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Abstract 

The aim of this study is to identify the premarital relationship education needs of individuals who are considering 

marriage with their romantic partners and to examine gender-based differences in these needs. Premarital 

relationship education is crucial for enhancing communication, conflict resolution, and overall relationship 

satisfaction, yet few studies have explored these needs in the Turkish context. The study sample consisted of 58 

adults who had been in a relationship for at least six months and were considering marriage in the near future. The 

data in the study were obtained using the online Premarital Education Needs Analysis Questionnaire developed 

by the researcher, and chi-square tests were performed to examine gender differences. The findings revealed 

participants’ views on the format and focus of a potential relationship education program. It was found that 

participants preferred to attend such a program during the engagement period with their partners. They also favored 

face-to-face, short-term formats consisting of 2–3 sessions. Participants expressed a desire for programs focusing 

on conflict resolution skills, communication skills, stress and anxiety management, and increasing relationship 

satisfaction. These results can inform the development of tailored premarital education interventions to better 

support couples preparing for marriage. 

 

Keywords: Marriage, Premarital Education Needs, Premarital Relationship Education Program, Needs Analysis 

 

 

 

1. Introduction 

 

Premarital relationship education programs are skill-based training processes designed to guide couples in 

improving their relationships after marriage (Murray & Murray Jr, 2004). These programs are considered 

beneficial because they provide couples in the dating, engagement, or pre-marital stages the opportunity to assess 

and reflect on various aspects of their relationships before getting married (Barnacle & Abbott, 2009). Stanley 
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(2004) emphasized five benefits of premarital education programs: (i) they give couples time to make decisions 

about marriage; (ii) they demonstrate that marriage is a valuable relationship requiring cooperation and 

commitment; (iii) they open the door for couples to seek marital counseling in the future; (iv) they reduce the risk 

of divorce by enhancing conflict resolution and positive communication skills; and (v) they can rapidly improve 

relationship quality. The main goals of premarital relationship education programs are to inform couples about 

marital life, develop communication skills, and improve conflict resolution abilities. By fostering healthy 

communication skills and awareness, these programs aim to reduce the impact of stressors and risk factors in 

marriage at both the societal and couple levels (Deveci Şirin & Bayrakçı, 2020). According to researchers in the 

field of family therapy, participating in premarital education or counseling programs can decrease instability in 

marriage and contribute to more positive relationship outcomes (Stanley et al., 2006). Research emphasizes that 

couples entering into marriage are often insufficiently prepared for the lifelong demands of partnership, and 

premarital education seeks to bridge this gap by encouraging proactive strategies (Carroll & Doherty, 2003). 

 

According to data from the Turkish Statistical Institute (TÜİK), 563,140 couples got married in Turkey in 2021, 

and 574,358 in 2022. The number of divorces was 175,779 in 2021 and 180,954 in 2022. Furthermore, TÜİK data 

show that marriage rates dropped from 8.35 per thousand in 2001 to 6.76 per thousand in 2022, while divorce rates 

increased from 1.41 per thousand to 2.13 per thousand during the same period (TÜİK, 2023). According to TÜİK 

reports, 32.7% of divorces in 2022 occurred within the first five years of marriage. Since the risk of divorce is 

higher in the early years of marriage, it is important to intervene early with couples (Murray & Murray Jr, 2004). 

Premarital relationship education programs are generally categorized into three main groups: (i) theory-based 

programs (Gottman’s Sound Relationship House, IMAGO Couples Therapy, Emotion Focused Therapy); (ii) skill-

based programs (Minesota Couples Communication Program, PETS – Premarital Education and Training 

Sequence, CCP – Couple Communication Program, PAIRS – Practical Application of Intimate Relationship Skills, 

CCET – Couples Coping Enhancement Training, RE – Relationship Enhancement, SYMBIS – Saving Your 

Marriage Before It Starts, PREP – Prevention and Relationships Enhancement Program); and (iii) inventory based 

programs (PREPARE/ENRICH, FOCCUS – Facilitating Open Couple Communication Understanding and Study, 

RELATE – Relationship Evaluation) (Ökten, 2022). Theory-based programs focus on the frameworks outlined by 

theories. Skill-based programs aim to develop couples' communication skills and raise awareness. In inventory-

based programs, couples fill out the inventory for the relevant program. Based on the results of the inventory, the 

needs of the couples are determined, and feedback is provided to the couples on the areas where they are strong 

and where they can improve (Ökten, 2022). When the programs are examined in general, it is seen that the number 

of sessions varies between 6 and 11. In terms of theoretical foundations, modern approaches such as the Cognitive 

Behavioral Approach, Systemic Approach, Humanistic Approach, and Psychoanalytic Approach are mostly 

preferred. The target audience of the programs is couples who are not yet married and/or are preparing for 

marriage. Although traditional theoretical approaches have formed a very important basis for family and marital 

relationships, modern theories often overlook postmodern themes such as relativity, diversity, and identity 

questioning when addressing the changing structure of today's society, including digitalization, individualization, 

migration, and the relaxation of social gender roles (Noble, 1998). Postmodern theories emphasize that family 

structures have moved away from the uniform nuclear model and have become diverse structures such as extended 

families and single-parent families (Noble, 1995). They also argue that language and discourse play a role in the 

knowledge-building processes that shape family life, and that reality exists not as a single narrative but as multiple 

narratives (Gergen, 2001). As a result, traditional models may be inadequate in understanding the fluid emotions, 

roles, and identities of individuals in relationships. Especially in the post-industrial and digital age, individual 

needs such as conflict resolution, satisfaction, and stress management have become more complex, intertwined 

with gender, culture, and individualization. In such a context, educational programs must take this individual-

thematic diversity into account (Rezeanu, 2016; Doherty, 1999). Therefore, premarital relationship education 

programs need innovative approaches based on postmodern approaches. 

