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Abstract 
This study examined the influence of demographic variables on adult language learners’ English proficiency 
development. Specifically, it tried to ascertain the level of English proficiency of the respondents when grouped 
according to demographic variables such as gender, age, civil status, length of work experience, highest 
educational attainment, specialization, and designation. It also tried to find out if there are significant differences 
in the respondents’ level of proficiency in the four macro-linguistic skills and if there are significant correlations 
between the respondents’ English proficiency and the identified demographic variables. Using descriptive-
correlational research design with academic professionals working in a higher education institution in the 
Philippines as respondents, this study found that the respondents have intermediate level of English proficiency 
(B1, CEFR), lower than what is expected from academicians in a higher learning institution. Findings further 
reveal that there are significant differences in the respondents’ level of proficiency in the identified macro-
linguistic skills and that age, educational attainment, and length of service are positively correlated with English 
proficiency, while gender, civil status, specialization, and designation are negatively correlated with the same. 
Implications of the findings are discussed in relation to curriculum development, language teaching and 
assessment, and language policy and planning. 
 
Keywords: English Proficiency, Demographic Variables, Second Language Learning, Adult Language Learners 
 
1.0 Introduction 
 
English is the language of progress and power. It is used to expand business and trade, advance scientific 
innovations, develop new technologies, disseminate new knowledge, and empower people from all walks of life 
(Lazaro & Medalla, 2004). As a tool for globalization and diplomacy (Pasi, 2007), it influences the world 
economy, human security, international relations, and development policies. As the medium of communication 
for all types of international exchange – goods, service, and ideas, it fosters common understanding and human 
values (EF Education First, 2018). As the lingua franca in civic, political, and corporate organizations, it 
increases one’s position, respectability, and marketability (Espinosa, 1997). Used as the dominant medium of 
instruction in education, it allows efficient knowledge development, resource sharing, and empowerment 
(Dearden, 2014). Indeed, English plays important roles in linking people, in improving the quality of life, and in 
transforming nations (International Consultants for Education and Fairs [ICEF], 2014). 

Considering the major role of English in all facets of life, it is important that one has the required proficiency of 
the language. According to EF Education First (2018), English skills open limitless economic opportunities for 
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an individual. In its 8th English Proficiency Index (EF EPI) report, it revealed that there are correlations between 
English proficiency, higher incomes, greater connectivity, and innovation (EF Education First, 2018). In the 
Philippines, English proficiency provides competitive edge on career prospects among graduates and economic 
competitiveness for the whole country. Filipinos who have high English proficiency easily get hired locally and 
abroad. With 70 percent of its population being able to speak English (Hernandez, 2015), the country is also the 
preference of foreign investors for business process outsourcing (BPO). In recent decades, the country has 
benefited economically from its human capital’s proficiency in the English language. 

To a certain extent, English proficiency influences the Philippine’s economy. It is therefore important that 
Filipinos are highly proficient with the English language. However, getting highly proficient is perceived to be 
long and difficult process, influenced and controlled by various internal and external factors (Nallaya, 2012). In 
the case of Filipino adult language learners who make up the country’s labor force, what are these factors? This 
study aimed to examine the factors or variables influencing adult language learners’ (ALL) English proficiency 
development. Specifically, it tried to answer the following specific questions: 1) What is the level of English 
proficiency of the respondents when they are grouped according to demographic variables such as gender, age, 
civil status, length of work experience, highest educational attainment, specialization, and designation?; 2) Are 
there significant differences in the respondents’ level of proficiency in the identified macro-linguistic skills?; and 
3) Is there a significant correlation between the respondents’ English proficiency and their age, gender, civil 
status, length of service, educational attainment, specialization, and designation? 

The current study was also guided by the following hypotheses: 

1. There are no significant differences in the respondents’ level of proficiency in the identified macro-
linguistic skills. 

2. There are no significant correlations between the respondents’ English proficiency and their age, 
gender, civil status, length of service, educational attainment, specialization, and designation. 

Investigating the correlations between English proficiency and demographic variables (factors) is useful in 
understanding language learners, curriculum development and design, language assessment, and language policy 
and planning.  This study is useful to teachers and curriculum developers as this provides them insights that can 
help them design engaging activities and materials that suit the nature and level of adult language learners. It is 
also valuable to test developers as results can reveal some points to consider in designing appropriate language 
assessment tools. Lastly, it is beneficial to school leaders and decision makers as results can help them formulate 
informed decisions and policies geared towards holistic, meaningful, and transformative English language 
education. 

