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Abstract

The increase in the frequency and quality of educational technology use is notable. However, studies are needed
to analyze scientific production regarding the use of assistive technologies in inclusive education in Latin America.
This work aims to contribute to the consolidation of educational innovations for students with visual impairments
by reviewing scientific publications that address assistive technology. This study uses hermeneutics and
bibliometrics to identify contributions to assistive technology. The PRISMA methodology was used to select the
corpus. Eighty-six scientific articles published in English or Spanish between 2015 and 2025 and available in the
Scopus, Web of Science, and Scielo databases were reviewed. The review concludes that screen readers, Braille,
artificial intelligence, and augmented reality are the most commonly used assistive technologies for students with
visual impairments.
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1. Introduction

Inclusive education seeks to guarantee access, participation, and learning for all students, regardless of their
individual, cultural, or social circumstances. Achieving this requires innovations in teaching practices, as they are
a key factor that will enhance its effectiveness (Tovar, 2015).

Authors such as Robles et al. (2018) and Salazar and Mesa (2019) agree that digital accessibility in educational
platforms guarantees adaptive and barrier-free learning environments. However, challenges persist in the quality
of education and in the provision of adequate resources for students with visual impairments (Ocampo, 2018). In
this regard, Alonso and Villafuerte-Holguin (2020) argue that there is a clear need for greater teacher training on
strategies for promoting socio-educational inclusion and the implementation of curricular adaptations, but that the
provision of technical and institutional support is also important. Alcaraz and Arnaiz (2020) mention that 83.2%
of students with Special Educational Needs (SEN) are enrolled in mainstream classrooms, with an increase in
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special units and a reduction in cases of multiple disabilities in Spain. For their part, Valdés et al. (2023) state that
inclusion in mainstream classrooms reached 70% coverage since 2017, as a result of the School Integration
Program implemented in public schools in Chile. In the case of Ecuador, statistics report that 78% of children and
young people with disabilities between the ages of 3 and 17 attend the mainstream education system,
demonstrating a notable growth in the student population requiring inclusive education. Consequently, it is
necessary to have research that addresses the niche related to the identification of assistive technology resources
that have achieved relevant results in serving students with visual disabilities globally. To this end, the authors of
this paper use hermeneutics and bibliometrics to identify scientific articles that address the topic of inclusive
technology with an emphasis on working with students with visual impairments.

Using the PRISMA methodology, 86 scientific articles published in English or Spanish between 2015 and 2025
and available in the Scopus, Web of Science, and Scielo databases were selected. The terms used to conduct the
literature search were: access, education, educational innovation, Ibero-America, educational inclusion, assistive
technology, and educational technology. The selected publications were analyzed based on the following
categories: (1) inclusive education and teaching practices, (2) Visual Impairment, and (3) Assistive technology.

The research questions guiding this research are:

1. What are the advances and challenges of inclusive education?

2. How are students with visual impairments served?

3. What is the contribution of assistive technologies to the educational process of students with visual impairments?

This research aims to contribute to the consolidation of educational innovations for students with visual
impairments by reviewing scientific publications addressing assistive technology in the period 2015-2025.

2. Development
2.1. Inclusive Education and Teaching Practices

Teaching practices in inclusive education play a fundamental role, but the lack of training and institutional support
limits their contribution (Villafuerte and Carrefio, 2015). Thus, Castillo (2015) emphasizes the importance of
comprehensive and humane academic preparation that enables teachers to address an increasingly complex and
diverse educational reality. Victoriano (2017) emphasizes the need to work on selecting pedagogical strategies
that contribute to improving coexistence in schools and help overcome communication barriers, while Sevilla et
al. (2018) demonstrate that strengthening teaching competencies is necessary to advance toward inclusive and
committed education that addresses the diversity of students and their families.

The work of researchers Huenul et al. (2016) and Carrasco (2018) agree that teaching practices face barriers such
as a lack of accessible materials, adapted technology, and adequate infrastructure. The works of Hernandez and
Torres (2018), Rojas et al. (2018), Santa Cruz et al. (2021), and Gomez (2018) concur that teaching practices are
more relevant when serving children and young people with visual impairments who report levels of stress and
anxiety due to accessibility barriers and a lack of adapted methodologies. Meanwhile, Del Rio et al. (2018),
Jimenez and Mesa (2020), and Bravo et al. (2021) confirm that physical and social barriers persist in educational
centers and that these must be overcome to achieve full educational inclusion. Furthermore, collaboration between
the school, the family, and the community will enable the success of inclusive education (Barrionuevo, 2020). For
their part, Villafuerte and Cevallos (2021) state that leadership is a vital factor that must be strengthened in teaching
practice as it enhances the management of educational centers. Furthermore, schools must transform their policies
and capacities to successfully address interdisciplinarity in inclusive education (Parraga et al., 2021). Furthermore,
Espinosa et al. (2021) propose a model of educational inclusion based on the experiences of students with
disabilities, highlighting the contribution of internal and external attitudinal and social support.

However, the effectiveness of inclusive practices is not entirely complete since teacher training, which is a key
factor in promoting adaptive learning, remains limited from the teachers' perspective (Lozano et al., 2021). For
their part, Monge et al. (2021) determined that inclusion in higher education in Costa Rica is perceived as a moral
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imperative, but requires greater investment. In this context, policies and laws promoting social and educational
inclusion are essential to overcome the identified weaknesses. Thus, Palmeros and Gairin (2016) and Pérez (2023)
compared public policies developed in Mexico and Spain, determining that, although there has been progress in
the regulations of both countries, their scope is limited due to a lack of resources and teacher training. In the
university context, Ayala et al. (2023) confirm that inclusive education in Ecuadorian universities is not effectively
implemented due to a lack of training and participation of its stakeholders, while Pérez (2023) identifies that the
barriers that persist in higher education are pedagogical, physical, access to information, and attitudinal. Santillan
and Villafuerte (2023) also concur, stating that the lack of infrastructure and training limits access to and
development of teaching practices aimed at serving students with sensory, physical, or intellectual disabilities.
While Delgado and Ponce (2023) point to neuroeducation as a possible solution because it promotes attention,
motivation, and socio-emotional support, facilitating the integration of all students, including those with specific
educational needs.