 

There are needs analysis studies in the literature for individuals who plan to participate in premarital relationship 

education programs. The aim of these studies is to reveal what individuals who want to participate in a premarital 

relationship education program expect from such a program, what kind of education they need, and how much 

time and budget they can allocate to the program. According to recent needs studies conducted in Western 

societies, individuals who will participate in these programs prefer that the program be led by a trained therapist 
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and last between 4-6 sessions. In addition to this, the vast majority of individuals who participated in these studies 

stated that they want to participate in the relevant programs during their engagement period. They also indicate 

that they want to participate as couples and in small groups. The most prominent themes they want to be addressed 

in relationship development programs are communication, conflict resolution, communication training, awareness 

of their partner's concerns, resolving differences, and stress management. Other prominent topics include finance, 

parenting, family roles, and responsibilities (Tambling & Glebova, 2013; Borowski & Tambling, 2015; Sullivan 

& Anderson, 2002; Valiente et al., 2002). According to a study conducted by Sullivan and Anderson in 2002 to 

discover the program characteristics that influence engaged couples' decisions to participate in premarital 

education programs, engaged couples prefer leaders who are trustworthy, professional, and experienced. They 

place importance on the program content including educational content that transfers knowledge and develops 

skills, as well as content that provides insight into personality traits and family history. Couples considered 

elements such as role-playing/skill experiences, group discussions, and the gender or single/couple status of the 

instructor to be insignificant. Women found insight-enhancing content more meaningful, while men found 

pragmatic and skill-based content more meaningful. The research also revealed that couples in the high-risk group 

are not significantly different from those in the low-risk group in terms of their needs.  

 

There are a limited number of studies on premarital needs in the Turkish literature. Hamamcı and their colleagues 

conducted a study on the premarital education needs of university students who were in relationships and those 

who were not. Their study revealed that university students wanted to receive education on developing 

commitment between couples, improving communication skills, learning to be parents, and reducing the risk of 

divorce. In addition, 31.1% of students stated that they wanted to receive such education when they were not in a 

relationship, while 29.5% stated that they wanted to receive it during the engagement period. In terms of the 

number of sessions, 24% of students preferred 4-5 sessions, while 22.8% preferred 2-3 sessions. Furthermore, a 

large majority of participants indicated that they would prefer to participate in such training with their partner 

(Hamamcı et al., 2011). Haskan Avcı (2014) conducted a study on the problems experienced by university students 

in relationships and considering marriage in their premarital relationships and their educational needs. The study 

revealed that students experienced the most problems in the areas of communication, conflict resolution, 

acceptance of differences, romance-sexuality, and social support, and that they wanted to receive education in 

these areas. The aim of the present study was to determine the educational needs of adults in relationships who are 

considering marriage regarding premarital relationships. In this respect, this study differs from other studies in the 

Turkish literature. 

 

Studies have shown that premarital interventions reduce the risk of divorce, increase long-term relationship 

satisfaction, improve couples' communication and problem-solving skills, raise couples' awareness of their 

relationship, and improve relationship quality. However, they also report low participation rates (30% of the 

population) and high drop-out (early withdrawal from the program) rates. Sullivan and Anderson (2002) 

emphasized that while the majority of participants found premarital counseling positive, the actual participation 

rates were low. Tambling and Glebova (2013) and Borowski and Tambling (2015) also emphasized in their studies 

that individuals find premarital counseling reasonable but that voluntary participation rates are low. Researchers 

have suggested developing short, focused programs consisting of less than six sessions, organizing training in an 

online and accessible format, using reliable, impartial, and youth-friendly language, and using communication 

aimed at increasing risk awareness. It is recognized that studies similar to those conducted in Western countries 

on needs analysis are necessary to maintain and increase participation and retention rates in these interventions, 

which are currently offered on a limited basis in Turkey. In Western countries, participants' preferences regarding 

the format and focus of premarital relationship education programs are known. Therefore, studies are needed to 

learn about these preferences for the Turkish sample as well. 

 

Accordingly, the aim of this study is to analyze the premarital education needs of individuals planning to marry 

their partners and to contribute to the gap in the literature. It is believed that the results obtained from this study 

may contribute to the content of education programs to be developed for individuals preparing for marriage. To 

this end, the following questions were addressed in the study: (i) What is the level of willingness of individuals 

considering marriage with their romantic partners to receive premarital education in the near future? (ii) What are 

the views of individuals considering marriage with their romantic partners regarding the format of premarital 
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education? (iii) Is there a gender difference in the views of individuals considering marriage with their romantic 

partners regarding the format of premarital education? (iv) What focuses of education do individuals considering 

marriage with their romantic partners need prior to marriage? (v) Is there a gender difference in the focuses of 

education that individuals considering marriage with their romantic partners want to receive prior to marriage? 

 

2. Method 

 

In this study, the premarital relationship education needs of individuals considering marriage with their partners 

were identified using a descriptive survey model. According to Karasar (2012), the descriptive survey model is a 

research approach that aims to describe a situation as it was in the past or as it currently exists. 

 

2.1 Participants 

 

Data for the study was collected between February and April 2024 via an online Google Forms survey. Inclusion 

criteria for the study were: individuals residing in Turkey, aged 18 or older, who had been with their partner for at 

least 6 months, had never been married before, and were currently considering marriage with their partner in the 

near future. Only data from volunteers who completed the entire survey were included in the study. A total of 58 

participants completed the survey in full, and no participants left the survey incomplete. The final sample size was 

determined to be N=58. Convenience sampling was used as the sampling method. This sampling method involves 

sampling individuals who are easily accessible, located in the immediate vicinity, and are volunteers (Erkuş, 2019). 