 

2.0 Related Literature 

 

2.1 English Proficiency 

Hymes (1974) defines language proficiency as the ability to use a language effectively in authentic 
communicative situations. Harley, Cummins, Swain, and Allen (1990) also describe language proficiency as the 
ability to use a language accurately (linguistic knowledge) and appropriately in various contexts (sociolinguistic 
competence) and to organize one’s thoughts through language (discourse competence). More comprehensively, 
according to Canagarajah (2006), language proficiency does not only include ability to use a language correctly 
in appropriate context for a functional purpose but also awareness of different norms of interaction attached in 
the language and in its different varieties. In the case of English being the world’s lingua franca, English 
proficiency is currently used as ‘a benchmark to assess an individual’s inclusion or exclusion with regard to 
politics, commerce, the economy, society, and education’ (Nallaya, 2012, p. 149). 

There are many widely recognized systems and frameworks used to define and measure language proficiency. 
One of which is the American Council on the Teaching of Foreign Languages (ACTFL) Proficiency Guidelines. 
Using a scale with descriptors, it categorizes language learners into novice, intermediate, and advanced (ACTFL, 
2018). In Europe and some parts of the globe, the Common European Framework of Reference for Language 
Learning, Teaching, and Assessment (CEFR) is a popular guideline used to describe proficiency of foreign 
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language learners. Widely used in language teaching worldwide, it provides a method of learning, teaching, and 
assessing foreign languages (Council of Europe, 2001).  

Table 1. CEFR Global Descriptors 

Level Description Level Descriptors 

C2 Proficient 
User – 
Mastery or 
Proficient 

Can understand with ease virtually everything heard or read. Can summarize 
information from different spoken and written sources, reconstructing 
arguments and accounts in a coherent presentation. Can express him/herself 
spontaneously, very fluently and precisely, differentiating finer shades of 
meaning even in more complex situations. 

C1 Proficient 
User - 
Effective 
Operational 
Proficiency or 
Advanced 

Can understand a wide range of demanding, longer texts, and recognize implicit 
meaning. Can express him/herself fluently and spontaneously without much 
obvious searching for expressions. Can use language flexibly and effectively for 
social, academic and professional purposes. Can produce clear, well-structured, 
detailed text on complex subjects, showing controlled use of organizational 
patterns, connectors and cohesive devices. 

B2 Independent 
User - 
Vantage or 
Upper 
Intermediate 

Can understand the main ideas of complex text on both concrete and abstract 
topics, including technical discussions in his/her field of specialization. Can 
interact with a degree of fluency and spontaneity that makes regular interaction 
with native speakers quite possible without strain for either party. Can produce 
clear, detailed text on a wide range of subjects and explain a viewpoint on a 
topical issue giving the advantages and disadvantages of various options. 

B1 Independent 
User - 
Threshold or 
Intermediate 

Can understand the main points of clear standard input on familiar matters 
regularly encountered in work, school, leisure, etc. Can deal with most 
situations likely to arise whilst travelling in an area where the language is 
spoken.  Can produce simple connected text on topics which are familiar or of 
personal interest. Can describe experiences and events, dreams, hopes & 
ambitions and briefly give reasons and explanations for opinions and plans. 

A2 Basic User – 
Waystage or 
Elementary 

Can understand sentences and frequently used expressions related to areas of 
most immediate relevance (e.g. very basic personal and family information, 
shopping, local geography, employment). Can communicate in simple and 
routine tasks requiring a simple and direct exchange of information on familiar 
and routine matters.  Can describe in simple terms aspects of his/her 
background, immediate environment and matters in areas of immediate need. 

A1 Basic User – 
Breakthrough 
or Beginner 

Can understand and use familiar everyday expressions and very basic phrases 
aimed at the satisfaction of needs of a concrete type. Can introduce him/herself 
and others and can ask and answer questions about personal details such as 
where he/she lives, people he/she knows and things he/she has. Can interact in a 
simple way provided the other person talks slowly and clearly and is prepared to 
help. 

 (Council of Europe, 2001, p. 25)   

In measuring proficiency of individuals in the English language, globally recognized high-stakes tests such as 
the International English Language Testing System (IELTS), the Test of English as a Foreign Language 
(TOEFL), and the Test of English for International Communication (TOEIC) are used. These standardized 
English tests are commonly used by academic, government, and corporate organizations for admission, hiring, 
job promotion, professional certification, and migration purposes. The EF Education First’s Standard English 
Test (EFSET), an online adaptive English test of reading and listening skills, is also used to draw more 
comprehensive picture of English proficiency across countries and geographical regions. Educators, officials, 
and business leaders use results for organizational strategic planning and policymaking.  
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Recent reports reveal the overall proficiency levels of test takers from the Philippines. In the Test and Score Data 
Summary for the TOEFL iBT Tests from January to December 2017, test takers from the Philippines had a total 
mean score of 89, equivalent to B2 (Upper Intermediate) scale of the CEFR (Educational Testing Service [ETS], 
2018a; Papageorgiou, et al., 2015). Similarly, in the IELTS Test Taker Performance Report for 2017, test takers 
from the Philippines got a mean band score of 6.84 for the Academic Module and 6.29 for the General Training 
Module, both equivalent to B2 (Upper Intermediate) scale of the CEFR (IELTS Partners, 2018a; 2018b). 
However, in the EFSET administered by EF Education First, test takers from the Philippines recorded an overall 
English proficiency index of 61.84 (High Proficiency), equivalent to B1 (Intermediate) level of the CEFR (EF 
Education First, 2018). These data are relevant to the current study since its main purpose is to examine the 
proficiency level of a small group of English language learners in the Philippines working in a specific context 
where English is used as the medium of communication. 