According to Ruiz (2024), there is a persistent absence of inclusive policies that strengthen teaching practices in
the university classroom. At the same time, Rodriguez and Garcia (2024) mention that public policies should be
reviewed to improve social and educational inclusion by enhancing accessibility to friendlier educational
environments, without this representing an additional burden on teaching practice. While Vargas et al. (2024)
emphasize that students perceive serious deficiencies in the inclusive process, especially in public education
institutions, and highlight the urgent need to improve teachers' skills and knowledge for the management of
inclusive education. Finally, Balta et al. (2024) emphasize the urgency of promoting an inclusive culture that
values diversity in the university educational environment and provides the resources required to enhance teaching
practices in the context of higher education.

2.2. Visual Deficit and Impairment

For a better understanding of the fundamental concepts addressed in this research, it is indicated that the term
visual deficit refers to a reduction in vision, while visual impairment refers to a more severe impairment (Lorenzo,
2017). According to Coneo (2019) and Lopez and Vasquez (2022), visual impairment negatively affects academic
performance, hindering text review, participation, and language development. Likewise, Cortés and Salas (2019)
mention that visual impairment occurs when this condition significantly affects people's daily lives, preventing
them from performing essential tasks without specialized support.

To address the challenges associated with visual impairment, it is essential to implement inclusion strategies and
adaptations that enable equitable learning. This is supported by Parra and Pefias (2015) when they state that the
counseling and emotional support provided through support and mentoring groups help students with visual
impairments overcome social and emotional challenges. Angenscheidt and Navarrete (2017) and Duck et al.
(2019) add that it is essential to train educators on inclusive practices and the use of adapted resources for serving
students with visual impairments. Navarro et al. (2016) and Cruz et al. (2023) agree that teaching materials,
methodologies, and technological tools in curricula need to be adapted.

Worldwide, 36 million people were blind in 2015, and 216.6 million had moderate to severe visual impairment,
representing a 17.6% increase in blindness since 1990 due to population growth and aging (Rupert et al., 2017).
Research conducted in Spain shows that the most common visual disorders are myopic maculopathy and ocular
trauma (Menéndez and Castell, 2020). The World Health Organization (2019) states that visual impairment can
be classified into four levels: mild, moderate, severe, and total blindness. This depends on visual acuity and the
loss a person achieves in their visual field. According to Montoya and Lopez (2022), visual impairment hinders
learning and the development of cognitive and socioemotional skills in students of various ages. Consequently, it
has a direct and negative influence on academic performance (Palma and Ponce, 2023). Meanwhile, the World
Health Organization (2021) estimates that millions of people with visual impairments represent a challenge for
inclusive education.

Visual impairment affects academic performance by making it difficult to acquire information in visually
dependent educational environments. This is confirmed by Escudero and Castro (2023), who demonstrate that
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students with visual impairments face difficulties in reading, writing, and comprehension, exacerbated by the lack
of adequate adaptations in the classroom. Therefore, visual impairment represents a significant challenge in the
educational field, affecting both the learning process and the social integration of students who suffer from it.
Therefore, Freire et al. (2024) state that this disability severely limits vision and cannot be fully corrected with
glasses, surgery, or medical treatment. This condition ranges from a moderate reduction in vision to total blindness.
According to the World Health Organization (2021), visual impairment is classified as low vision, which reports
visual acuity between 6/18 and 3/60; and blindness, which has visual acuity less than 3/60 or a visual field less
than 10 degrees.

2.3. Assistive Technology and Educational Processes

The implementation of assistive technology in educational settings has been shown to have a positive impact on
the academic performance of students with visual impairments. In this regard, Beltran et al. (2015) argue that it is
essential to implement inclusion strategies and methodologies, such as assistive technologies and Braille teaching
materials, to facilitate access to information for students with visual impairments.

Despite the benefits provided by assistive technology, students and their caregivers face a barrier to accessing
these tools due to their high cost. Furthermore, the lack of adequate training among teaching staff on the use and
integration of these assistive technologies can reduce their effectiveness. Pascuas (2015) indicates that only 35%
of the teachers surveyed feel competent in using these tools to serve students with visual impairments. For his part,
Viscaino (2018) found that electronic Braille devices, which are part of assistive technology, can facilitate the
learning of mathematics and science, traditionally challenging areas for these students. Pinoargote-Vera et al.
(2018) affirm that the use of WhatsApp is considered a support tool for teaching students with visual impairments.
On the other hand, Mogollon et al. (2019) indicate that collaboration between educational institutions,
governments, and the community is essential to access and implement technological resources in educational
centers.

Clavijo and Bautista (2020) explain that to strengthen educational inclusion in higher education institutions, it is
essential to instruct faculty in the use of technological resources and incorporate actions aimed at improving the
approach to diversity in all professional training programs. Furthermore, Bell (2020) points out that universities
lack the tools and training to manage inclusion, which impedes the use of relevant intervention strategies.
However, Yépez and Castillo (2020) state that despite the actions taken to raise awareness among members of
Higher Education Institutions, student dissatisfaction persists due to the lack of attention to diversity. According
to Hidalgo and Larco (2021), the actions of these institutions can lead to confusion between inclusion and
regulatory compliance; therefore, progress in social justice, equity, and inclusion in universities is still weak.

Villafuerte and Pinoargote (2020) state that the use of computer applications in the context of university education
can support students with progressive visual impairment in completing their tasks and socializing, increasing
opportunities to achieve greater autonomy and improve academic performance. Furthermore, Oviedo et al. (2021),
Sanchez and Sabando (2021) agree that mobility and orientation training allows students with visual impairments
to develop safe mobility skills and achieve greater autonomy. These skills, combined with the use of assistive
technology, enhance users' comprehension.