Participants were asked to complete an informed consent form before the survey. 

 

The sample size of the study is relatively small (N = 58). There are several reasons for this: (1) the sensitivity of 

the topic and reluctance to participate (pre-marital personal attitudes/self-reporting), (2) the low participation rate 

also noted in the literature (Tambling & Glebova, 2013; Hawkins, 2017), and (3) the pilot/exploratory nature of 

the studies. Furthermore, studies in the field of premarital education and relationship education have often been 

conducted with small samples; for example, certain premarital program evaluations and case studies have reported 

samples in the range of N ≈ 50–60 (Yılmaz & Kalkan, 2010; Lucier-Greer & Adler-Baeder, 2012; Arnold et al., 

2016; Rajabi et al., 2017; Hawkins et al., 2008). These limitations reduce the generalizability of the findings. 

However, as similar studies conducted with small samples have shown, such research plays an important role in 

providing preliminary information in the early stages of the field. Therefore, the findings are considered to 

contribute at a basic level to the literature, particularly in the Turkish context. Consequently, this study has an 

exploratory/pilot nature that will form the basis for broader quantitative studies, and the results should be 

interpreted within this framework. 

 

Of the 58 individuals who participated in the study, 60.3% were women and 39.7% were men.  The participants' 

ages ranged from 19 to 37, with an average age of 25.75. The duration of their relationships ranged from 6 months 

to 96 months (8 years), with an average of 28.86 months (2.4 years). 5.2% of the participants had a high school 

education, 84.5% had a bachelor's degree, and 10.3% had a postgraduate degree. None of the participants had an 

education level lower than high school. 56.9% of participants are in the dating/flirting phase of their relationship, 

while 43.1% are engaged/betrothed. 17.2% of participants have a low income, 75.9% have a medium income, and 

6.9% have a high income. The table below summarizes the demographic characteristics of the participants: 

 

Table 1: Demographic Characteristics of Participants in the Needs Analysis Study 

Choices 1 2 3 Total 

Gender 

 Women Men   

n 35 23  58 

% 60.3 39.7  100 

Educational 

Status 

 High School Bachelor’s Postgraduate  

n 3 49 6 58 

% 5.2 84.5 10.3 100 

 Dating/Flirting Engaged/Betrothed   
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Phase of Their 

Romantic 

Relationship 

n 33 25  58 

% 56.9 43.1  100 

Income Level 

 Low Medium High  

n 10 44 4 58 

% 17.2 75.9 6.9 100 
 

 

 

2.2 Data Collection Tools 

 

Premarital Education Needs Analysis Questionnaire: Prepared by the researcher, this survey consists of open-

ended and closed-ended questions about what individuals who have been in a romantic relationship for at least six 

months and are considering marriage with their partners expect from a premarital relationship education program, 

as well as their needs and desires. The survey also collects demographic information from participants, including 

age, gender, relationship duration, educational status, romantic relationship status, income level, and whether they 

have been married before. In addition to this demographic information, participants are asked about the format of 

the relationship education program, including which stage of the relationship they would like to participate in, how 

they would like to participate in the program (alone or with their partner), how many sessions they would prefer 

the education program to last, where they would like to take the program (online/in person), how they would like 

to take the program (in a large group/small group/individually), on which days they would like to take the program, 

and at what time of day they would like to take it. For the focus of the relationship education program, participants 

were asked which topics they would like to see included in the education program. Options for program focuses 

are: developing conflict and problem-solving skills, developing communication skills, learning to cope with stress 

and anxiety, increasing satisfaction and happiness in relationships, recognizing warning signs in relationships, 

learning to be a parent, establishing a balance between “I” and “we” in relationships, learning to forgive each other 

in relationships, the distribution of roles and decision-making within the family, recognizing the strengths and 

positive aspects of the relationship, developing anger management skills, recognizing unrealistic beliefs about 

marriage, sexual life and sexual problems, balancing relationships with the family of origin and friends, and 

learning to express gratitude and appreciation for each other. Finally, participants were asked whether they would 

prefer to participate in such an educational program in the future. The questions in this survey were prepared based 

on similar studies in the international and domestic literature (Tambling & Glebova, 2013; Borowski & Tambling, 

2015; Sullivan & Anderson, 2002; Valiente et al., 2002; Hamamcı et al., 2011). 

 

2.3 Analysis of the Data 

 

Data was collected on the expectations, needs, and desires of adults in romantic relationships who intend to marry 

their partners regarding the format and focus of a premarital relationship education program if they were to 

participate in such a program, using the “Premarital Education Needs Analysis Questionnaire” created online by 

the researcher. Descriptive statistical techniques and the chi-square test statistical analysis method were used to 

analyze the data and analyze demographic variables. 