2.2 Demographic Variables Influencing Language Proficiency 

Learning the English language is directly and indirectly influenced by several factors. Age, socio-economic 
status, educational attainment, aptitude, intelligence, learning styles, personality, learner’s mastery of his first 
language, and opportunities or exposure to English are believed to be influential in the rate of learning and can 
predict learner’s success in gaining proficiency with the language (Fromkin, Rodman, & Hyams, 2014; 
Khasinah, 2014; Ellis, 1986; Orillos, 1998, Latu, 1994, Frakfurt International School, 2018). In addition, 
motivation and socio-cultural background can also influence language learning outcomes (Nallaya, 2012). 

In the study of Prapphal and Oller (1982) investigating the relationship between demographic variables and 
English proficiency of university students in Thailand, it was found that demographic variables were 
significantly related to English proficiency. El-Omari (2016) also found the same among Jordanian secondary 
school students in English. Specifically, he found that social and socio-economic factors have direct impacts on 
students’ achievement in English language learning. 

In terms of gender as demographic variable, females tend to be more proficient and communicative in English 
than their male counterparts (EF Education First, 2018). This was supported by the 2017 TOEIC test takers 
performance report released by Educational Testing Service (2018b). Based on the TOEIC listening and reading 
comprehension scores across gender, females scored higher than male test takers. In terms of age, younger 
learners learn a (new) second language faster and easier (Roherick, 1983). This was found true in the study of 
Wang (1999) where younger people who migrated to Canada tend to develop higher proficiency faster and easier 
than those who arrived at an older age. 

On the other hand, in Morocco, El Ghouati, Koumachi, and Khoumich (2018) investigated the potential impact 
of students’ demographic variables (i.e. gender, age, computer experience, and computer use) on achievement in 
English among Moroccan university students. They found that there is no significant relationship between 
gender, age, and computer experience and frequency of use on students’ level of achievement. Similarly, Phon 
(2017) also examined the factors affecting the English language proficiency of students majoring in English at a 
rural university in Cambodia. Findings revealed that socio-economic status as a demographic factor does not 
significantly affect English proficiency. The study of Hines (2015) also confirmed that there is no significant 
relationship between demographic variables and English language learning. 

 

3.0 Methodology 

 

3.1 Research Design 

This study utilized the descriptive-correlational research design to describe the demographic variables and 
existing English proficiency of the respondents and to establish patterns of relationship of both. According to 
Grove, Gray, and Burns (2014), this method is appropriate when a study’s aim is to describe variables and 
examine relationships among these variables. This method can help identify many interrelationships of variables 
that have already occurred or are currently occurring. As a process, according to Wragg (2012), it begins 
describing what happens and then it examines systematically the correlation between process and outcome. 

3.2 Respondents of the Study 
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The respondents of the study were academic professionals in one of the higher education institutions (HEI) in the 
Philippines where English is the main medium of instruction. With their ages ranging from 20 - 69, they are 
considered adult language learners. They have diverse backgrounds with the English language considering their 
age when they started learning the language, amount of exposure to the language, academic positions, and socio-
economic circumstances. All faculty members in the undergraduate programs of the subject HEI were involved 
in the study. 

3.3 Data Gathering Instrument 

To gather data on demographic variables such as age, gender, civil status, length of service, educational 
attainment, specialization, and designation, a survey questionnaire was used. To determine the English 
proficiency levels of the respondents, an English proficiency test from the Official IELTS Practice Materials 
Volume 2 published by the University of Cambridge Local Examinations Syndicate [UCLES] (2010) was 
administered by the researcher. Containing items from the previously administered tests, it resembles the actual 
IELTS test in terms of format, content, and level of difficulty. The testing material used was secured in Dubai, 
UAE from IDP IELTS Exhibition in TESOL Arabia Conference in 2012; hence, its non-exposure to the 
respondents in the Philippines was highly assured. The IELTS Academic Module was particularly used as an 
assessment tool for this study since the respondents were working in an academic context. 