Assistive technology has emerged as an essential tool to facilitate learning for students with visual impairments in
educational settings. Pérez and Reeves (2023) emphasize that assistive technologies are products or systems that
enhance the capabilities of people with disabilities, facilitating equitable access to the educational curriculum. For
Sanchez et al. (2024), assistive tools for visual impairments include traditional optical devices and digital solutions
such as screen readers and electronic Braille. Therefore, Rivas (2024) implemented the use of screen readers and
voice recognition software, significantly improving reading comprehension and written production in students
with low vision. However, maximizing the benefits of assistive technology in the education of students with visual
impairments requires the implementation of comprehensive strategies that address the aforementioned challenges.
This confirms that ongoing teacher training in assistive technologies and collaboration between institutions and
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families are key to improving inclusive education. Furthermore, inclusive policies urgently need to fund these
technologies, as they are essential to ensuring equity in access to learning (Sanchez et al., 2024).

3. Methodology

This bibliometric study uses the PRISMA method (Page et al., 2021) to ensure rigor in the corpus selection process.
The selection criteria used are:

Type of documents: Scientific articles published in indexed journals.

Languages: Spanish and English.

Analysis period: 2015-2025

Databases consulted: Scopus, Web of Science, and Scielo.

Inclusion criteria: Exclusion criteria

Studies that address the use of assistive technologies in inclusive education. Documents that do not directly address
educational inclusion.

Research focused on students with visual impairments. Opinion articles or reviews without data analysis.
Publications focused on educational innovation. Repeated studies or studies without full-text access.

3.1. Corpus Selection Procedure

1. Search the Scopus, Web of Science, and Scielo databases using the keywords inclusive education, assistive
technologies, visual impairment, and educational accessibility.

2. Initially, 240 articles were selected, and after applying the inclusion and exclusion criteria, 86 scientific
publications were obtained.

3. Publication patterns, most cited authors, journals with the highest impact, and trends in the use of assistive
technologies were examined.

4. The publications were analyzed based on the research questions. Figure 1 shows the PRISMA diagram showing
the corpus selection process.

Identification of new studies via databases and registers

= HEE;:;::?TI;;EE ;r;!m: Records removed balare screening:
g Scielo (n = ?_D] : Duplicate racords (n = 18)
= - = Fecords marked as inaligible by automation
= Sicopus (n = 45) toals {n = 15}
§ Web of Science (n = 35)
- Registers (n = 150) Records removed for other reasons (n = 15)
A
Records screanad Records excluded
{n=104) {n=10)
E' Reparts sought for ratrieval o Reparts not refrieved
5 (n=94) n=1)
[
! Report: luded:
Raports assessed for eligibility ports ?anc ,u T
(= 93) Rasearch abjectiva (n=4)
- Abstracts from other sources (n = 5)
A
B New studies included in review
2 (n=84)
2

3.2. Bibliometric Analysis Procedure
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It identifies the main trends in scientific production on inclusive education and assistive technologies for students
with visual impairments, applying indicators of scientific productivity, impact, and academic collaboration.
Scientific Productivity and Temporal Distribution

A progressive increase in publications on inclusive education and assistive technologies was identified during the
period 2015-2025. Among the most relevant findings:

The 54% of the articles were published between 2020 and 2025, and 46% were published between 2015 and 2019,
reflecting a growth in academic interest in the topic, especially given the impact of the COVID-19 pandemic on
education.

Journals with the Highest Impact

The main journals that published research on assistive technologies and inclusive education were: Revista
Latinoamericana de Educacion Inclusiva, Educacion y Educadores, Revista Electronica de Tecnologia Educativa,
International Journal of Inclusive Education, and Journal of Assistive Technologies. These publications are
characterized by their high impact in the educational and technological fields.

Most Relevant Authors and Affiliations

Recurring authors on the topic were identified, with a notable concentration of researchers from: Mexico (6%);
Colombia (8%); Spain (10%); Chile (10%); and Ecuador (25%). The universities with the highest scientific output
in this field were: Universidad Auténoma de Barcelona (Spain); Universidad Nacional Autonoma de México
(UNAM); and Pontifical Catholic University of Chile. Twenty-five percent of the articles analyzed were published
by Ecuadorian researchers affiliated with Universidad Laica Eloy Alfaro de Manabi in Ecuador, evidence that
indicates that country's growing participation in the discussion on inclusive education and technological
accessibility. Predominant Thematic Areas

Through keyword and abstract analysis, the most recurrent themes in the scientific output were identified: Use of
assistive technologies in inclusive education (55%); Pedagogical and technological barriers for students with visual
impairments (30%); Strategies for implementing ICTs in special education (15%). The use of specialized software
such as screen readers (JAWS and NVDA), digital Braille materials, and artificial intelligence applications for
accessibility were some of the most prominent topics in the publications.

Impact and Citations

040% of the articles analyzed have more than 20 citations in Scopus or Web of Science, indicating their relevance
in the scientific community.

OThe studies with the greatest impact focus on the implementation of accessible digital platforms, the use of
artificial intelligence in inclusive education, and the adoption of technological devices for people with visual
impairments.

4. Discussion

The bibliometric analysis shows growth in scientific production on inclusive education and assistive technologies,
especially in the last five years. The highest-impact journals and the most cited authors come from Ecuador, Spain,
Mexico, Chile, and Colombia.