 

3. Results 

 

The willingness of individuals participating in the study to receive premarital education and their opinions 

regarding the format of the education program are presented in the table below: 

 

Table 2: Opinions on the Format of Pre-Marital Relationship Education 

Format of Education n % 

Time of Education 
While dating/flirting 22 37.9 

While engaged and/or betrothed 26 44.8 
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While not in any romantic relationship 10 17.2 

Participation Format 
Alone 13 22.4 

With partner 45 77.6 

Duration of 

Education 

1 (Single Session) 8 13.8 

2-3 Sessions 24 41.4 

4-5 Sessions 20 34.5 

6 or more sessions 6 10.3 

Training 

Environment 

Face-to-face 46 79.3 

Online (Zoom - Google Meetings etc.) 12 20.7 

Training Format 

In a large group with other couples 2 3.4 

In a small group with other couples 23 39.7 

Individually 33 56.9 

Training Days 
Weekdays 15 25.9 

Weekends 43 74.1 

Training Hours 

Morning (9-10-11-12) 8 13.8 

Noon (13-14-15) 19 32.8 

Afternoon (16-17-18) 14 24.1 

Evening (19-20-21) 17 29.3 

Desire to participate 

in training 

Yes 33 56.9 

No 25 43.1 

 

Table 2 shows that 44.8% of participants would like to take such a course while engaged or betrothed, 37.9% while 

dating or flirting, and 17.2% while not in any relationship. 77.6% of participants prefer to attend such training with 

their partners, while 22.4% prefer to attend alone. In terms of the duration of the training, 41.4% of participants 

preferred 2-3 sessions, 34.5% preferred 4-5 sessions, 13.8% preferred a single session, and 10.3% preferred 6 or 

more sessions. 79.3% of participants stated that they would like to take the training in person, while 20.7% stated 

that they would like to take it online. 56.9% of participants stated that they would like to receive the training 

individually, 39.7% in small groups with other couples, and 3.4% in large groups with other couples. In terms of 

the days of the training, 74.1% of participants preferred weekends, while 25.9% preferred weekdays. 32.8% of 

participants preferred to take the training during the afternoon, 29.3% in the evening, 24.1% in the late afternoon, 

and 13.8% in the morning. 56.9% of participants indicated that they would like to participate in premarital training 

in the near future, while 43.1% indicated that they would not. 

 

The needs of individuals participating in the study regarding the focus of premarital relationship education 

programs are presented in the table below: 

 

Table 3: Pre-marital Relationship Education Focus Needs 

Education Focuses n % 

Developing conflict and problem-solving skills 54 93.1 

Developing communication skills 43 74.1 

Learning to cope with stress and anxiety 42 72.4 
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Increasing satisfaction and happiness in the relationship 40 69 

Recognizing warning signs in the relationship (manipulative 

behavior, jealousy, narcissism, aggression, toxic behavior, 

etc.) 

39 67.2 

Learning to be a parent  36 62.1 

Being able to establish a balance between “I” and “we” in a 

relationship 
36 62.1 

Learning to forgive each other in a relationship 34 58.6 

Distribution of roles and decision-making within the family 33 56.9 

Recognizing the strong and positive aspects of a relationship 33 56.9 

Developing anger management skills 33 56.9 

Recognizing unrealistic beliefs about marriage 28 48.3 

Sexual life and sexual problems 25 43.1 

Balancing relationships with family of origin and friends 23 39.7 

Learning to express gratitude and appreciation for each other 22 37.9 

 

Table 3 shows that the vast majority of participants (93.1%) feel they need training in conflict and problem-solving 

skills. This is followed by communication skills development (74.1%), learning to cope with stress and anxiety 

(72.4%), increasing satisfaction and happiness in relationships (69%), and recognizing warning signs in 

relationships (67.2%).  

 

The distribution of participants' willingness to receive education and their opinions on the format of the education 

program according to gender is presented in the table below: 

 

Table 4: Opinions on the Format of Pre-Marital Relationship Education – Distribution by Gender 

Format of Education Men Women Total 

 N % N % N % 

Time of 

Education 

While dating/flirting 11 47.8 11 31.4 22 37.9 

While engaged and/or 

betrothed 
9 39.1 17 48.6 26 44.8 

While not in any 

romantic relationship 
3 13.0 7 20.0 10 17.2 

 Total 23 100 35 100 58 100 

Participation 

Format 

Alone 5 21.7 8 22.9 13 22.4 

With partner 18 78.3 27 77.1 45 77.6 

 Total 23 100 35 100 58 100 

Duration of 

Education 

1 (Single Session) 5 21.7 3 8.6 8 13.8 

2-3 Sessions 6 26.1 18 51.4 24 41.4 

4-5 Sessions 8 34.8 12 34.3 20 34.5 

6 or more sessions 4 17.4 2 5.7 6 10.3 

 Total 23 100 35 100 58 100 
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Training 

Environment 

Face-to-face 18 78.3 28 80.0 46 79.3 

Online (Zoom - Google 

Meetings etc.) 
5 21.7 7 20.0 12 20.7 

 Total 23 100 35 100 58 100 

Training 

Format 

In a large group with 

other couples 
0 0 2 5.7 2 3.4 

In a small group with 

other couples 
8 34.8 15 42.9 23 39.7 

Individually 15 65.2 18 51.4 33 56.9 

 Total 23 100 35 100 58 100 

Training 

Days 

Weekdays 6 26.1 9 25.7 15 25.9 

Weekends 17 73.9 26 74.3 43 74.1 

 Total 23 100 35 100 58 100 

Training 

Hours 

Morning (9-10-11-12) 4 17.4 4 11.4 8 13.8 

Noon (13-14-15) 8 34.8 11 31.4 19 32.8 

Afternoon (16-17-18) 5 21.7 9 25.7 14 24.1 

Evening (19-20-21) 6 26.1 11 31.4 17 29.3 

 Total 23 100 35 100 58 100 

Desire to 

participate in 

training 

Yes 12 52.2 21 60.0 33 56.9 

No 11 47.8 14 40.0 25 43.1 

 Total 23 100 35 100 58 100 

 

When Table 4 is examined, the majority of men (47.8%) stated that they preferred to receive education while 

dating or flirting, while the majority of women (48.6%) stated that they wanted to receive education while engaged 

or betrothed. The majority of men (34.8%) preferred the training to consist of 4-5 sessions, while the majority of 

women (51.4%) preferred the training to consist of 2-3 sessions. Regarding training hours, the majority of men 

(34.8%) preferred afternoon hours, while female participants preferred afternoon and evening hours equally 

(31.4%). No gender differences were observed in terms of participation method, training environment, training 

method, and training days. Regarding willingness to participate in training, 52.2% of men indicated that they were 

willing to participate in such training in the near future, while 60% of women indicated that they were willing to 

participate.  

