools because it requires school
administrators to consider long-term survival. Only leaders and managers with sustainable leadership can
effectively manage sustainability. The most effective way to transform an organization or institution into a
sustainable one is the leadership ability of the person in charge of the institution (Covey, 1999; Drucker, 1999;
Gerard et al., 2017, p. 116; Wong & Avery, 2009, p. 2). Therefore, the importance of sustainable leader and
sustainable leadership is increasing day by day (Kalshoven et al., 2011, p. 53). Sustainable leaders are people
who inspire actions towards a better world and are forced to make a difference by supporting these inspirations
and increasing their awareness of the world around them (Visser & Courtice, 2011, p. 3). Sustainable leadership
is a key force that affects change or continuity in the long run and it is the ability to realize that the organization
must be intertwined with human values in order to encourage sustainable development and change in a way that
meets the working standards of an organization and it is a moral behavior (Bendell et al., 2017, p. 434; Grooms
& Reid-Martinez, 2011; Hargreaves & Fink, 2006, p. 2). Countries in many parts of the world have accepted that
schools need effective leaders and principals in order to provide the best possible education to their students
(Bush, 2008, p. 1). Thus, the leadership practices of school principals become important in ensuring
sustainability in school. Singh et al. (2019) stated that organizations' sustainability practices have a moderating
role in the relationship between self-efficacy and workplace well-being.
In order to achieve school success, teacher motivation and student learning, the leadership characteristics of
school administrators (sustainability leadership characteristics, discussed in this research) and the self-efficacy
beliefs that are thought to affect these leadership behaviors are needed. In this research, this need, which is
considered important for schools, has been examined.
1.1. Self-efficacy Beliefs of School Administrators
Competence is the readiness of a person in terms of knowledge, skills and abilities to perform a job or the ability
to effectively maintain an unscheduled sequence of actions (Ajzen, 2002). While abilities express experiences
that can be proven because they come from the past, self-efficacy expresses thoughts, effort and belief about the
ability to coordinate and perform actions and behaviors that can help a person improve individual, organizational
and social performance (Ajzen, 2002; Judge et al., 2004; Bandura, 1977; Gysbers, 2001; Rich, 2015;
Zimmerman, 2000). People with a high perception of self-efficacy are not intimidated by the obstacles or failures
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they face and gain their self-confidence more quickly (Pajares & Schunk, 2001; Scott & Davis, 2015). Bandura
(1994) evaluated perceived self-efficacy as people's beliefs about their ability to produce.
The self-efficacy belief of school administrators, and in particular school principals, is to be aware of skills such
as supporting employees, guiding, and increasing the number and variety of activities in order for the school to
show higher performance (Baltaci, 2017; Rich, 2015; Gysbers, 2001). Tschannen-Moran & Gareis (2004)
examined school principals' self-efficacy in three dimensions: managerial, instructional, and ethical/moral selfefficacy. Managerial self-efficacy is the belief of school principals that they can do the ongoing or routine work
of the school. Instructional self-efficacy is the belief of school principals that they can do different kinds of jobs
and skills such as educational activities within the school, guiding teachers and motivating students.
Ethical/moral self-efficacy is the belief of school principals that they can bring ethical behaviors such as
reducing conflicts within the school, developing positive personality traits in teachers and students, providing a
positive school culture and student discipline (Bandura, 1993-2009). Bandura (1994) mentioned that people with
a high sense of efficacy see difficult tasks as challenges to be overcome rather than threats to be avoided. When
this point of view is considered in terms of school principals, school principals may see the threatening situations
they encounter as a challenge they can control.
High self-efficacy beliefs of school administrators and, indeed, school principals are very important for the
success of students, teachers and the school (Chacon, 2005; Ghathi & Yaghi, 1997; Henson, 2001). The
satisfaction of students and teachers from school also depends on the attitudes and self-efficacy of school
principals (Caprara et al., 2006; Caprara & Steca, 2005; Vecchio et al., 2007; Telef & Ergun, 2013). When
principals with high self-efficacy make more efforts for the development of their institutions, other employees
and students who see this as behavioral and academic success, they will also try to improve the achievements of
both the school and themselves (Dembo, 2004; Tschannen-Moran & Gareis, 2004; Tschannen-Moran &
Woolfolk-Hoy, 2002).
1.2. Sustainable Leadership of School Administrators
Regardless of the period, sustainable leadership is always the type of leadership sought in educational
institutions. Education is a long-term process and its output is obtained in the long term. For this reason, the need
for certain types of leadership, especially in educational institutions, is becoming more obvious. Sustainable
leadership is seen at the center of the renewal of schools (Ketikidou & Saiti, 2022). Inadequate leadership
practices can pose risks for both leaders and followers (Škerlavaj, 2022). 'Providing inclusive and equitable
quality education and promoting lifelong learning opportunities for all' are among the 17 goals set by the United
Nations in the 2030 Agenda for Sustainable Development (United Nations, 2015). To achieve this goal, schools
and school administrators have important roles and duties in sustainable leadership dimensions (administrative,
economic, cultural and social). Sustainability leadership roles of school administrators, especially in the social
and economic dimension, come to the fore in creating egalitarian educational and lifelong learning opportunities.
Hargreaves & Fink (2006) emphasized the principles of sustainable leadership in schools by expressing the
principles of inclusiveness (inclusion of everyone in the learning journey), diversity and fairness. While
examining the sustainable leadership of school administrators, especially the sustainable leadership roles,
behaviors and characteristics of school principals were studied more frequently. In this sense, there are different
studies examining this role, behavior and characteristics of educational administrators (Ishak & Hussin, 2022;
Jenkins, 2021; Leal Filho et al., 2020; Miller et al., 2019; Yaakob et al., 2020). When the developed
measurement tools are evaluated, the dimensions of ethical-social responsibility, change, innovationprofitability, culture-human resources (Mirali Yangil & Dil Sahin, 2019) and strategic distribution, deep
learning, environmental-social responsibility and dimensions such as development of human resources
(Dagdeviren-Ertas & Ozdemir, 2021) were also encountered in the sustainable leadership dimensions of school
principals. In this research, the sustainable leadership characteristics of school administrators in the
administrative, economic, cultural and social dimensions were examined.
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1.3. The Aim of Research
The aim of this research is to determine the effect of school administrators' self-efficacy beliefs on sustainability
leadership characteristics. Self-efficacy beliefs of school administrators were examined by their self-evaluation,
and sustainability leadership characteristics were examined by teachers' evaluations of school administrators.
2. Research Method
Since the research aims to determine the effect of school administrators' self-efficacy beliefs on sustainability
leadership characteristics, the correlational research design conducted with a quantitative approach was preferred.
The correlational design examines the degree of correlation between two or more quantitative variables using a
correlation coefficient (Fraenkel et al., 2012, p.331). Fraenkel et al., (2012) stated that the main purpose of
correlational research is to clarify the understanding of various phenomena by defining the relationships between
variables. In this research, first of all, the relationship between self-efficacy belief and sustainable leadership
characteristics was defined and it was tried to examine what these two variables mean for each other. Then, the
effect of self-efficacy belief on sustainability leadership was examined.
2.1. Universe and Sample
The universe of the research consists of 872 school administrators and 8290 teachers working in public schools
in the provinces and districts of Osmaniye, Turkey. The sample of the research was determined in 2 stages. In
the first stage, the number of all schools (primary school, secondary school and high school) in Osmaniye
province was determined. Each school was accepted as a cluster, and a distribution of participants was created in
such a way that sufficient number of participants were taken from each school by cluster sampling method. In
the second stage, the sample size of school administrators and teachers from each school was determined by
Cochran (1977)'s sample size determination formula (Barlett et al., 2001). According to the table developed by
Barlett et al., (2001, p. 48), there is a need for 382 school administrators and about 613-623 teachers with a
minimum return rate of .05 margin of error. Based on this information, 615 school administrators and 883
teachers were reached from each school on a voluntary basis. Thus, the research consists of data from 615 school
administrators and 883 teachers from 238 schools.
Table 1: Demographic data of school administrators participating in the research
Province
District
Variables
Primary
Secondary
High
Primary Secondary High
school
school
school
school
school
school
Gender
Female
13
11
20
19
21
23
School
administrato
r