3.4 Data Gathering Procedure 

Prior to the administration of the survey questionnaire and the English proficiency test, permission to conduct 
the study was sought. After approval and endorsement from the school management, the researcher visited 
different colleges / departments and communicated to the respondents. Having first-hand experience in taking 
the test and in giving IELTS preparation courses in the Middle East, the researcher personally administered the 
English proficiency test by college/department. He administered the Listening, Reading, and Writing sections of 
the test for one week covering all colleges and the Speaking section (Interview) for another week. The researcher 
systematically ensured the consistency and correctness of the data for each respondent. Names or codes were 
written in the profile form and answer sheet so that respondents could personally access the result of their test at 
a later time from the researcher. The Speaking test was also recorded and videotaped for researcher’s reference 
during scoring and for respondents’ future use. The speaking and writing parts were scored using the prescribed 
rubrics. The collected data were then tallied, analyzed, and correlated in order to answer the specific questions 
and confirm/reject the hypotheses 

3.5 Statistical Treatment of Data 

Descriptive statistics was employed to compute means, standard deviations, frequency counts, and percentages 
of data on demographic variables and English proficiency. The one-way analysis of variance (ANOVA) for 
repeated measures was also used to determine significant differences between the means of the four macro-
linguistic skills (listening, reading, writing, speaking). 

The following formula was used: 

 TSS  =     X2 – (X)2  
                  N 

 BSS  =      1 Gi2 – (X)2 
          n          N 
 WSS =     TSS – BSS 

Where: 

 TSS =    Total Sum of Squares 

 BSS =    “Between” Sum of Squares 

 WSS =    “Within” Sum of Squares 

 (X)2 =     Correction Factor 

   N 

To correlate the respondents’ language proficiency and their age, the Pearson-r was used with the following 
formula: 
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 r =     N∑XY - ∑X ∑E 
       √[N∑X2 – (∑X)2] [N∑Y2-(∑Y)2] 

 
To compute correlation between language proficiency and respondents’ gender, length of service, and 
educational attainment, the z-test was used with the following formula:    

Z =     X1 – X2 
       √ S1  +  S2 
          N1      N2 

 
The Spearman – Rho Rank Difference Coefficient of Correlation was used to find correlation between 
respondents’ language proficiency and their civil status, specialization, and designation.  

The formula of which is as follows:  

 P   =  1 – 6 zD2 
   n(n2-1) 

The null hypotheses were tested at .05 level of significance. 

To analyze the English proficiency performance of the respondents, the following table of band descriptors was 
used. 

Table 2. IELTS Band Descriptors 

Band Description Band Descriptors 

9 Expert User Has fully operational command of the language; Use of English is 
appropriate, accurate, and fluent; shows complete understanding. 

8 Very Good 
User 

Has a fully operational command of the language with only 
occasional unsystematic inaccuracies and inappropriate usage; may 
misunderstand some things in unfamiliar situations; handles complex 
detailed argumentation well. 

7 Good User Has an operational command of the language, though with 
occasional inaccuracies, inappropriate usage and misunderstandings 
in some situations; generally handles complex language well and 
understands detailed reasoning. 

6 Competent 
User 

Has a generally effective command of the language despite some 
inaccuracies, inappropriate usage and misunderstandings; can use 
and understand fairly complex language, particularly in familiar 
situations. 

5 Modest User Has a partial command of the language and copes with overall 
meaning in most situations, although likely to make many mistakes; 
should be able to handle basic communication in own field. 

4 Limited User Basic competence is limited to familiar situations; frequently shows 
problems in understanding and expression; not able to use complex 
language. 

3 Extremely 
Limited User 

Conveys and understands only general meaning in very familiar 
situations. Frequent breakdown in communication occurs. 

2 Intermittent 
User 

Has great difficulty understanding spoken and written English. 

1 Non-user Has no ability to use the language except a few isolated words. 

0 Did not 
attempt the test 

Did not answer the questions. 

Quoted from the British Council’s (2018c) Take IELTS website 
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4. Results 

 

4.1 The level of English proficiency of the respondents when they are grouped according to demographic 
variables 

Table 3. Level of English proficiency of the respondents when grouped according to age 

Age Range Mean Score Description 

60 – 69  4.50 Limited user 

50 – 59 3.00 Extremely limited user 

40 – 59 5.25 Modest user 

30 – 39 4.90 Limited user 

20 – 29 5.38 Modest user 

Average 4.60 Limited user 

 
Table 3 reveals that the respondents in age bracket 20 – 29 has the highest level of proficiency with a mean score 
of 5.38 (Modest User), followed by age group 40 – 59 with a mean score of 5.25 (Modest User), 30 – 39 with 
4.90 (Modest User), 60 – 69 with 4.50 (Limited User), and 50 – 59 with 3.00 (Extremely Limited User). While 
the youngest age group has the highest level of English language proficiency, there is no linear pattern reflecting 
that English proficiency declines as individual matures. 