 

The distribution of participants' needs regarding the focus of the education program by gender is presented in the 

table below: 

 

Table 5: Pre-marital Relationship Education Focus Needs – Distribution by Gender 

Education Focuses Men Women Total 

 N % N % N % 

Developing conflict and problem-

solving skills 
21 91.3 33 94.3 54 93.1 

Developing communication skills 16 69.6 27 77.1 43 74.1 

Learning to cope with stress and 

anxiety 
16 69.6 26 74.3 42 72.4 
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Increasing satisfaction and happiness 

in the relationship 
17 73.9 23 65.7 40 69.0 

Recognizing warning signs in the 

relationship (manipulative behavior, 

jealousy, narcissism, aggression, toxic 

behavior, etc.) 

15 65.2 24 68.6 39 67.2 

Learning to be a parent  12 52.2 24 68.6 36 62.1 

Being able to establish a balance 

between “I” and “we” in a relationship 
16 69.6 20 57.1 36 62.1 

Learning to forgive each other in a 

relationship 
15 65.2 19 54.3 34 58.6 

Distribution of roles and decision-

making within the family 
11 47.8 22 62.9 33 56.9 

Recognizing the strong and positive 

aspects of a relationship 
13 56.5 20 57.1 33 56.9 

Developing anger management skills 16 69.6 17 48.6 33 56.9 

Recognizing unrealistic beliefs about 

marriage 
10 43.5 18 51.4 28 48.3 

Sexual life and sexual problems 8 34.8 17 48.6 25 43.1 

Balancing relationships with family of 

origin and friends 
9 39.1 14 40.0 23 39.7 

Learning to express gratitude and 

appreciation for each other 
9 39.1 13 37.1 22 37.9 

 

Table 5 shows that the topics men most want to receive education on are, in order, developing conflict and 

problem-solving skills (91.3%), increasing satisfaction and happiness in relationships (73.9%), improving 

communication skills (69.6%), learning to cope with stress and anxiety (69.6%), establishing a balance between 

“I” and “we” in relationships (69.6%), and developing anger management skills (69.6%). For women, the topics 

they most want to receive education on are, in order, developing conflict and problem-solving skills (94. 3), 

improving communication skills (77.1%), learning to cope with stress and anxiety (74.3%), recognizing warning 

signs in relationships early on (68.6%), learning to be a parent (68.6%), and increasing satisfaction and happiness 

in relationships (65.7%).  

 

The chi-square table below shows whether there is a statistically significant difference between the premarital 

relationship education needs of the individuals participating in the study according to gender: 

 

Table 6: Pre-marital Relationship Education – Chi-square Table of Differences by Gender 

Variables χ² 

Time of Education 1.649 

Participation Format .010 

Duration of Education 5.729 

Training Environment .026 

Training Format 2.006 

Training Days .001 

Training Hours .631 

Desire to participate in training .347 

Developing conflict and problem-solving skills .192 
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Developing communication skills .416 

Learning to cope with stress and anxiety .155 

Increasing satisfaction and happiness in the relationship .436 

Recognizing warning signs in the relationship (manipulative behavior, jealousy, 

narcissism, aggression, toxic behavior, etc.) 
.071 

Learning to be a parent 1.585 

Being able to establish a balance between “I” and “we” in a relationship .910 

Learning to forgive each other in a relationship .684 

Distribution of roles and decision-making within the family 1.279 

Recognizing the strong and positive aspects of a relationship .002 

Developing anger management skills 2.494 

Recognizing unrealistic beliefs about marriage .351 

Sexual life and sexual problems 1.076 

Balancing relationships with family of origin and friends .004 

Learning to express gratitude and appreciation for each other .023 

 

Chi-square analyses were conducted to examine participants’ preferences regarding premarital relationship 

education. Results indicated no significant differences in demographic-related preferences such as time of 

education (χ² = 1.649, p = .438), participation format (χ² = .010, p = .920), duration of education (χ² = 5.729, p = 

.126), training environment (χ² = .026, p = .873), training format (χ² = 2.006, p = .367), training days (χ² = .001, 

p = .975), training hours (χ² = .631, p = .889), and desire to participate in training (χ² = .347, p = .556). Similarly, 

no significant differences were found in preferences for skill development, including conflict and problem-solving 

(χ² = .192, p = .661), communication (χ² = .416, p = .519), coping with stress and anxiety (χ² = .155, p = .694), 

increasing relationship satisfaction (χ² = .436, p = .509), recognizing warning signs (χ² = .071, p = .790), learning 

to be a parent (χ² = 1.585, p = .208), balancing “I” and “we” in a relationship (χ² = .910, p = .340), learning to 

forgive each other (χ² = .684, p = .408), distribution of roles and decision-making within the family (χ² = 1.279, 

p = .258), recognizing strong aspects of the relationship (χ² = .002, p = .963), anger management (χ² = 2.494, p 

= .114), unrealistic beliefs about marriage (χ² = .351, p = .553), sexual life and sexual problems (χ² = 1.076, p = 

.300), balancing relationships with family of origin and friends (χ² = .004, p = .947), and expressing gratitude and 

appreciation for each other (χ² = .023, p = .879). Overall, participants’ preferences were consistent across 

variables, highlighting stable patterns in premarital education needs. This finding indicates that women and men 

participants have similar attitudes regarding the duration, content, implementation method, and willingness to 

participate in education programs. 