Total
107

Male

82

44

71

130

108

73

508

Principal

37

24

25

68

51

33

238

V.
Principal

58

31

66

81

78

63

377

It can be determined by examining Table 1 that 107 (17.4%) of the school administrators participating in the
research were female and 508 (82.6%) were male, 238 (38.7%) of the school administrators were principals and
377 (61.3%) were vice principals.
Table 2: Demographic data of the teachers participating in the research
Province
District
Variables
Gender

Primary

Secondary

High

Primary

Secondary

High

Female

95

61

67

85

58

57

423

Male

93

79

85

80

69

63

460

309

Total
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152

165
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127

120

883

If Table 2 is examined, it is obvious that 423 (47.9%) of the teachers participating in the research are female, 460
(52.1%) are male, 188 (21.3%) of the teachers work in primary schools in the city center, 131 (14.8%) are in
secondary schools in the city center, 152 (17.2%) of them work in high schools in the city center, 165 (18.7%) of
the teachers participating in the research work in primary schools in the district center, 127 (14.4%) work in
secondary schools in the district center and 120 (13.6%) of them work in high schools in the district center.
2.2. Data Collection Tools
In the research, all previous studies on the sustainable leadership of school administrators were examined, the
scales developed on the subject were scanned, and the Sustainable Leadership Scale developed by Cayak &
Cetin (2018), which was thought to be developed in accordance with the purpose of the research, was used as the
second data collection tool in the research. In addition, in order to determine school administrators' self-efficacy
beliefs in the research, Principals' Sense of Efficacy Scale, which was developed by Tschannen-Moran & Gareis
(2004) and translated into Turkish by Baltaci, (2020) was used as the first data collection tool in the research
since it was thought to be suitable for the purpose of the research. In order for the scales to be used as a data
collection tool in the research, the necessary permissions were obtained by e-mail from the researchers who
developed the scales.
2.3. Self-Efficacy Beliefs Scale of School Administrators
The Principals' Sense of Efficacy Scale, which was developed by Tschannen-Moran & Gareis (2004) and
translated into Turkish by Baltaci, (2020), was used as a data collection tool in the research in order to examine
the self-efficacy beliefs of school administrators. In terms of the scale as a whole, Cronbach's Alpha (α) value
was determined to be 0.88 and the composite reliability coefficient was determined to be 0.92. The items of the
scale, which consists of 18 items, are in the 5-point Likert type as (1) Fairly Insufficient, (2) Insufficient, (3)
Normal, (4) Sufficient, and (5) Fairly Sufficient. After the analysis, it was decided that the school administrators'
self-efficacy beliefs scale could be used as a valid and reliable scale consisting of 3 factors (managerial,
instructional and ethical/moral).
2.4. Sustainable Leadership Scale
The Sustainable Leadership Scale developed by Cayak and Cetin (2018) had 4 sub-dimensions and the subdimensions were named (administrative sustainability, economic sustainability, cultural sustainability and social
sustainability). As a result, the Sustainable Leadership Scale, consisting of 4 sub-dimensions and 36 items,
explaining 66.77% of the total variance was formed. The scale is 5-point Likert type and is graded as (1)
Strongly disagree (2) Disagree (3) Undecided (4) Agree (5) Totally agree. A minimum of 36 points and a
maximum of 180 points can be obtained from the 36-item scale. The high score of the participant from the scale
indicates that the school administrators perceive the sustainable leadership behavior as high.
2.5. Data Analysis
In the analysis of the data, first of all, descriptive analysis of the scale, which is one of the qualitative data
analysis types, was made and it was evaluated whether the sub-dimensions of Local Sustainability, Economic
Sustainability, Cultural Sustainability and Social Sustainability were suitable for comparison. Then, the
sustainable leadership levels of school administrators related to each dimension were evaluated. Finally, the
general sustainable leadership status of school administrators was evaluated.
By entering the data into the SPSS 20 analysis program, it was determined that the data were continuous and
showed a normal distribution by evaluating the distribution of the variables for analysis. Then, before calculating
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the correlation coefficient, it was determined that the relations between the sub-dimensions of the scales were
linear by looking at the scatter plots, and it was decided to make the relations between the sub-dimensions of the
scales using Pearson Correlation analysis. In the research, the relationships between school administrators' selfefficacy beliefs and sustainable leadership characteristics were examined by correlation analysis in order to
determine the relationship, if any, between the overall scales and its sub-dimensions, and the direction and
degree of the relationship. Scales' validity and reliability analyzes were made and stated in the relevant section
(data collection tools).
3. Results
The results of the research were determined for the purpose of the research. First of all, school administrators'
self-efficacy beliefs were tried to be determined in terms of managerial, instructional and ethical/moral subdimensions of the scale. For this, the scores given to the school administrators' self-efficacy perception scale
were analyzed. Secondly, in order to determine the opinions of teachers about their own school administrators,
the sustainable leadership scale was analyzed and finally the scores given to the two scales were compared. It
was determined that the data were continuous and showed a normal distribution.
3.1. Sustainable Leadership Characteristics of School Administrators (Correlation Between Sub-Dimensions)
The relationships between the sustainable leadership sub-dimensions of school administrators are given in Table
3.
Table 3: Correlation between the sub-dimensions of school administrators' sustainable leadership characteristics
Economic
Cultural
Social
Total Sustainability
r
p
r
p
r
p
r
p
Administrative
0.08
0.01*
0.07
0.00*
0.23
0.00*
-0.14
0.67
Economic
0.10
0.00*
0.18
0.00*
0.00
0.82
Cultural
-0.10
0.00*
0.00
0.83
Social
0.04
0.16
*p<0.05