4.1. The advances and challenges of inclusive education

In Latin American nations, educational inclusion and the use of assistive technology have made significant
progress, but face similar challenges. Thus, in Mexico and Chile, enrollment rates for students with disabilities
have increased, but barriers to access and educational quality persist (Aquino et al., 2015; Valdés et al., 2023). In
Ecuador, 78% of children and young people with disabilities attend the education system, albeit with deficiencies
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in resources and adaptations (Ocampo, 2018). These findings highlight the need to strengthen inclusive policies
toward these goals. Among the advances, progressive legislation stands out in each nation. For example, Ecuador's
2008 Constitution guarantees equitable access to education (UNESCO, 2023). Authors such as Basantes et al.
(2018), Viscaino (2018), and Rivas (2024) agree that the use of assistive technologies has improved the inclusion
of students with disabilities. However, authors such as Villafuerte and Carrefio (2015) and Rodriguez and Garcia
(2024) confirm that the challenges include a persistent lack of teacher training in inclusive methodologies and
insufficient access to resources for curricular adaptation, creating a gap in the educational context. Furthermore,
structural, pedagogical, and attitudinal barriers that hinder the full inclusion of students with visual impairments
persist. According to Palmeros and Gairin (2016), the lack of training in attention to diversity limits the effective
application of inclusive strategies. Likewise, Victoriano (2017) identifies that discriminatory attitudes within the
classroom affect the retention of students with disabilities. It is added that authors such as Anquino et al. (2015),
Fajardo (2017), Fernandez et al. (2015), Llamazares et al. (2017), maintain that problems persist that urgently need
to be overcome. Thus, Aquino et al. (2015) state that barriers to inclusive education are related to accessibility, the
development of assistive technology, and limited teacher training. Fernadndez et al. (2015) argue that the lack of
specific strategies for working with students with visual impairments demonstrates a notable gap in educational
accessibility, while Fajardo (2017) argues for the urgency of establishing regulations to guarantee access to
educational resources and adaptations that favor the inclusion of students with visual impairments. These barriers
are compounded by structural problems, such as the shortage of accessible materials and physical adaptations in
educational institutions (Monge et al., 2021).

4.2. Care for students with visual impairment

Research by Pérez et al. (2015) and Ibafiez et al. (2017) concurs that visual impairment affects quality of life,
requiring adaptation strategies and specialized resources to promote inclusion and autonomy. Meza (2018) asserts
that visual impairment can lead to academic failure if appropriate learning strategies are not implemented.
Furthermore, visual impairment affects the ability to perceive and process information, making it difficult to
perform daily activities (Cruz et al., 2019). Likewise, Caceres et al. (2019) mention that visual impairment poses
educational challenges, affecting students' communication, social interaction, and emotional development. This
deficit persists as a prevalent condition in the student population, with significant impacts on learning and social
integration (Montoya and Lopez, 2022). The lack of accessible materials and adaptive methodologies continues to
be a recurring problem in educational institutions (Huenul et al., 2016). Furthermore, there is evidence of a lack
of curricular adaptations for students with this condition, which impacts reading comprehension and participation
in academic activities (Coneo, 2019; Lopez and Vasquez, 2022). The socio-emotional development of students
with visual impairments is also affected. Research suggests that these students experience higher levels of anxiety
and depression due to the lack of effective inclusion strategies (Santa Cruz et al., 2021). Furthermore, teachers
require specific training on accessible teaching materials and adaptive methodologies (Lozano et al., 2021),
highlighting the need to strengthen teacher training in inclusive education.

4.3. Contribution of Assistive Technologies to the Educational Process of Students with Visual Impairments

Beltran et al. (2015) argue that the use of assistive technologies, such as screen readers and Braille materials,
improves student autonomy. Llamazares et al. (2017) argue that tiflotechnology promotes the autonomy of
individuals with visual impairments. Furthermore, Basantes et al. (2018) assert that technological tools enhance
students' access to the information required for their studies, which improves their functional capacities. These
tools are essential for overcoming barriers in school environments (Esparza et al., 2018), where collaboration
between educational institutions, governments, and specialized organizations is key to optimizing their
implementation (Mogollon et al., 2019). Nufiez and Lopez (2020) argue that assistive technology and adapted
methodologies enhance inclusive learning for students with visual impairments. Thus, the use of JAWS and NVDA
applications facilitates data reading and improves learning conditions (Zamora and Marin, 2021). At the same
time, artificial intelligence, augmented reality, and adaptive platforms improve visual acuity, but their use faces
challenges due to a lack of resources and educational policies (Acho et al., 2021; Torres, 2024).
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This is a fundamental resource in inclusive education, generating positive impacts on access to information and
learning for students with visual impairments (Pérez and Reeves, 2023). Tools such as electronic Braille displays,
screen readers, and touchscreens have improved reading comprehension and written production (Viscaino, 2018;
Rivas, 2024; Alonso and Villafuerte, 2020). Their application has enabled the development of more equitable and
participatory methodologies (Sanchez et al., 2024). However, other studies question the effectiveness of these
strategies, arguing that they have not significantly improved the academic performance of students with visual
impairments (Sanchez & Sabando, 2021). Furthermore, access to these tools remains unequal, especially in
institutions with financial limitations (Garcia Rivas, 2024), and the training of teaching staff in the use of assistive
technology remains a weakness that must be overcome to ensure its effectiveness (Torres, 2024). In the case of
Ecuador, Garcia Rivas (2024) indicates that Ecuadorian educators value assistive technology but face challenges
related to connectivity, access to devices, and teacher training.

Within the framework of research, the need to design teacher training strategies that integrate adaptive teaching
approaches and the use of assistive technologies as support tools for effective inclusion arises. The proposal is to
design training programs that incorporate inclusive methodologies in initial teacher training, as well as to establish
educational policies that promote universal accessibility in the education system. The consolidation of an inclusive
culture in educational institutions must be based on collaboration between teachers, students, families, and
administrations, ensuring an equitable and accessible learning environment for all.