Table 4. Level of English proficiency of the respondents when grouped according to gender 

Gender Mean Score Description 

Male 5.00 Modest user 

Female 4.88 Limited user 

Average 4.94 Limited user 

 
Table 4 reflects the level of proficiency of the respondents when grouped according to gender. As shown above, 
the male respondents have slightly higher score/level than female with a difference of 0.12. Overall, the male 
group is considered “modest user” while the female group as “limited user.” The data refute the common belief 
that females are more linguistically inclined than males (Orillos, 1998). 

Table 5. Level of English proficiency of the respondents when grouped according to civil status 

Civil Status Mean Score Description 

Single 5.06 Modest user 

Married 4.93 Limited user 

Widow 3.00 Extremely limited user 

Average 4.33 Limited user 

 
Table 5 shows that singles have the highest mean score among the respondents with 5.06 (Modest User), 
followed by the married ones with 4.93 (Limited User), and the widow with 3.00 (extremely limited user). The 
data illustrate that single respondents tend to be at the advantage in gaining higher English proficiency. 

Table 6. Level of English proficiency of the respondents when grouped according to length of service 

Length of Service Mean Score Description 

36 – 40   3.00 Extremely limited user 

26 – 30 5.50 Modest user 
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11 – 15 4.57 Limited user 

6 – 10 5.21 Modest User 

0 – 5 4.94 Limited user 

Average 4.64 Limited user 

 
Table 6 shows that respondents with the length of service of 26 – 30 years have the highest English proficiency 
level with a mean score of 5.50 (Modest User), followed by those with 6 – 10 years in the service with a mean 
score of 5.21 (Modest User), 0 – 5 years with 4.94 (Limited User), 11 – 15 years with 4.57, and 36 – 40 years 
with 3.00 (Extremely Limited User). The data reveal that having longer experience at work where English is 
used as the medium of communication does not always guarantee development of higher English language 
proficiency.  

Table 7. Level of English proficiency of the respondents when grouped according to highest educational 
attainment 

Educational Attainment Mean Score Description 

Masteral 5.20 Modest user 

Bachelor 4.42 Limited user 

Average 4.64 Limited user 

 
Table 7 shows that respondents who have masteral degree have higher level of English proficiency. As reflected 
above, masteral graduates have an overall score of 5.20 (Modest User) while the non-masteral degree holders 
only have a score of 4.42 (Limited User). The data suggest that undergoing higher educational qualification can 
help develop English language proficiency. 

Table 8. Level of English proficiency of the respondents when grouped according to specialization 

Specialization Overall Score Description 

Nursing   5.78 Modest user 

Social Science 5.66 Modest user 

Chemistry 5.50 Modest user 

Geodetic Engineering 5.50 Modest User 

HRM 5.50 Modest user 

Management 5.50 Modest user 

Mathematics 5.50 Modest user 

Office Administration 5.50 Modest user 

English 5.40 Modest user 

Accounting 5.00 Modest user 

Mass Communication 5.00 Modest user 

Biology 4.00 Limited user 

Criminology 4.00 Limited user 

Filipino 4.00 Limited user 

I.T. 4.00 Limited user 

Marketing 4.00 Limited user 

P.E. 4.00 Limited user 

Finance 3.00 Extremely limited user 
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Midwifery 3.00 Extremely limited user 

Average 4.72 Limited user 

 
Table 8 reveals that Nursing instructors got the highest English proficiency level throughout the institution with 
the mean score of 5.78 (Modest user). They were closely followed by the Social Science instructors with 5.66 
(Modest User), and then by the Chemistry, Geodetic Engineering, HRM, Management, Mathematics, and Office 
Administration instructors with 5.50 (Modest User). The English instructors scored 5.40 (Modest user) while the 
Accounting and Mass Communication instructors got 5.00 (Modest User). The Biology, Criminology, Filipino, 
I.T., Marketing, and P.E. instructors fared at 4.00 (Limited User) while the Finance and Midwifery instructors 
ended at 3.00 (Extremely Limited User). The data show that having high English proficiency is not exclusive to 
English majors. 

Table 9. Level of English proficiency of the respondents when grouped according to designation 

Designation  Mean Score Description 

Department Head   7.0 Good user 

Program Coordinator 5.16 Modest user 

Instructor 4.86 Limited user 

Average 5.67 Modest user 

 
Table 10 shows the level of English proficiency of the respondents when grouped according to designation. The 
respondent with the designation of Department Head has the highest level of English proficiency with the mean 
score of 7.0 (Good User), followed by Program Coordinator with the mean score of 5.16 (Modest User), and 
Instructor with a mean score of 4.86 (Limited User). As reflected, the level of English proficiency progresses as 
the designation goes higher. 