According to Table 3, positive and low level of correlations were found between administrative and economic
(r=0.08, p=0.01), between administrative and cultural (r=0.07, p=0.00), between administrative and social
(r=0.23, p=0.00).
3.2. Self-efficacy Beliefs of School Administrators (Correlation Between Sub-Dimensions)
Pearson Correlation Coefficient values were calculated to determine whether there is a relationship between the
total score of self-efficacy belief and its sub-dimensions.
Table 4: Correlation between the total score and sub-dimensions of self-efficacy belief
Instructional
Ethics - Moral
Total Self-efficacy
r
p
r
p
r
p
Managerial
0.06
0.10
0.00
0.91
0.09
0.01*
Instructional
0.29
0.00*
0.05
0.20
Ethics – Moral
0.10
0.00*
*p<0.05
According to table 4, there are positive and low correlations between managerial self-efficacy and total selfefficacy (r=0.23, p=0.00), instructional and ethical-moral, ethical-moral and total self-efficacy.

311

Asian Institute of Research

Education Quarterly Reviews

Vol.5, No.2, 2022

3.3. Correlation Between School Administrators' Self-Efficacy Beliefs And Sustainable Leadership
Characteristics
The Pearson Correlation Coefficient between both variables was calculated to determine whether there was a
significant relationship between the participants' total self-efficacy scores and their total sustainability levels.
Table 5 shows this relationship.
Table 5: Correlation between total self-efficacy scores and self-efficacy sub-dimensions and total sustainability
levels and sub-dimensions
Managerial
Instructional
Ethics-Moral
Total Self-efficacy
r
p
r
p
r
p
r
p
Administrative
-0.04
0.91
0.38
0.00*
0.54
0.00*
0.07
0.06
Economic
0.01
0.73
0.10
0.01*
0.05
0.14
-0.04
0.25
Cultural
0.01
0.63
0.55
0.00*
0.18
0.00*
0.09
0.01*
Social
0.05
0.21
-0.05
0.14
-0.03
0.34
-0.01
0.74
Total Sustainability
0.45
0.00*
-0.00
0.97
-0.01
0.68
0.13
0.00*
*p<0.05
According to the analysis results in Table 5, there are significant positive correlations between the administrative,
economic and cultural sub-dimensions of sustainable leadership and the instructional sub-dimension of selfefficacy belief.
Table 6: Correlation between school administrators' self-efficacy beliefs and sustainable leadership
characteristics
Sustainable Leadership
r
0.13

Self-Efficacy

p
0.00*

*p<0.05
According to the result of the correlation analysis shown in Table 6, a low and positive relationship was found
between total self-efficacy and total sustainable leadership.
3.4. The Effect of School Administrators' Self-Efficacy Beliefs on Sustainable Leadership Characteristics
According to the results of the correlation analysis, it was thought that self-efficacy was effective in sustainable
leadership and that self-efficacy could be a predictor variable in terms of sustainable leadership. Therefore,
multiple linear regression analysis was performed between these variables, with the total score of sustainable
leadership and its sub-dimensions as dependent variables, and self-efficacy and sub-dimensions as independent
variables.
Table 7: Multiple regression analysis showing the effect of total self-efficacy and its sub-dimensions on total
sustainability
B

Standard
Error

β

t

p

Constant

86.53

7.89

-

10.96

0.00*

Managerial

0.44

12.28

0.00*

Variable

1.78

0.14

Instructional

0.15

0.17

0.03

0.91

0.36

Ethics - Moral

-0.17

0.17

-0.03

-1.02

0.30
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0.18

0.07

0.09

2.59

0.01*

0.21

0.06

0.17

3.42

0.00*

R=0.46, R2 (Adj.)= 0.20
F= 41.46, p=0.00*
*p<0.05
From the analysis results in Table 7, when the total self-efficacy and sub-dimensions are considered as a whole,
it is understood that the model is significant (p<0.05). In addition, it was understood that total self-efficacy and
managerial sub-dimension were significantly predictive variables of total sustainable leadership. Accordingly, it
can be said that 20% of the change in total sustainable leadership is due to self-efficacy. This finding shows that
school administrators' self-efficacy beliefs have a predictive effect on sustainable leadership characteristics.
Table 8: Multiple regression analysis showing the effects of total self-efficacy and its sub-dimensions on the
Administrative sub-dimension of sustainability
B