5. Conclusion

Based on a systematic review of the specialized literature, the authors declare full compliance with the objective
proposed for this study: to contribute to the consolidation of educational innovations for the care of students with
visual impairments through a review of scientific publications addressing assistive technology during the period
2015-2025. The data presented reflect the most recent state of scientific production on inclusive education and the
use of assistive technologies for students with visual impairments. It is concluded that inclusive education in Latin
America has made significant progress in terms of regulations and the implementation of assistive technologies.
However, structural, pedagogical, and attitudinal barriers persist that require urgent attention. Teacher training,
the provision of accessible resources, and the formulation of effective inclusive policies are key strategies to ensure
truly equitable, high-quality education for all students, regardless of their abilities. The research findings highlight
the relevance of incorporating assistive technologies in the curricular design of inclusive education, the need to
ensure availability for students with visual impairments and have teacher training strategies in the use and
application of inclusive digital tools. For future studies, the following lines of research are proposed: (1)
incorporation of adapted teaching materials and the use of specialized software for the attention of students with
visual impairments, (2) measurement of the impact of curricular adaptations on the academic and socio-emotional
performance of students with visual impairments. Based on the above, this research shows a systematic analysis
of scientific publications that integrates visual deficit and assistive technology, contributing to the development of
inclusive education in Ecuador.

Author Contributions: All authors contributed to this research.
Funding: Not applicable.
Conflict of Interest: The authors declare no conflict of interest.

Informed Consent Statement/Ethics Approval: Not applicable.

References

Alonzo, M. y Villafuerte-Holguin. J. (2020). Pantallas tactiles y ensefianza del inglés a niflos con trastorno por
déficit de atencion: practicas idiomaticas y juegos recreativos. [Touch screens and teaching English to



Asian Institute of Research Education Quarterly Reviews Vol.8, No.2, 2025

children with attention deficit disorder: idiomatic practices and recreational games]. Revista Apertura, 12(2),
52-73. http://dx.doi.org/10.32870/Ap.vI2n2.1908

Alcaraz-Garcia, Salvador, & Arnaiz-Sanchez, Pilar. (2020). La escolarizacion del alumnado con necesidades
educativas especiales en Espaiia: un studio longitudinal. [The schooling of students with special educational
needs in Spain: a longitudinal studio]. Revista Colombiana de FEducacion, (78), 299-
320. https://doi.org/10.17227/rce.num78-10357

Acho Ramirez, S., Diaz Espinoza, M., Criollo Hidalgo, V., & Garcia Camacho, O. E. (2021). La realidad de la
educacion inclusiva en el Pert y los retos desde la virtualidad. [The reality of inclusive education in Peru and

challenges from virtuality]. EduSol, 21(77), 153-168. Retrived from
http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S1729-80912021000400153&Ing=es&tIng=es.
(01,02,2025).

Angenscheidt Bidegain, L. & Navarrete Antola, I. (2017). Actitudes de los docentes acerca de la educacion
inclusiva. [Teachers' attitudes about inclusive education]. Ciencias Psicologicas, 11(2), 233-
243. https://doi.org/10.22235/cp.v11i2.1500

Aquino Zuiiiga, S., Garcia Martinez, V., & Izquierdo, J. (2015). La inclusién educativa de ciegos y baja vision en
el nivel superior: Un estudio de caso. [The educational inclusion of blind and low vision at the upper level:
a case study]. Sinéctica, (39), 01-21. Retrieved from:
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-
109X2012000200007&Ing=es&tlng=es. (13.02.2025).

Ayala, A., De Haro, R., & Serna, R. (2023). Barreras que menoscaban la inclusion en las culturas y politicas
educativas del centro escolar. [Barriers that undermined inclusion in the educational cultures and policies of
the school]. Revista Electronica Interuniversitaria de Formacion del Profesorado, 26(2), 179-191.
https://doi.org/10.6018/reifop.56012

Balongo Gonzalez, E. & Mérida Serrano, R. (2017). Proyectos de trabajo: una metodologia inclusiva en Educacion
Infantil. [Work projects: an inclusive methodology in early childhood education]. Revista electronica de
investigacion educativa, 19(2), 125-142. https://doi.org/10.24320/redie.2017.19.2.1091

Barrionuevo, B. C. (2020). La familia como agente interactivo en los procesos educativos. Factor de inclusion y
calidad escolar. [The family as an interactive agent in educational processes. Inclusion and school quality
factor]. Revista de Educacion Inclusiva, 13(2), 213-237. Retrieved from:
https://dialnet.unirioja.es/servlet/articulo?codigo=7694123. (11 jan.2025).

Basantes, A. V., Guerra, F. E., Naranjo, M. E., & Ibadango, D. K. (2018). Los lectores de pantalla: herramientas
tecnologicas para la inclusion educativa de personas no videntes. [Screen readers: technological tools for the
educational inclusion of no seers]. Informacion tecnologica, 29(5), 81-90. http://dx.doi.org/10.4067/S0718-
07642018000500081

Balta Sevillano, Guadalupe del Carmen, Bello Vilcapoma, Viari, Condor Campos, Beatriz, & Ramos Trujillo,
Amanda. (2024). Inclusividad en la educacion superior: estrategias para una atencion integral y equitativa.
[Inclusiveness in Higher Education: Strategies for comprehensive and equitable care]. Aula Virtual, 5(12),
e361. Epub 27 de diciembre de 2024.https://doi.org/10.5281/zenodo.13844814

Bell, R. (2020). Comprension del ciclo para la inclusiéon educativa en la educacion superior ecuatoriana.
[Comprension del ciclo para la inclusion educativa en la educacion superior ecuatoriana]. Revista
Electrénica Educare, 24(1), 1-21. https://dx.doi.org/10.15359/ree.24-1.4

Bravo Loor, S., Bernaras Iturrioz, E., Garaigordobil Landazabal, M., & Villafuerte-Holguin, J. (2021). Situacién
de la Inclusién educativa e integracion escolar de adolescentes con discapacidad motora de Manabi,
[Situacion de la Inclusion educativa e integracion escolar de adolescentes con discapacidad motora de
Manabi]. Ecuador. Revista San Gregorio, 1(45), 47-58. https://doi.org/10.36097/rsan.v0i45.1462