4.2 Respondents’ level of proficiency in the four (4) macro-linguistic skills 

Table 11. Analysis of Variance (ANOVA) of the respondents’ level of proficiency in the four macro-linguistic 
skills 

Source of Variation SS Df MS Fc 

Between Macro-Linguistic Skills 55.21 3 18.4  

Within Macro-Linguistic Skills 259.68 160 1.62  

Total 314.89 163 20.02 11.36 

 
Table 11 presents the one-way analysis of variance (ANOVA) of the respondents’ level of proficiency in the 
four macro-linguistic skills (listening, reading, writing, and speaking). The sources of variation are Between 
Macro-Linguistic Skills and Within Macro-Linguistic Skills. The Sum of Squares (SS) Between Macro-
Linguistic skills is 55.21 while Within Macro-Linguistic Skills is 259.68 yielding a total of 314.89. On degrees 
of Freedom, Between Macro-Linguistic Skills has 3 and Within Macro-Linguistic Skills has 160, making a total 
of 163. On the Mean of Sums (MS), Between Macro-Linguistic Skills has 18.4 while Within Macro-Linguistic 
Skills registered 1.62, making a total of 20.02. The computed value of the Fc which is 11.36 is within the 
rejection region or greater than the tabular value of Fc which is 2.66, hence the null hypothesis is rejected.  

4.3 Correlations between the respondents’ English proficiency and their selected demographic variables 

Table 12. Correlation between respondents’ English proficiency and their age 

 Proficiency 

(X) 

Age 

(Y) 

XY X2 Y2 r 

Sums 202.5 1491 7195.5 1047.25 5943.3  

      0.34 
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Table 12 shows the correlation between the respondents’ English language proficiency level and their age. As 
reflected in the table, the sum of the respondents’ overall proficiency is 202.5 and their age is 1491. Applying 
the Pearson’s Product Moment Coefficient of Correlation, the value of r is 0.34. Based on .05 level of 
significance, there exists very weak correlation between the respondents’ age and English proficiency; hence, 
null hypothesis is rejected. 

Table 13. Correlation between respondents’ English proficiency and their gender 

Gender Overall Proficiency SD F Z 

Male (X1) 5.00 S1 = 0.97 19  

 Female (X2) 4.89 S2 = 1.15 22 

    0.34 

 
Table 13 shows the correlation between the respondents’ English language proficiency and their gender. As 
shown in the table, the male respondents (X1) have an overall average proficiency of 5.00 with a Standard 
Deviation (SD) of 0.97 and a frequency of 19. The female respondents (X2) on the other hand have an overall 
average score of 4.89 with the Standard Deviation (SD) of 1.15 and a frequency of 22. Using the z-test, the value 
of z is 0.34. Based on the result of the z-test vis-à-vis 0.05 level of significance, there exists no significant 
correlation between the respondents’ gender and proficiency; hence, null hypothesis (H0) is accepted. 

Table 14. Correlation between respondents’ English proficiency and their civil status 

Civil Status Frequency Mean 
Score 

Rx Ry D D2 P 

Single 16 5.06 2 1 1 1  

Married 24 4.93 1 2 1 1  

Widow 1 3.00 3 3 0 0  

      ∑D2=2 0.5 

 
Table 14 shows the correlation between the respondents’ English proficiency and their civil status. As reflected, 
there were 16 single respondents with a mean proficiency score of 5.06, 24 married respondents with a mean 
proficiency score of 4.93, and 1 widow with a mean proficiency score of 3.00. Applying the Spearman Rho 
Rank Difference Coefficient of Correlation, the value of P is 0.5. Comparing the value of P against 0.05 level of 
significance, it is revealed that there is no significant correlation between civil status and level of English 
language proficiency; hence, null hypothesis (H0) is accepted. 