Standard
Error

β

t

p

Constant

18.15

4.40

-

4.12

0.00*

Managerial
Instructional
Ethics-Moral

0.02
0.67

0.08
0.09

0.00
0.24

0.25
7.11

0.79
0.00*

1.31

0.09

0.46

13.60

0.00*

Total Self-efficacy

0.01

0.03

0.01

0.35

0.72

Variable

Administrative
R= 0.59, R2 (Adj.)= 0.34
F= 81.63, p=0.00*
*p<0.05
From the analysis results in Table 8, one can understand that self-efficacy and its sub-dimensions were effective
in the Administrative sub-dimension of sustainable leadership and the model was significant (p<0.05).
Instructional and Ethics-Moral sub-dimensions of Self-Efficacy are the predictive variables for the
Administrative leadership sub-dimension. It can be said that 34% of the change in the administrative leadership
sub-dimension stems from the Instructional and Ethics/Moral leadership sub-dimensions.
Table 9: Multiple regression analysis showing the effects of total self-efficacy and its sub-dimensions on the
Economic sub-dimension of sustainable leadership
Standard
Variable
B
β
t
p
Error
Constant
37.49
3.48
10.77
0.00*
Managerial
0.04
0.06
0.02
0.63
0.52
Instructional
0.16
0.07
0.09
2.24
0.02*
Ethics - Moral
0.06
0.07
0.03
0.86
0.38
Total Self-efficacy
-0.04
0.03
-0.05
-1.41
0.15
Economic
R= 0.12, R2 (Adj.)= 0.00
F= 2.28, p=0.05
*p<0.05
From the analysis results in Table 9, it is possible to understand that self-efficacy and its sub-dimensions did not
have a significant effect on the Economic sub-dimension of sustainable leadership (R2 (Adj.)= 0.00, p=0.05).
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Although the Instructional sub-dimension of self-efficacy is the predictor variable for the economic leadership
sub-dimension, the model is not significant when considered as a whole.
Table 10: Multiple regression analysis showing the effects of total self-efficacy and its sub-dimensions on the
Cultural sub-dimension of sustainable leadership
Standard
Variable
B
β
t
p
Error
Constant
-4.80
2.33
-2.05
0.04*
Managerial
0.06
0.04
0.04
1.44
0.14
Instructional
0.78
0.05
0.55
15.62
0.00*
Ethics - Moral
0.02
0.05
0.01
0.47
0.63
Total Self-efficacy
0.03
0.02
0.06
1.78
0.07
Cultural
R= 0.56, R2 (Adj.)= 0.31
F= 70.17, p= 0.00*
*p<0.05
From the analysis results in Table 10, one can see that self-efficacy and its sub-dimensions were effective in the
Cultural sub-dimension of sustainable leadership and the model was significant (p<0.05). It can be said that the
instructional belief sub-dimension of self-efficacy is a predictive variable for the cultural leadership subdimension. According to the model, it can be said that 31% of the change in the cultural leadership subdimension is due to the Instructional belief sub-dimension.
Table 11: Multiple regression analysis showing the effects of total self-efficacy and its sub-dimensions on the
Social sub-dimension of sustainable leadership
B