Beltran-Villamizar, Y., Martinez-Fuentes, Y., & Vargas-Beltran, A. (2015). El sistema educativo colombiano en
el camino hacia la inclusion: Avances y retos. [The Colombian education system on the way to inclusion:
advances and challenges]. Educacion y Educadores, 18(1), 62-75. https://doi.org/10.5294/edu.2015.18.1.4

Caceres, M. D. P. O., Arias-Valencia, S. A., & Hernandez-Quirama, A. (2019). Configuracién historica de la
discapacidad visual y sus implicaciones para la salud publica. [Historical configuration of visual disability
and its implications for public health]. Salud UIS, 51(3), 252-261. https://doi.org/10.18273/revsal.v51n3-
2019008.

Carrasco, M. V. M. (2018). La discapacidad en el Peru y adaptaciones de accesibilidad de espacios e infraestructura
en centros educativos inclusivos. [Disability in Peru and accessibility adaptations of spaces and infrastructure
in inclusive educational centers]. Educacion, 24(1), 35-45.
DOI: https://doi.org/10.33539/educacion.2018.v24n1.1313

Castillo Bricefio, C. (2015). La educacién inclusiva y lineamientos prospectivos de la formaciéon docente: una
vision de futuro. [Inclusive education and prospective guidelines of teacher training: a vision of the
future]. Actualidades Investigativas en Educacion, 15(2), 31-33. Retrieved from:
http://www.scielo.sa.cr/scielo.php?script=sci_arttext&pid=S1409-47032015000200002&Ing=en&tlng=es.
(05,02, 2025,)


http://dx.doi.org/10.32870/Ap.v12n2.1908
https://doi.org/10.17227/rce.num78-10357
http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S1729-80912021000400153&lng=es&tlng=es
https://doi.org/10.22235/cp.v11i2.1500
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-109X2012000200007&lng=es&tlng=es
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-109X2012000200007&lng=es&tlng=es
https://doi.org/10.6018/reifop.56012
https://doi.org/10.24320/redie.2017.19.2.1091
https://dialnet.unirioja.es/servlet/articulo?codigo=7694123
http://dx.doi.org/10.4067/S0718-07642018000500081
http://dx.doi.org/10.4067/S0718-07642018000500081
https://doi.org/10.5281/zenodo.13844814
https://dx.doi.org/10.15359/ree.24-1.4
https://doi.org/10.36097/rsan.v0i45.1462
https://doi.org/10.5294/edu.2015.18.1.4
https://doi.org/10.18273/revsal.v51n3-2019008
https://doi.org/10.18273/revsal.v51n3-2019008
https://doi.org/10.33539/educacion.2018.v24n1.1313
http://www.scielo.sa.cr/scielo.php?script=sci_arttext&pid=S1409-47032015000200002&lng=en&tlng=es

Asian Institute of Research Education Quarterly Reviews Vol.8, No.2, 2025

Coneo, E., Martinez, C., & Amed, E. (2019). Atencidn visual y auditiva y su relacion con el rendimiento académico
en estudiantes de secundaria. [Visual and auditory care and their relationship with academic performance in
high school students]. Espacios, 40(19), 29. Retrieved from:
https://d1wqtxts1xzle7.cloudfront.net/80612367/a19v40n19p29-libre.pdf (11.02.2025).

Clavijo, R., & Bautista, M. (2020). La educacion inclusiva. Analisis y reflexiones en la educacion superior
ecuatoriana. [Inclusive education. Analysis and reflections in Ecuadorian higher education]. Revista de
Educacion Alteridad, 15(1), 113-124. https://doi.org/10.17163/alt.v15n1.2020.09

Cruz Campo, A. M., Padilla Lindez, A., & Guerrero Romo, J. (2019). Me recreo en el recreo: una experiencia de
recreo inclusivo con una alumna con déficit visual grave en un instituto de secundaria.[I recreate at recess:
an inclusive recreation experience with a student with severe visual deficit at a high school
institute]. Integracion: revista digital ~ sobre  discapacidad  visual. Retrieved  from:
https://dialnet.unirioja.es/servlet/articulo?codigo=7161997 (11.03.2025).

Cruz, Y. M. B., Méndez, J. J. S., Andrade, M. D. L. R., & Suérez, L. F. V. (2023). Dificultades del aprendizaje y
las discapacidades dentro del aula regular. [Learning difficulties and disabilities within the regular
classroom]. Polo del Conocimiento: Revista cientifico-profesional, 8(3), 2849-2860. Retrieved from:
https://dialnet.unirioja.es/servlet/articulo?codigo=9252108 (11.02.2025).

Delgado Mero, M. de L. & Ponce Ocaia, K. R.. (2023). La neuroeducacion y la ensefianza de matematica en el
subnivel elemental de la Educacion Béasica del Ecuador. [Neuroeducation and teaching mathematics in the
elementary sub -level of Basic Education of Ecuador]. Revista InveCom / ISSN En linea: 2739-0063, 4(1),
1-20. https://doi.org/10.5281/zenodo.8307099

Duk, C., Cisternas, T., & Ramos, L. (2019). Formacién Docente desde un Enfoque Inclusivo. A 25 Afios de la
Declaracion de Salamanca, Nuevos y Viejos Desafios. [ Teacher training from an inclusive approach. 25 years
after the declaration of Salamanca, new and old challenges]. Revista latinoamericana de educacion
inclusiva, 13(2), 91-109. https://dx.doi.org/10.4067/S0718-73782019000200091

Del Rio, M. B., Ruiz, R. G., & Rodriguez, M. A. P. (2018). La educomunicaciéon como reto para la educacion
inclusiva. [Educommunication as a challenge for inclusive education]. Edmetic, 7(1), 66-86. Retrieved from:
https://dialnet.unirioja.es/servlet/articulo?codigo=6382216 (11.02.2025).