Table 15. Correlation between respondents’ English proficiency and their length of service 

 Sums 
(∑X) 

Mean (X) Standard 
Deviation (SD) 

Z 

Length of Service (X1) 304.5 7.43 7.86  

Overall Score (X2) 202.5 4.94 1.07  

    5.38 

 
Table 15 shows the correlation between the respondents’ level of English proficiency and their length of service. 
As shown in the table, the length of service of the respondents has a sum of 304.5, a mean of 7.43, and a 
standard deviation of 7.86. Their overall English proficiency score, on the other hand, has a sum of 202.5, a 
mean of 4.94, and a standard deviation of 1.07. Applying z-test computation, the value of z came out at 5.38, 
indicating that there is a very significant correlation between the respondents’ English proficiency and length of 
service. This means that as one grows older in the teaching profession, the more he develops his proficiency in 
the English language. 
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Table 16. Correlation between respondents’ English proficiency and their educational attainment 

Educational Attainment F Mean Score 
(X) 

Standard 
Deviation (SD) 

Z 

Masteral (X1) 27 5.2 1.03  

Bachelor (X2) 14 4.43 0.96  

    2.36 

 
Table 16 shows the correlation between the respondents’ English proficiency level and their educational 
attainment. As reflected in the table, there were 27 masteral graduates (X1) with a mean proficiency score of 5.2 
and a standard deviation of 1.03. Bachelor graduates (X2) on the other hand were registered at 14 with mean 
proficiency score of 4.43 and a standard deviation of 0.96. Applying the z-test, the value of z came out at 2.36. 
The z value indicates that there is a significant correlation between educational attainment and English 
proficiency; hence, the null hypothesis is rejected. The finding further implies that as the respondents’ 
qualifications go up, their level of English proficiency also increases. 

Table 17. Correlation between respondents’ English proficiency and their specialization 

Specialization Frequency Mean 
Score 

Rx Ry D D2 P 

Nursing 7 5.78 1 1 0 0  

English 5 5.40 2 9 7.00 49.00  

Social Science 3 5.66 3.5 2 1.50 2.25  

IT 3 4.00 3.5 14.5 11.00 12.10  

Math 2 5.50 11.87 5.5 6.37 40.64  

Filipino 2 4.00 11.87 14.5 2.62 6.89  

Biology 2 4.00 11.87 14.5 2.62 6.89  

HRM 2 5.50 11.87 5.5 6.37 40.64  

Management 2 5.50 11.87 5.5 6.37 40.64  

Geodetic 
Engineering 

2 5.50 11.87 5.5 6.37 40.64  

Criminology 2 4.00 11.87 14.5 2.62 6.89  

Midwifery 2 3.00 11.87 18.5 6.62 43.89  

Mass Comm. 1 5.00 16 10.5 5.50 30.25  

Marketing 1 4.00 16 14.5 1.50 2.25  

Accounting 1 5.00 16 10.5 5.50 30.25  

Chemistry 1 5.50 16 5.5 10.50 110.25  

Finance 1 3.00 16 18.5 2.50 6.25  

PE 1 4.00 16 14.5 1.50 2.25  

Office 
Administration 

1 5.50 16 5.5 10.50 110.25  

      ∑D2 = 
691.12 

0.39 

 
Table 17 presents the correlation between the respondents’ level of English proficiency and their specialization. 
As shown in the table, respondents specializing in Nursing have a proficiency mean score of 5.78, followed by 
those specializing in English with a mean score of 5.4. Respondents with specializations in Midwifery and 
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Finance  have the lowest proficiency score of 3.00 each. Overall, the sum of the squared standard deviation of all 
the specializations is 691.12. Applying the Spearman Rank Difference Coefficient of Correlation (P), the value 
of P came out at 0.39. The P value of 0.39 indicates that there is no correlation between the respondents’ level of 
English proficiency and their specialization basing at .05 level of significance. Therefore, the null hypothesis 
(H0) is accepted. 

Table 18. Correlation between respondents’ English proficiency and their Designation 

Designation Frequency Mean 
Score 

Rx Ry D D2 P 

Department Head 1 7.00 3 1 2 4  

Program Coordinator 3 5.16 2 2 0 0  

Instructor 37 4.86 1 3 2 4  

      ∑D2 = 8 -1 

 
Table 18 shows the correlation between the respondents’ level of English proficiency and their designation. As 
reflected in the table, Department Head has the highest mean score of 7.00 and D2 of 4, while Coordinator has a 
mean score of 5.16 and D2 of 0. Instructor has a mean score of 4.86 and D2 of 4. After applying Spearman Rank 
Difference Coefficient of Correlation, the value of P came out at -1, which means that there is a perfect negative 
correlation between the respondents’ level of English proficiency and their designation; hence, the null 
hypothesis (H0) is accepted. 