Standard
Error

β

t

p

Constant

17.6

2.22

-

7.96

0.00*

Managerial

0.04

0.04

0.04

1.18

0.23

Instructional

-0.05

0.04

-0.04

-1.13

0.25

Ethics - Moral

-0.02

0.04

-0.02

-0.52

0.59

Total Self-efficacy

-0.00

0.02

-0.01

-0.32

0.74

Variable

Social
R= 0.07, R2 (Adj.)= 0.00
F= 0.96, p=0.42
*p<0.05
From the analysis results in Table 11, it can be figured out that self-efficacy and its sub-dimensions did not have
a significant effect on the Social sub-dimension of sustainable leadership (R2 (Adj.)= 0.00, p=0.42).
4. Discussion, Conclusion and Recommendations
In this research, the effect of school administrators' self-efficacy beliefs about their profession on sustainable
leadership characteristics was examined. In accordance with this purpose, two main results emerged. First, a
statistically significant relationship was found between school administrators' self-efficacy beliefs and
sustainable leadership characteristics. Second, school administrators' self-efficacy beliefs have a predictive
feature on sustainable leadership characteristics. This predictiveness stems from the instructional and
ethical/moral beliefs of school administrators. The specific result of the research is that the instructional and
ethical/moral beliefs of school administrators emerge as predictive variables on administrative leadership
characteristics, and instructional beliefs alone on cultural leadership characteristics. When the relationships
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between the sub-dimensions of the scales were examined, no significant relationship emerged between some
dimensions (such as managerial belief-economic, cultural and social leadership).
When the relationships were evaluated in terms of the sub-dimensions of the scales, a positive, moderate and
significant relationship was found between the instructional self-efficacy beliefs of school administrators and
their cultural leadership characteristics. Many studies reveal that people's self-efficacy beliefs affect their
professional performance in terms of their knowledge, skills, attitudes and value judgments while performing
their profession (Kotil, 2010). School administrators, who have responsibilities such as achieving the preplanned instructional goals, supervising the instructional activities of teachers, guiding and directing the
employees in the education process, should also have leadership characteristics. Instructional self-efficacy of
school administrators can affect their performance and effort in school. In some studies, it has been determined
that school principals with strong self-efficacy beliefs feel more confident in planning the teaching process,
providing in-school instructional organization, maximizing the benefit of instructional activities, and creating
sustainable learning environments for students and teachers, especially lifelong learning (Milner & Woolfolk
Hoy, 2002). It has been determined that principals with a high sense of self-efficacy create a more instructional,
encouraging and fairer environment in their schools (Allinder, 1995). In some studies, it has been concluded that
there are mostly significant relationships between the instructional self-efficacy behaviors of school principals
and the learning outcomes at school (Artino, 2012, p. 9; Holzberger, Philipp & Kunter, 2013; Tschannen-Moran
& McMaster, 2009). In addition, it has been determined that students' academic success is higher in schools
where principals are perceived as strong instructional leaders (Polat, 1997).
In the research, it has been determined that there is a low, positive and statistically significant relationship
between the ethics/moral beliefs of school administrators and their general self-efficacy beliefs. Educational
institutions undertake the most important responsibility in terms of the development of moral values and shaping
the society according to ethical principles (Minaz, 2018). The moral values of school principals, whose main
purpose is to positively affect the educational activities of the employees, make it easier for the school to reach
its moral goals by reflecting it on the behavior of all employees and students (Helvaci, 2010). The ethical and
moral attitudes of school principals will determine the boundaries of the concepts of justice and equality in
various decisions and practices at school (Msila, 2012). Because the ethical behaviors of school principals affect
the employees' sense of justice, sense of belonging, performance and their contribution to the realization of the
school's goals (Akatay et al., 2016). School principals who have high ethical self-efficacy beliefs encourage each
employee to develop themselves without discrimination in order to create equal conditions for employees and to
achieve a certain level of success at school (Chears-Young, 2014). On the other hand, school principals who
exhibit high ethical behaviors in addition to institutional impact and efficiency also improve and change the
social image of the school (Kim & Kim, 2013). In a study by McCann and Sweet (2014) with principals, it was
determined that principals with high moral personality acted according to universal ethical principles and their
self-efficacy beliefs were also quite high.
In the research, it has been determined that there is a positive, moderate and significant relationship between the
managerial beliefs of school principals and their total sustainable leadership characteristics. A sustainable
leader is a person who interacts effectively with the employees who influence her/him and contributes to the
mutual enrichment of effective ideas and successful practices for better quality education and sustainable
improvement (Hargreaves & Fink, 2004). Jim Collins (2001) who is an influential writer on leadership states in
his book Good to Great, based on his research on leadership, that managerial leadership capacities of principals
develop in five sub-dimensions. These include senior managerial knowledge, a guiding team member, a
competent principal, and an effective executive and manager (Collins, 2001; Davies, 2007). It is necessary for
school principals to have these five sub-dimensions in order to perform well in management and to contribute to
the achievement of the school's goals. In fact, the sustainable leadership strategy is administratively largely
based on the school's ability to become a better, faster, more flexible and more adaptable organization
(Dervitsiotis, 2005). As a result, school principals accept creating cooperation, influencing employees, achieving
results, predicting and evaluating long-term educational processes as the basis of a sustainable leadership
transformation (Tideman, Arts & Zandee, 2013).
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In the research, it has been determined that there is a low, positive and significant relationship between the
instructional beliefs of school administrators and their economic leadership characteristics. However, it has
also been found that school administrators' self-efficacy beliefs do not have a significant effect on their economic
and social leadership characteristics. It is obvious that the quality of education has an impact on the quality of
societies' political, economic, social, and cultural development (Cakmak, 2008). The modern economic climate,
increasing global integration, requires an interconnected, complex, holistic and organic leadership strategy
(Crews, 2010). In the new world order, where the business world, economy, education, environment and society
are integrated and interconnected, school principals should harmonize the management of education processes
with economic expectations by joining up the dots (Kantabutra & Avery, 2011; Tideman et al., 2013). It is
recommended by experts that school principals adopt a range of management skills to achieve an appropriate
balance between educational, social, economic and environmental phenomena (Avery & Bergsteiner, 2010). In
this respect, it is expected from school principals to have knowledge about sustainable leadership and
management practices in order to ensure institutional sustainability in economic terms. In this regard, thanks to
the principals, the educational efficiency and performance of the school will increase and the guidance methods
that can lead to higher and long-term social and economic advantages can be applied in the school.
Principals of schools should have a style of how their subordinates perceive them, affect their subordinates'
behaviors and attitudes towards the school, and also what kind of leadership style they adopt in their social
relations (Canbolat, 2016). Individuals' social perceptions and socialization levels increase with participation in
activities in social life, and many individuals can be involved in social life at the rate of their social perception
level (Atalay et al., 2013). Leadership is traditionally seen as an openly interpersonal phenomenon demonstrated
in the interaction between leaders and subordinates, and effective leadership behavior depends on the leader's
ability to solve complex social problems that arise in organizations (Mumford et al., 2000). Hence, in addition to
managing their own behaviors in terms of social relations, the school administrator should also direct the
behaviors and social skills of other employees in the school in a positive way in terms of increasing institutional
productivity.
According to today's education mentality, school administrators and especially school principals should be open
to change and have many traits such as being creative, inspiring, investigative, guiding, tolerant, motivating and
directing (Gul & Sahin, 2011). School administrators with strong self-efficacy beliefs will contribute to creating
strong schools with their sustainability leadership skills. Finding a statistically significant relationship between
school administrators' self-efficacy beliefs and sustainable leadership characteristics in our research may create a
route for researchers who want to study on this subject to conduct a structural modeling research. By examining
other variables (mediator variables) that may affect school administrators' self-efficacy beliefs, researchers can
offer a perspective on strengthening their sustainable leadership characteristics.

References
Ajzen, I. (2002). Perceived behavioral control, Self-Efficacy, locus of control, and the theory of planned
Behavior. Journal of applied social psychology, 32(4), 665-683.
Akatay, A., Yucekaya, P., & Kisat, N. C. (2016). Yoneticilerin etik liderlik davranislarinin, orgutsel adalet ve
sinizm uzerine etkileri: Canakkale Il Emniyet Mudurlugu’nde bir arastirma. Yonetim Bilimleri Dergisi,
14(28), 483-509.
Allinder, R. M. (1995). An examination of the relationship between teacher efficacy and curriculum-based
measurement and student achievement. Remedial and Special Education, 16(4), 247-254.
Artino, A. R. (2012). Academic self-efficacy: from educational theory to instructional practice. Perspectives on
medical education, 1(2), 76-85.
Atalay, A., Akbulut, A. K., & Yucel, A. S. (2013). Bireylerin sosyal algi ve sosyallesme duzeylerinin
gelisiminde rekreasyonel uygulamalarin onemi. Uluslararasi Hakemli Aile Çocuk ve Egitim Dergisi, 1(1),
1238-1257.
Avery, G. C., & Bergsteiner, H. (2010). Honeybees & locusts: The business case for sustainable. Leadership,
Allen & Unwin, Sydney.
Baltaci, A. (2017). A comparison of Syrian migrant students in Turkey and Germany: Entrepreneurial tendencies
and career expectations. European Journal of Educational Research, 6(1), 15-27.