 

4. Discussion 

 

This study analyzed the premarital education needs of adults who are currently in a romantic relationship and 

considering marriage. Their willingness to participate in premarital education, their views on the structure of the 

education, and the topics they feel they need education on were examined.  

 

The findings from the study revealed that individuals in relationships prefer to participate in premarital education 

programs not during the dating phase but at a more serious stage of the relationship, such as engagement or 

betrothal. Additionally, they preferred short programs consisting of 2-3 sessions and indicated that they wanted to 

participate in these programs with their partners. These results are consistent with those of other studies in the 

literature (Silliman et al., 1992; Duncan et al., 1996; Tambling & Glebova, 2013; Hamamcı, 2011). These findings 

suggest that short premarital education programs consisting of 2-3 sessions should be organized for 

engaged/betrothed couples in the future. In this study, unlike Duncan and colleagues' (1996) study, and similar to 

Hamamcı and colleagues' (2011), Sullivan and Anderson's (2002), Borowski and Tambling's (2015), and Tambling 
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and Glebova's (2013) studies, participants requested individual counseling. This may be due to the belief that 

individuals feel more comfortable opening up and expressing themselves more confidently in individual 

counseling than in a group setting. Researchers suggest that participants work in small groups when individual 

interventions do not align with the nature of group-based psychoeducation programs (Tambling & Glebova, 2013). 

McGeorge and Carlson (2006) compared an 8-week premarital relationship education program in both individual 

and group formats and found that both formats equally enhanced the relationship's preparation for marriage. 

 

According to the findings obtained from the research, the primary areas where individuals feel they have 

educational needs are conflict resolution, communication skills, coping with stress and anxiety, and increasing 

satisfaction and happiness in relationships. These results are similar to those of other studies in the literature 

(Tambling & Glebova, 2013; Borowski & Tambling, 2015; Sullivan & Anderson, 2002; Valiente et al., 2002; 

Hamamcı et al., 2011; Haskan Avcı, 2014). In this study, no gender differences were observed in terms of the 

duration, content, implementation method, and willingness to participate in education programs. This indicates 

that female and male participants have similar attitudes and expectations regarding premarital relationship 

education programs. Studies in the literature support this finding. For example, Dişli and colleagues (2023) found 

that when premarital counseling services are provided, individuals have similar counseling and education needs 

regardless of gender. Similarly, Tambling and Glebova (2013) and Sullivan and Anderson (2002) observed no 

significant gender differences in premarital education needs. However, some studies have identified gender 

differences. Hamamcı and colleagues (2011) reported significant gender differences for many items under the 

heading of “premarital education needs” among university students. In Şen's (2009) study, engaged couples 

applying to institutions to get married were examined, and it was found that women believed more in the benefits 

of premarital education than men and read more books on communication, marriage, and problem-solving. 

Similarly, Duncan and colleagues (1996) found that women's desire for education was higher than that of men. 

These differences may stem from sample size, cultural context, or demographic differences in the relevant study. 

 

The study observed a 56.9% willingness to participate in a premarital education program. According to Tambling 

and Glebova (2013), the willingness to participate in premarital education programs among engaged couples is 

30% in the general population, and 30-50% of couples refuse to participate. The researchers stated that the reason 

for this is the excitement and time pressure of engagement, and that the “if there is no problem now, why should 

we go to counseling?” approach is common. Hawkins (2017) also states that only 30 to 40% of engaged couples 

apply for and actively participate in premarital education programs. In this study, the willingness to participate 

exceeding the rate observed in the literature may again be due to the small sample size and cultural differences. 

 

5. Recommendations and Limitations 

 

This study was conducted with adult couples who have been together with their partner for at least 6 months and 

are planning to get married soon. The limitations of this study are as follows: the small sample size (N = 58) and 

the use of convenience sampling limit the generalizability of the results; data were collected using self-report 

methods; and the sample is limited to a single cultural context (Turkey). The questionnaire used in the study was 

developed by the researcher. Therefore, it may have psychometric limitations in terms of validity and reliability. 

The findings should be interpreted in light of these limitations. These limitations require caution in interpreting 

the findings, and larger, representative samples and mixed-method designs are recommended for future studies. 

Therefore, it would be beneficial to repeat the study in the future with different sample groups. At the same time, 

the study could be conducted specifically with couples who are dating or engaged. Thus, premarital education 

needs can be identified for these specific samples. At the same time, such studies can also be conducted for 

individuals in risk groups to identify their needs. For future research, it is also recommended to develop a 

comprehensive measurement tool with validity and reliability studies to measure needs in the field of premarital 

relationship education or to adapt and use existing scales. 