Escudero, E. F. & Castro, J. P. (2023). Autodeterminacién y éxito académico de personas con discapacidad visual.
[Self -determination and academic success of people with visual disabilities]. /E Revista de Investigacion
Educativa de la REDIECH, 14. DOI: https://doi.org/10.33010/ie_rie_rediech.v14i0.1643

Esparza-Maldonado, A. L., Margain-Fuentes, L. Y., Alvarez-Rodriguez, F. J., & Benitez-Guerrero, E. 1. (2018).
Desarrollo y evaluacion de un sistema interactivo para personas con discapacidad visual. [Development and
evaluation of an interactive system for visual disabilities]. Tecnologicas, 21(41), 149-157. Retrieved
http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S0123-
77992018000100010&Ing=en&tlng=es. (10.02.2025).

Espinosa-Barajas, J., Llado-Larraga, D., & Navarro-Leal, M. (2021). Propuesta de un modelo de inclusion y
equidad educativa universitaria, a partir de experiencias de estudiantes con discapacidad. [Proposal of a
university education inclusion and equity model, based on experiences of students with
disabilities]. CienciaUAT, 16(1), 116-135. https://doi.org/10.29059/cienciauat.v16il.1508

Fajardo, M. S. (2017). La educacion superior inclusiva en algunos paises de Latinoamérica: Avances, obstaculos
y retos. [Inclusive higher education in some Latin American countries: advances, obstacles and
challenges]. Revista latinoamericana de educacion inclusiva, 11(1), 171-197.
https://dx.doi.org/10.4067/S0718-73782017000100011

Fernandez Morales, F. H., Duarte, J. E., & Gutiérrez, G. J. (2015). Estrategia pedagogica para la formacion de
ingenieros con discapacidad visual. [Pedagogical strategy for the formation of engineers with visual
disabilities]. Papeles de trabajo-Centro de Estudios Interdisciplinarios en Etnolingiiistica y Antropologia
Socio-Cultural, (29), 36-48. Retrieved from:
https://www.scielo.org.ar/scielo.php?script=sci_arttext&pid=S1852-
45082015000100003&Ing=es&ting=en. (02.feb.2025)

Freire, M. E. A., Gamboa, J. C. M., & Arboleda, J. V. M. (2024). Impacto de la discapacidad visual en el
Ecuador.[Impact of  visual disability in  Ecuador]. Ciencia &  Turismo, 4(1),  45-
61. https://doi.org/10.33262/ct.v4i1.58

Garcia Rivas, N. E. (2024). Tecnologia Asistiva para la Inclusion Educativa en Ecuador. [Assistive technology for
educational inclusion in Ecuador]. Ciencia Latina: Revista Multidisciplinar, 8(3), 417-433. Retrievedd from:
https://dialnet.unirioja.es/servlet/articulo?codigo=9566122 (5.02.2025).

Goémez, J. A. S. (2018). Experiencia de un alumno con discapacidad visual en el Sistema Educativo Espafiol. [A
student with visual disabilities in the Spanish education system]. Revista de educacion inclusiva, 11(2), 117-
138. Retrieved from: https://dialnet.unirioja.es/servlet/articulo?codigo=6729099 (15.02.2025).

Hernandez, A., & Torres, R. (2018). Impacto emocional del déficit visual en nifios. [Emotional impact of visual
deficit in  children]. Psicologia y  Aprendizaje, 12(4), 102-115. Retrieved  from:
http://hdl.handle.net/20.500.12209/18093 (10.02.2025).

10


https://d1wqtxts1xzle7.cloudfront.net/80612367/a19v40n19p29-libre.pdf
https://doi.org/10.17163/alt.v15n1.2020.09
https://dialnet.unirioja.es/servlet/articulo?codigo=7161997
https://dialnet.unirioja.es/servlet/articulo?codigo=9252108
https://doi.org/10.5281/zenodo.8307099
https://dx.doi.org/10.4067/S0718-73782019000200091
https://dialnet.unirioja.es/servlet/articulo?codigo=6382216
https://doi.org/10.33010/ie_rie_rediech.v14i0.1643
http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S0123-77992018000100010&lng=en&tlng=es
http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S0123-77992018000100010&lng=en&tlng=es
https://doi.org/10.29059/cienciauat.v16i1.1508
https://dx.doi.org/10.4067/S0718-73782017000100011
https://www.scielo.org.ar/scielo.php?script=sci_arttext&pid=S1852-45082015000100003&lng=es&tlng=en
https://www.scielo.org.ar/scielo.php?script=sci_arttext&pid=S1852-45082015000100003&lng=es&tlng=en
https://doi.org/10.33262/ct.v4i1.58
https://dialnet.unirioja.es/servlet/articulo?codigo=9566122
https://dialnet.unirioja.es/servlet/articulo?codigo=6729099
http://hdl.handle.net/20.500.12209/18093

Asian Institute of Research Education Quarterly Reviews Vol.8, No.2, 2025

Hidalgo, G. & Larco, C. (2021). La educacion superior y las personas en situacion de discapacidad, una
mirada a la realidad ecuatoriana desde el amparo legal. [Higher education and people in disabilities, a look
at Ecuadorian reality from legal protection]. Revista de Educacion Inclusiva, 5(2), 283-306. Retrieved from:
https://revista.celei.cl/index.php/PRElI/article/view/398/276 (11.02.2025).