316

Asian Institute of Research

Education Quarterly Reviews

Vol.5, No.2, 2022

Baltaci, A. (2020). Okul muduru oz yeterlik algisi olceginin Turkceye uyarlanmasi. Journal of Humanities and
Tourism Research, 10(1), 27-40.
Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. Psychological Review,
84(2), 191-215.
Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. Educational
Psychologist, 28, 117-148.
Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.), Encyclopedia of human behavior (Vol. 4, pp.
71-81). New York: Academic Press. (Reprinted in H. Friedman (Ed.), Encyclopedia of mental health. San
Diego: Academic Press, 1998).
Bandura, A. (2009). Cultivate self-efficacy for personal and organizational effectiveness. In E. A. Locke (Ed.),
Handbook of principles of organizational behavior: Indispensable knowledge for evidence based
management (pp. 179- 200). United Kingdom: John Wiley and Sons.
Barlett, J. E., Kotrlik, J. W. and Higgins, C. C. (2001). Organizational research: Determining appropriate sample
size in survey research. Information Technology, Learning, and Performance Journal, 19 (1), 43- 50.
Bendell, J., Sutherland, N. & Little, R. (2017). Beyond unsustainable leadership: Critical social theory for
sustainable leadership. Sustainability Accounting, Management and Policy Journal, 8(4), 418-444.
Burns, H. (2013). Meaningful sustainability learning: A study of sustainability pedagogy in two university
courses. International Journal of Teaching and Learning in Higher Education, 25(2), 166-175.
Bush, T. (2008). Leadership and management development in education. London: Sage.
Cakmak, O. (2008). Egitimin ekonomiye ve kalkinmaya etkisi. Dicle Universitesi Ziya Gokalp Egitim Fakultesi
Dergisi, (11), 33-41.
Canbolat, S. G. (2016). Yoneticilerin liderlik tarzlarina iliskin calisan algilari, CEDAS grup sirketleri ornegi
(Corumgaz, Surmeligaz, Kargaz). Hitit Universitesi, Sosyal Bilimler Enstitusu.
Caprara, G. V., Barbaranelli, C., Steca, P. & Malone, P. S. (2006). Teachers’ self-efficacy beliefs as
determinants of job satisfaction and students’ academic achievement: A study at the school level. Journal
of School Psychology, 44, 473-490.
Caprara, G. V., & Steca, P. (2005). Self-efficacy beliefs as deter-minants of prosocial behavior conducive to life
satisfactionacross ages. Journal of Social and Clinical Psychology, 24,191–217.
Cayak, S., & Cetin, M. (2018). Surdurulebilir Liderlik Olcegi: Gecerlik ve guvenirlik calismasi. Turkish Studies,
13(11), 1561-1582.
Chacon, C. T. (2005). Teacher’ Perceived Efficacy Among EFL Teachers in Middle Schools in Venezuela.
Teaching and Teacher Education, 21(3), 257–272.
Chang, C. F., Hall, N. C., Lee, S. Y., & Wang, H. (2022). Teachers' social goals and classroom
engagement:The mediating role of teachers' self-efficacy. International Journal of Educational
Research, 113. https://doi.org/10.1016/j.ijer.2022.101952.
Chears-Young, J. B. (2014). The Association between Math Teachers’ Moral Judgment Development and
SelfEfficacy Beliefs, and Their Relationship with Student Achievement. (Doctoral Thesis). University of
Minnesota.
Choong, Y.O., Ng, L.P., Ai Na, S. & Tan, C.E. (2020). The role of teachers’ self-efficacy between trust and
organisational citizenship behaviour among secondary school teachers. Personnel Review, 49(3), 864886. https://doi.org/10.1108/PR-10-2018-0434
Cochran, W. G. (1977), Sampling techniques, third edition. New York: John Wiley & Sons.
Collins, J. (2001). Good to great. London: Random House Business Books.
Cohen, S. A., DeFrancia, K. L. & Martinez, H. J. (2016). A positive vision of sustainability. Journal of
Environmental Studies and Sciences, 6(1), 231-238.
Covey, S. R. (1999). Principle centered leadership. New York: Simon & Schuster.
Crews, D. E. (2010). Strategies for implementing sustainability: five leadership challenges. SAM Advanced
Management Journal, 75(2), 15.
Dagdeviren-Ertas, B. & Ozdemir, M. (2021). Development of Sustainability Leadership at Schools Scale
(SLSS). Manas Journal of Social Studies, 10(2), 851-862.
Davies, B. (2007). Developing sustainable leadership. Management in education, 21(3), 4-9.
Debes, G. (2021). The predictive power of emotional intelligence on self efficacy: A case of school
principals. International Online Journal of Education and Teaching, 8(1), 148-167.
Dembo, M. (2014). Applying educational psychology. California: Longman. Educational Leadership, 60(8), 2438.
Dervitsiotis, K. N. (2005). Creating conditions to nourish sustainable organizational excellence. Total Quality
Management and Business Excellence, 16(8-9), 925-943.
Djourova, N. P., Rodríguez Molina, I., Tordera Santamatilde, N., & Abate, G. (2020). Self-Efficacy and
Resilience: Mediating Mechanisms in the Relationship Between the Transformational Leadership
Dimensions and Well-Being. Journal of Leadership & Organizational Studies, 27(3), 256–270.
https://doi.org/10.1177/1548051819849002