 

Discussion 

 

Results show that the respondents’ level of English proficiency varies depending on the specific demographic 
variable being investigated. When the mean band scores from each demographic variable are averaged, the 
general English proficiency level of the respondents is 4.12 (Limited User), which means that the respondents’ 
basic competence in English is limited to familiar situations, that they frequently exhibit difficulties in 
understanding and expression, and are unable to use complex language (British Council, 2018). When the figure 
is compared with the CEFR scale, it is equivalent to B1 (Intermediate). With this equivalency, the study’s results 
resemble the findings of EF Education First (2018) in its 2018 EF English Proficiency Index reporting the 
performance of test takers from the Philippines in 2017. The report indicates that Philippine test takers have a 
proficiency index of 61.84 (High Proficiency), equivalent to B1 of the CEFR. This is contrary to the findings of 
ETS (2018) and IELTS Partners (2018) indicating a higher proficiency level for Philippine test takers, 
registering B2 level for both TOEFL iBT and IELTS tests. Differences in results may have been caused by 
several factors such as the varying natures or formats of the tests, the examinees themselves, and the different 
times or episodes when the tests were administered.  

Looking closely at the mean scores when grouped according to demographic variables, there are some patterns 
and tendencies that can be established. For example, as educational attainment and designation progress, the 
level of English proficiency also increases. In terms of civil status, single respondents seem to be at the 
advantage in gaining higher proficiency in English. In terms of specialization and length of work experience, 
English proficiency is not exclusive to those who studied English language and to those who are frequently 
exposed to it. The results also interestingly reveal that English proficiency is not only for females and that it 
chooses no specific age. 

When the relationship of the respondents’ levels of proficiency in the four (4) macro-linguistic skills was 
examined, it was found that there are significant differences in their level of proficiency in listening, reading, 
writing, and speaking; hence, the null hypothesis (H0) is rejected. It is a common belief that language skills are 
related and influence one another. However, in this study, results reveal that there is no uniform level of the 
respondents’ English language proficiency in the four macro-linguistic skills. While one may perform high in 
one skill, he/she may also perform low in other skills. Further, while all the skills make up one’s overall English 
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proficiency level, it is also implied in the findings of the study that one skill does not necessarily affect or 
influence the other skill/s. 

Investigating the relationship of the respondents’ demographic variables and their levels of English proficiency, 
it was found that there are positive correlations between age, educational attainment, and length of service; hence 
the null hypotheses for these demographic variables are rejected. The positive correlation between age and 
English proficiency supports the claim that age affects the rate of language proficiency development (Fromkin, 
Rodman, & Hyams, 2014) and that younger learners tend to learn faster and easier (Roherick, 1983; Wang, 
1999) than adult learners. The strong correlations of educational attainment and length of service with English 
proficiency may be due to the fact that when learners pursue post-graduate studies, they are exposed to many 
opportunities to use the English language. Similarly, when learners work in an English-rich environment at a 
longer time, they tend to develop higher proficiency with the language. 

While the abovementioned variables positively correlate with English proficiency, gender, civil status, 
specialization, and designation seem otherwise; hence, the null hypotheses for these demographic variables are 
rejected. The results confirm the finding of El Ghouati, Koumachi, and Khoumich (2018) that gender does not 
influence English proficiency. The strong negative correlations between civil status, specialization, and 
designation suggest that an individual can be proficient in English regardless of what s/he is and what s/he does 
in life. These negative correlations also suggest that there might be more important unexplored factors beyond 
demographic variables that should be looked into in order to find out what propel and what hinder English 
proficiency development among adult language learners. 

 

Conclusion 

 

Findings reveal that the respondents of this study have intermediate level of English proficiency, lower than 
what is expected from adult language learners working in a higher education institution. Findings further 
disclose that there are significant differences in the respondents’ level of proficiency in the identified macro-
linguistic skills. Lastly, results show that demographic variables such as age, educational attainment, and length 
of service are positively correlated with English proficiency, while gender, civil status, specialization, and 
designation are negatively correlated with the same. 

The results imply that there is a need for an English language enhancement program designed to increase the 
respondents’ English proficiency level. Since results of this study also show that there are significant differences 
in scores in the four macro-linguistic skills, there is a need for an integrative approach in teaching, curriculum 
design, and instructional materials development to ensure that no language skill is left behind. The positive 
correlations between English proficiency and age, educational attainment, and length of service also demand for 
more varied opportunities for personal growth and professional development to keep more qualified and more 
seasoned academic professionals in the academe. The non-correlations of other variables such as gender, civil 
status, specialization, and designation with English proficiency also suggest that there are more significant 
factors beyond demographic variables influencing the respondents’ English proficiency development, hence the 
need for more comprehensive investigation along this line of inquiry. 

While the findings of this study indicate that the English proficiency of the respondents is lower than the 
prescribed level, it should be noted that such findings are based only on an official practice test that is not 
administered in an official test condition. The results can provide general insights on understanding adult 
language learners, designing curriculum, language testing, and formulating policies on training and development 
but may lack reliability and generalizability considering the limitations of the instrument used and the size of the 
population. Future researchers interested in investigating the same line of inquiry should use official data from 
relevant testing agencies in order to render more valid and reliable conclusions. 
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