 

Future studies should involve larger and more representative samples; qualitative data should be supported by 

quantitative findings using mixed methods; the effects of premarital education interventions should be examined 

more rigorously using pre-post test experimental designs; and measurement tools should undergo comprehensive 

psychometric re-evaluation. There is a need for short premarital education programs consisting of no more than 2-
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3 sessions to be developed for engaged couples in Turkey and in international literature. It is expected that the 

content of the education programs will be skill-building and pragmatic. The content is expected to focus on 

developing conflict and problem-solving skills, improving communication skills, learning to cope with stress and 

anxiety, and increasing satisfaction and happiness in the relationship. In the future, such pre-marital relationship 

education programs can be developed and their effectiveness tested. There is also a need in the literature for 

premarital relationship education programs based on innovative postmodern approaches and theories that take into 

account the requirements of the post-industrial and digital age. Relationship education programs for individuals 

preparing for marriage should be provided by institutions such as municipalities, family counseling centers, and 

psychological counseling centers, and the number of such programs should be increased 

 

 

Author Contributions: Conceptualization, Author 1 and Author 2; Methodology, Author 1 and Author 2; 

Software, Author 1; Validation, Author 1 and Author 2; Formal Analysis, Author 1.; Investigation, Author 1 and 

Author 2; Resources, Author 1 and Author 2; Data Curation, Author 1; Writing – Original Draft Preparation, 

Author 1; Writing – Review & Editing, Author 1 and Author 2; Visualization, Author 1; Supervision, Author 2; 

Project Administration, Author 2. 

 

Funding: This research received no external funding. 

 

Conflicts of Interest: The authors declare no conflict of interest. 

 

Informed Consent Statement/Ethics approval: The relevant study is a section of the doctoral thesis titled 

“Developing and Testing the Effectiveness of a Pre-marital Education Program” [tr: Evlilik Öncesi İlişki Eğitim 

Programının Geliştirilmesi ve Etkililiğinin Sınanması] at İstanbul University - Cerrahpaşa. Ethical approval for 

the research was obtained from the Ethics Committee for Social and Human Sciences Research at İstanbul 

University - Cerrahpaşa.  Rectorate on December 3, 2024, with approval number 2024/578. I declare that the 

research was conducted in accordance with the ethical standards of the institutional and/or national research 

committee and with the 1964 Helsinki declaration and its later amendments or comparable ethical standards. 

Informed consent was obtained from all individual participants included in the study. There is no conflict of interest 

in the research. The authors received no financial support for the authorship, research, and/or publication of this 

article. 

 

Declaration of Generative AI and AI-assisted Technologies: This study has not used any generative AI tools 

or technologies in the preparation of this manuscript. 

 

 

References 

 

Arnold, A., & Richardson, E., & Cenizal, R. (2016). Ready or not: The influence of readiness on healthy marriage 

and relationship education training outcomes. Children and Youth Services Review. 63. 

https://doi.org/10.1016/j.childyouth.2016.02.014. 

Barnacle, R. E. & Abbott, D. A. (2009). The development and evaluation of a Gottman-based premarital education 

program: A pilot study. Journal of Couple & Relationship Therapy, 8(1), 64-82. 

https://doi.org/10.1080/15332690802626734  

Borowski, S. C., & Tambling, R. B. (2015). Applying the health belief model to young individuals’ beliefs and 

preferences about premarital counseling. The Family Journal,  23(4), 417–426. 

https://doi.org/10.1177/1066480715602221 

Carroll, J. S., & Doherty, W. J. (2003). Evaluating the effectiveness of premarital prevention programs: A meta-

analytic review of outcome research. Family Relations, 52(2), 105–118. https://doi.org/10.1111/j.1741-

3729.2003.00105.x 

Deveci Şirin, H., & Bayrakçı, E. (2020). Romantik ilişki geliştirme programı’nın (RİGP) romantik ilişki doyumu 

ve romantik inanç düzeyine etkisinin incelenmesi [Examining the effect of the romantic relationship 

development program (RRDP) on romantic relationship satisfaction and romantic belief levels]. Mersin 

Üniversitesi Eğitim Fakültesi Dergisi, 16(1), 145-165. https://doi.org/10.17860/mersinefd.592785 



Asian Institute of Research                                      Education Quarterly Reviews                                           Vol.9, No.1, 2026  

24 

Dişli, B., Kaydırak, M. M.,  & Aslan, E. (2023). Determination of education and counseling needs of couples by 

gender in the pre-marital period.  Sağlık ve Toplum, 33(3), 105-114. https://library.dogus.edu.tr/mvt/pdf.php 

Doherty, W. J. (1999). Postmodernism and family theory. In Sussman, M. B., Steinmetz, S. K., Peterson, G. W. 

(Eds.) Handbook of marriage and the family (pp. 205-26). Springer. https://doi.org/10.1007/978-1-4757-

5367-7_9 

Duncan, S.F., Box, G., & Silliman, B. (1996). Racial and gender effects on perceptions of marriage preparation 

programs among college-educated young adults. Family Relations, 45(1), 80-90. 

https://doi.org/10.2307/584773 

Erkuş, A. (2019). Davranış bilimleri için bilimsel araştırma süreci [The scientific research process for behavioral 

sciences] (6th ed.). Seçkin Yayıncılık. 

Gergen, K. J. (2001). Psychological science in a postmodern context. American Psychologist, 56(10), 803–813. 

https://doi.org/10.1037/0003-066X.56.10.803 

Hamamcı, Z., Buğa, A., & Duran, Ş. (2011). Üniversite öğrencilerinin evlilik yaşantısı ile ilgili bilgi kaynaklarının 

ve evlilik öncesi eğitim ihtiyaçlarının incelenmesi [Examination of university students' sources of 

information about married life and their needs for premarital education.]. Aile ve Toplum, 26(26), 33-50. 

https://doi.org/10.21560/spcd.32424 

Haskan Avcı, Ö. (2014). Üniversite öğrencilerinin evlilik öncesi ilişkilerde problem yaşadıkları ve eğitim almak 

istedikleri konular [Issues university students face in premarital relationships and topics they wish to learn 

about]. Ege Eğitim Dergisi, 15(1), 279-299. https://doi.org/10.12984/eed.68094 

Hawkins, A. J., Blanchard, V. L., Baldwin, S. A., & Fawcett, E. B. (2008). Does marriage and relationship 

education work? A meta-analytic study. Journal of Consulting and Clinical Psychology, 76(5), 723–734. 