317

Asian Institute of Research

Education Quarterly Reviews

Vol.5, No.2, 2022

Drucker, P. F. (1999). Management challenges for the 21st century. Harper Collins, New York.
Fisher, Y. (2020). self efficacy of school principals. In L. Zhang (Ed.), Oxford Encyclopedia of Educational
Psychology. New York: Oxford University Press.
Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research In education (8th
ed.). New York: Mc Graw Hill.
Gerard, L., McMillan, J. and D’Annunzio-Green, N. (2017). Conceptualising sustainable leadership. Industrial
and Commercial Training, 49(3), 116-126.
Ghaith, G. & Yaghi, H. (1997). Relationships among experience, teacher efficacy, and attitudes toward the
implementation of instructional innovation. Teaching and Teacher Education, 13, 451-458.
Goddard, R. D., Bailes, L. P. & Kim, M. (2021) Principal Efficacy Beliefs for Instructional Leadership and their
Relation to Teachers’ Sense of Collective Efficacy and Student Achievement, Leadership and Policy in
Schools, 20(3), 472-493.
Greco, A., Annovazzi, C., Palena, N., Camussi, E., Rossi, G., & Steca, P. (2022). Self-Efficacy Beliefs of
University Students: Examining Factor Validity and Measurement Invariance of the New Academic SelfEfficacy Scale. Frontiers in Psychology, 12, 6120. https://doi.org/10.3389/fpsyg.2021.498824
Grooms, L.D. & Reid-Martinez, K. (2011). Sustainable leadership development: A conceptual model of a crosscultural blended learning programme. International Journal of Leadership Studies, 16(3), 412-429.
Gul, H., & Sahin, K. (2011). Bilgi toplumunda yeni bir liderlik yaklasimi olarak transformasyonel liderlik ve
kamu calisanlarinin transformasyonel liderlik algisi. Selcuk Universitesi Sosyal Bilimler Enstitusu Dergisi,
25, 437-449.
Gulmez, D., & Negis Isik, A. (2020). The correlation between school principals’ self-efficacy beliefs and
leadership styles. International Online Journal of Educational Sciences, 12(1), 326-337.
https://doi.org/10.15345/iojes.2020.01.020
Gysbers, N. C. (2001). School guidance and counseling in the 21st century: Remember the past into the future.
Professional School Counseling, 5(2), 96-106.
Habayib, H., & Cinamon, R. G. (2022). Preschool teachers' attitudes toward career education: the role of cultural
context and teaching self-efficacy. International Journal for Educational and Vocational Guidance, 121.https://doi.org/10.1007/s10775-021-09519-7
Hallinger, P., Hosseingholizadeh, R., Hashemi, N., & Kouhsari, M. (2018). Do beliefs make a difference?
Exploring how principal self-efficacy and instructional leadership impact teacher efficacy and commitment
in Iran. Educational Management Administration & Leadership, 46(5), 800-819.
Hamilton, C. R. (2020). Charter School Principals’ Perceived Self-Efficacy Implementing the Every Student
Succeeds
Act,
Doctoral
dissertation,
Walden
University.
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=10409&context=dissertations
Hargreaves, A., & Fink, D. (2004). The seven principles of sustainable leadership. Educational leadership,
61(7), 8-13.
Hargreaves, A. & Fink, D. (2006). Sustainable leadership. San Francisco, CA: Jossey-Bass.
Hawken, P. (2007). Blessed unrest. New York, NY: Penguin.
Helvaci, M. A. (2010). Ilkogretim okulu yoneticilerinin etik liderlik davranisi gosterme duzeyleri. Zeitschrift fur
die Welt der Turken/Journal of World of Turks, 2(1), 391-410.
Henson, R. K. (2001). Relationships between preservice teachers’ self-efficacy, task analysis, and classroom
management beliefs. Paper presented at the annual meeting of the Southwest Educational Research
Association, New Orleans, LA.
Hesbol, K. A. (2019). Principal self-efficacy and learning organizations: Influencing school
improvement. International Journal of Educational Leadership Preparation, 14(1), 33-51.
Holzberger, D., Philipp, A., & Kunter, M. (2013). How teachers’ self-efficacy is related to instructional quality:
A longitudinal analysis. Journal of Educational Psychology, 105(3), 774.
Ishak, M. & Hussin, F. (2022). The sustainable leadership for learning as predictor to school effectiveness.
International Journal of Research in Education Humanities and Commerce, 03(02), 134-152.
https://ijrehc.com/doc/ijrehc03_12.pdf
Jenkins, N. L. (2021). Sustainability Leadership: Integrating Sustainable Practices in West Virginia
Schools (Order No. 28715057). Available from ProQuest Dissertations & Theses Global. (2572623218).
https://www.proquest.com/dissertations-theses/sustainability-leadership-integratingsustainable/docview/2572623218/se-2?accountid=11248
Judge, T. A., Van Vianen, A. E. M., & De Pater, I. E. (2004). Emotional stability, core self-evaluations, and job
outcomes: A review of the evidence and an agenda for future research. Human Performance, 17(3), 325–
346. https://doi.org/10.1207/s15327043hup1703_4
Kalshoven, K., Den Hartog, D. N., & De Hoogh, A. H. (2011). Ethical leadership at work questionnaire (ELW):
Development and validation of a multidimensional measure. The Leadership Quarterly, 22(1), 51-69.
Kantabutra, S., & Avery, G. C. (2011). Sustainable leadership at Siam cement group. Journal of Business
Strategy, 32(4), 32-41.

318

Asian Institute of Research

Education Quarterly Reviews

Vol.5, No.2, 2022

Ketikidou, G. & Saiti, A. (2022). The promotion of inclusive education through sustainable and systemic
leadership.
International
Journal
of
Leadership
in
Education,
25,
1-16.
https://doi.org/10.1080/13603124.2022.2032368
Kim, T.-Y., & Kim, M. (2013). Leaders’ moral competence and employee outcomes: The effects of
psychological empowerment and person–supervisor fit. Journal of Business Ethics, 112(1), 155-166.
doi:10.1007/s10551-012-1238-1
Kotil, C. (2010). Okul oncesi egitim kurumuna yeni baslayan 5 yas cocuklarin sosyal-duygusal uyum
duzeylerine annenin ebeveyn oz yeterlik algisi ile okul beklentilerine uyum duzeyinin etkisi. Doktora Tezi,
Marmara Universitesi, Egitim Bilimleri Enstitusu.
Leal-Filho, W., Eustachio, J. H. P. P., Caldana, A. C. F., Will, M., Lange Salvia, A., Rampasso, I. S., Anholon,
R., et al. (2020). Sustainability Leadership in Higher Education Institutions: An Overview of
Challenges. Sustainability, 12(9), 3761. MDPI AG. http://dx.doi.org/10.3390/su12093761
Liu, S., & Hallinger, P. (2018). Principal instructional leadership, teacher self-efficacy, and teacher professional
learning in China: Testing a mediated-effects model. Educational Administration Quarterly, 54(4), 501528.
McCann, J., & Sweet, M. (2014). The perceptions of ethical and sustainable leadership. Journal of Business
Ethics, 121(3), 373-383.
Miller, P., Gaynor, V., Powell, C., Powell, S., & Simpson, E. (2019). Leadership as sustainability: Context and
primary
school
principals
in
jamaica. Journal
of
School
Leadership, 29(2),
130–
149. https://doi.org/10.1177/1052684619832153
Milner, H. R., & Woolfolk Hoy, A. (2002). Respect, social support, and teacher efficacy: A case study. A paper
presented at the annual meeting of the American Educational Research Association. New Orleans, LA.
Minaz, M. B. (2018). Okul mudurlerinin etik liderlik ozelliklerini belirlemeye yonelik olcek gelistirilme
calismasi. Journal of International Social Research, 11(60), 767-785.
Misirdali Yangil, F. & Dil Sahin, M. (2019). Surdurulebilir liderlik olcegi: Gecerlik ve guvenirlik analizi. BMIJ,
7(5), 2124-2147. doi: http://dx.doi.org/10.15295/bmij.v7i5.1276
Msila, V. (2012). Fostering an effective school through moral leadership: A South African case study.
International Journal of Social Sciences and Education, 2(1), 174-192.
Mumford, M. D., Zaccaro, S. J., Harding, F. D., Jacobs, T. O., & Fleishman, E. A. (2000). Leadership skills for a
changing world: Solving complex social problems. The Leadership Quarterly, 11(1), 11-35.
Pajares, F., & Schunk, D. H. (2001). Self-beliefs and school success: Self-efficacy, self-concept, and school
achievement. Perception, 11, 239-266.
Papaioannou, A., Papavassiliou-Alexiou, I., & Moutiaga, S. (2022). Career resilience and self-efficacy of Greek
primary school leaders in times of socio economic
crisis. International Journal of Educational
Management, 36(2), pp. 164-178. https://doi.org/10.1108/IJEM-01-2021-0024
Pearce, C. L., Manz, C. C., & Akanno, S., (2013). Searching for the holy grail of management and sustainability:
Is shared leadership development the answer? Journal of Management Development. 32(3), 247-257.
Polat, E. (1997). Ilkokul ve ilkogretim birinci kademe ogretmenlerinin okul mudurunun ogretimsel liderlik
rolune iliskin algilari ve beklentileri. Dokuz Eylul Universitesi, Sosyal Bilimler Enstitusu.
Rich, T. (2015). A worthy asset: The adjunct faculty and the influences on their job satisfaction. To Improve the
Academy, 34(1-2), 156- 170.
Schrik, P., & Wasonga, T. A. (2019). The role of a school leader in academic outcomes: Between self-efficacy
and outcome expectations. Athens Journal of Education, 6(4), 291-306. https://doi.org/10.30958/aje.6-4-3
Scott, W. R., & Davis, G. F. (2015). Organizations and organizing: Rational, natural and open systems
perspectives. Routledge.
Shuti, S. K. (2021). A descriptive analysis of the leadership practices of primary school principals in promoting
sustainability through motivating teachers. Discourse and Communication for Sustainable
Education, 12(1), 42-54. http://dx.doi.org/10.2478/dcse-2021-0004.
Singh, S. K., Pradhan, R. K., Panigrahy, N. P. & Jena, L. K. (2019). Self-efficacy and workplace well-being:
moderating role of sustainability practices, Benchmarking: An International Journal, 26(6), 16921708. https://doi.org/10.1108/BIJ-07-2018-0219.
Skaalvik, C. (2020). School principal self-efficacy for instructional leadership: relations with engagement,
emotional exhaustion and motivation to quit. Social
Psychology of Education, 23(2), 479-498.
Škerlavaj, M. (2022). Sustainable post-heroic leadership practices. In: post-heroic leadership. Palgrave
Macmillan, Cham. 123-131. https://doi.org/10.1007/978-3-030-90820-1_5.
Telef, B. & Ergun, E. (2013). Lise ogrencilerinin oznel iyi oluslarinin yordayicisi olarak oz-yeterlik. Kuramsal
Egitimbilim Dergisi, 6(3), 423-433.
Tideman, S. G., Arts, M. C., & Zandee, D. P. (2013). Sustainable leadership: Towards a workable definition.
Journal of Corporate Citizenship, (49), 17-33.
Tschannen-Moran, M., & Gareis, C. R. (2004). Principals' sense of efficacy: Assessing a promising construct.
Journal of Educational Administration, 42(5), 573-585.

319

Asian Institute of Research

Education Quarterly Reviews

Vol.5, No.2, 2022

Tschannen-Moran, M., & McMaster, P. (2009). Sources of self-efficacy: Four professional development formats
and their relationship to self-efficacy and implementation of a new teaching strategy. The elementary
school journal, 110(2), 228-245.
Tschannen-Moran, M., & Woolfolk Hoy, A. (2002). The influence of resources and support on teachers’
efficacy beliefs. In annual meeting of the American Educational Research Association, New Orleans, LA.
United Nations, (2012). The Future We Want: Outcome Document Adopted at Rio + 20.
http://www.uncsd2012.org/content/documents/727The%20Future%20We%20Want%2019%20June%2012
30pm.pdf.
United Nations, (2015). Transforming Our World: The 2030 Agenda for Sustainable Development. New York:
UN
Publishing.
https://sustainabledevelopment.un.org/content/documents/21252030%20Agenda%20for%20Sustainable%2
0Development%20web.pdf
Uykun, O. (2021). Ortaokul ogrencı̇ lerı̇ nı̇ n ogrenme motı̇ vasyonunu etkı̇ leyen faktorler. Aydin Adnan Menderes
Unı̇ versı̇ tesı̇ Sosyal Bı̇ lı̇ mler Enstı̇ tusu.
Wong, L., & Avery, G. C. (2009). Transforming organisa-tions towards sustainable practices. International
Journal ofthe Interdisciplinary Social Sciences, 4, 397–408.
Vasquez, P. L. (2021). Secondary Administrators’ Sense of Self-Efficacy and the Impact on Fronterizo Special
Education Students in the Southwest Borderland: A Mixed Methods Study (Order No. 28417063). Available
from ProQuest Dissertations & Theses Global. https://www.proquest.com/dissertations-theses/secondary
administrators-sense-self-efficacy/docview/2549130967/se-2?accountid=11248
Vecchio, G. M., Maria, M., Pastorelli, C., Del Bove, G. & Caprara, G.V. (2007). Multi-faceted self-efficacy
beliefs as predictors of life satisfaction in late adolescence. Personality and Individual Differences, 43(7),
1807- 1818.
Visser, W. & Courtice P. (2011). Sustainability leadership linking theory and practice. SSRN Working Paper
Series, 1-13.
Yaakob, M., Hashim, M. F., Yusof, N. H., M. R., Fauzee, M. S. O., Abdul Aziz, M. N., Khun-Inkeeree, H., &
Khuan, W. B. (2020). Critical success factors of sustainableleadership: Evidence from high-achievement
school. Universal Journal of Educational Research, 8(5), 1665-1675.
Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemporary Educational Psychology,
25(1), 82-91.

320