https://doi.org/10.1037/a0012584 

Hawkins, A. J. (2017). Shifting the relationship education field to prioritize youth relationship education. Journal 

of Couple & Relationship Therapy, 17(3), 165–180. https://doi.org/10.1080/15332691.2017.1341355 

Karasar, N. (2012). Bilimsel araştırma yöntemi [Scientific research method] (24th ed.). Nobel Yayıncılık. 
Lucier‐Greer, M., & Adler‐Baeder, F. (2012). Does couple and relationship education work for individuals in 

stepfamilies? A meta‐analytic study. Family Relations: An Interdisciplinary Journal of Applied Family 

Studies, 61(5), 756–769. https://doi.org/10.1111/j.1741-3729.2012.00728.x 

McGeorge, C. R., & Carlson, T. S. (2006). Premarital education: An assessment of program efficacy. 

Contemporary Family Therapy, 28(1), 165-190. https://doi.org/ 10.1007/s10591-006-9701-8 

Murray, C. E., & Murray Jr., T. L. (2004). Solution-focused premarital counseling: Helping couples build a vision 

for their marriage. Journal of Marital and Family Therapy, 30(3), 349-358. https://doi.org/10.1111/j.1752-

0606.2004.tb01245.x 

Noble, T. (1995). The nuclear family and postmodern theory. Hitotsubashi Journal of Social Studies, 27, 127-143. 

https://scispace.com/pdf/the-nuclear-family-and-postmodern-theory-2bgzk2zrrr.pdf 

Noble, T. (1998). Postmodernity and family theory. International Journal of Comparative Sociology, 39(3), 257+. 

https://link.gale.com/apps/doc/A21169865/AONE?u=anon~216759b&sid=googleScholar&xid=9d09a209 

Ökten, B. (2022). Aile ve Sosyal Hizmetler Bakanlığı’nın evlilik öncesi eğitim programlarının evlilik uyumu 

açısından değerlendirilmesi [Evaluation of the Ministry of Family and Social Services' premarital education 

programs in terms of marital harmony]. [Unpublished Doctoral Thesis]. İstanbul University. 

Rajabi, G., & Abbasi, G., & Sodani, M., & Aslani, K. (2017). Premarital education program based on premarital 

interpersonal choices and knowledge program on idealistic marital expectation in single students. Iranian 

Journal of Psychiatry and Clinical Psychology. 22(3). 212-221. 

https://doi.org/10.18869/acadpub.ijpcp.22.3.212. 

Rezeanu, C.-I. (2016). Reflexive transformation of intimacy in late modernity theories: Some critiques and 

conceptual alternatives. Postmodern Openings, 7(1), 35-54. http://dx.doi.org/10.18662/po/2016.0701.03 

Silliman, B., Schumm, W.R. & Jurich, A. (1992). Young adults' preferences for premarital preparation program 

designs: An exploratory study. Contemporary Family Therapy, 14(1), 89-100. 

https://doi.org/10.1007/BF00891751 

Stanley, S. M. (2004). Making a case for premarital education. Family Relations, 50(3), 272–280. 

https://doi.org/10.1111/j.1741-3729.2001.00272.x 

Stanley, S. M., Amato, P. R., Johnson, C. A., & Markman, H. J. (2006). Premarital education, marital quality, and 

marital stability: Findings from a large, random household survey. Journal of Family Psychology, 20(1), 

117–126. https://doi.org/10.1037/0893-3200.20.1.117 

Sullivan, K. T., & Anderson, C. (2002). Recruitment of engaged couples for premarital counseling: An empirical 

examination of the importance of program characteristics and topics to potential participants. The Family 

Journal, 10(4), 388–397. https://doi.org/10.1177/106648002236757 

Şen, B. (2009). Evlenmek üzere başvuruda bulunan bir grup nişanlı çiftin evlilik ve evlilik öncesi çift eğitimine 

ilişkin bilgi, görüş ve değerlendirmeleri [Information, opinions, and evaluations regarding marriage and 

premarital couple counseling from a group of engaged couples who have applied to get married.]. 

[Unpublished Master's Thesis]. Hacettepe University. 



Asian Institute of Research                                      Education Quarterly Reviews                                           Vol.9, No.1, 2026  

25 

Tambling, R. B., & Glebova, T. (2013). Preferences of individuals in committed relationships about premarital 

counseling. The American Journal of Family Therapy, 41(4), 330-340. 

https://doi.org/10.1080/01926187.2012.701593 

Türkiye İstatistik Kurumu (TÜİK). (2023, Şubat 24). Evlenme ve boşanma istatistikleri, 2022 [Marriage and 

divorce statistics, 2022]. https://data.tuik.gov.tr/Bulten/Index?p=Evlenme-ve-Boşanma-İstatistikleri-2022-

49437&dil=1 

Valiente, C. E., Belanger, C. J., & Estrada, A. U. (2002). Helpful and harmful expectations of premarital 

interventions. Journal of Sex & Martial Therapy, 28(1), 71–77. 

https://doi.org/10.1080/009262302317251034 

Yılmaz, T., & Kalkan, M. (2010). The effects of a premarital relationship enrichment program on relationship 

satisfaction. Kuram ve Uygulamada Eğitim Bilimleri, 10(3), 1911–1919. 

https://files.eric.ed.gov/fulltext/EJ919869.pdf. 

 

 

Notes 
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