Huenul, A. C., Hernandez, V. S., & Hormazabal, G. V. (2016). Barreras de aprendizaje para estudiantes con
discapacidad en una universidad chilena. Demandas estudiantiles y desafios institucionales. [Learning
barriers for students with disabilities at a Chilean university. Student demands and institutional
challenges]. Actualidades investigativas en educacion, 16(3).1-20. DOI:
http://dx.doi.org/10.15517/aie.v16i3.25957

Ibafiez, A. S., Vasquez, C., & Laborda, M. A. (2017). Alucinaciones visuales y funcionamiento cognitivo en
pacientes con déficit visual adquirido. [Visual hallucinations and cognitive functioning in patients with
acquired  visual deficit]. Cuadernos de  Neuropsicologia, 11(1), 68-81. Retrieved from:
https://dialnet.unirioja.es/servlet/articulo?codigo=5994854 (11.01.2025).

Jiménez Carrillo, J. & Mesa Villavicencio, P. (2020). La cultura inclusiva para la atencion a la diversidad.
[Inclusive culture for attention to diversity]. Dilemas contempordneos: educacion, politica y
valores, 8(spe5), 00001. https://doi.org/10.46377/dilemas.v8i.2476

Llamazares de Prado, J. E., Arias Gago, A. R., & Melcon Alvarez, M. A. (2017). Revision tedrica de la
discapacidad visual, estudio sobre la importancia de la creatividad en la educacion. [Theoretical review of
visual disability, study on the importance of creativity in education]. Sophia, 13(2), 106-119.
https://doi.org/10.18634/sophiaj.13v.2i.666

Lopez, J. A., & Vasquez, S. G. (2022). La actividad ludica como estrategia didactica para reforzar el aprendizaje
de los estudiantes de basica elemental con dificultades en la lecto-escritura. [Playful activity as a didactic
strategy to reinforce the learning of elementary basic students with reading-writing difficulties]. Retrieved
from: http://dspace.ucuenca.edu.ec/handle/123456789/39737

Lorenzo, S. T. (2017). La dislexia y las dificultades en la adquisicion de la lectoescritura. [Dyslexia and difficulties
in the acquisition of literacy]. Profesorado. Revista de Curriculum y Formacion de Profesorado, 21(1),423-
432. Retrieved from: https://www.redalyc.org/pdf/567/56750681021.pdf (11.02.2025).

Lozano, J., Cava, A., Minutoli, G., & Castillo, I. (2021). ;Es necesaria la formacién del profesorado en
metodologias inclusivas? Un estudio en centros de Messina. [Is teachers training in inclusive methodologies
necessary? A study in Messina centers]. Revista Electronica Interuniversitaria de Formacion del
Profesorado, 24(2), 211-225. https://doi.org/10.6018/reifop.468941

Menéndez de Lucas JA, Castell Navarro A. (2020). Permanent visual work disabilities: 321 cases review. Arch
Soc Esp Oftalmol, 95(3), 130-137. Doi: 10.1016/j.0ftal.2019.12.013.

Meza Castro, M. D. (2018). El recurso de informacién y comunicacion visual: imagen. Apuntes en torno a las
Ciencias de la Informacion y Bibliotecologia. [The information and visual communication resource: image.
Notes around Information and Library Sciences]. E-Ciencias de la Informacion, 8(2), 102-
121. https://dx.doi.org/10.15517/eci.v8i2.29956

Montoya, P. B., Giler, M. Z., & Lopez, Y. P. (2022). Modelo de gestion inclusivo para la atencion a los alumnos
con déficit visual de cuarto grado de la Institucion Nicolas Infante Diaz. [Inclusive management model for
the care of students with a fourth grade visual deficit of the Nicolas Infante Diaz institution]. 593 Digital
Publisher CEIT, 7(1), 58-74. doi.org/10.33386/593dp.2022.1-1.981

Mogollén de Lugo, 1., Medina Narvaez, C., & Correa Rivero, K. (2018). Desarrollo de experiencias de aprendizaje
virtual accesible. Atencion a las necesidades de personas con discapacidad visual. [Development of
accessible virtual learning experiences. Attention to the needs of people with visual disabilities]. Edutec,
Revista Electronica De Tecnologia Educativa, (62), 34-47 (a371).
https://doi.org/10.21556/edutec.2017.62.1023

Navarro-Aburto, B., Arriagada Puschel, 1., Osse-Bustingorry, S., & Burgos-Videla, C. (2016). Adaptaciones
curriculares: Convergencias y divergencias de su implementacion en el profesorado chileno. [Curricular
adaptations: convergences and divergences of its implementation in Chilean teachers]. Revista Electronica
Educare, 20(1), 322-339. https://dx.doi.org/10.15359/ree.20-1.15

Nuiiez, A., & Lopez, M. (2020). Identificacion de necesidades de apoyo para el aprendizaje y la participacion de
estudiantes universitarios con discapacidad visual: un estudio biografico narrativo. [Identification of support
needs for learning and participation of university students with visual disabilities: a narrative biographical
study]. Calidad en la educacion, (53), 42-76. https://dx.doi.org/10.31619/caledu.n53.518

Ocampo, J. (2018). Discapacidad, Inclusion y Educacion Superior en Ecuador: El Caso de la Universidad Catolica
de Santiago de Guayaquil. [Disability, Inclusion and Higher Education in Ecuador: The case of the Catholic
University of Santiago de Guayaquil]. Revista latinoamericana de educacion inclusiva, 12(2), 97-
114. https://dx.doi.org/10.4067/S0718-73782018000200097

Organizacion Mundial de la Salud. (2019). Informe mundial sobre la vision. [World Vision Report]. Retrieved
from: https://apps.who.int/iris/bitstream/handle/10665/331423/9789240000346-spa.pdf (1.03.2025).

11


https://revista.celei.cl/index.php/PREI/article/view/398/276
http://dx.doi.org/10.15517/aie.v16i3.25957
https://dialnet.unirioja.es/servlet/articulo?codigo=5994854
https://doi.org/10.46377/dilemas.v8i.2476
https://doi.org/10.18634/sophiaj.13v.2i.666
http://dspace.ucuenca.edu.ec/handle/123456789/39737
https://www.redalyc.org/pdf/567/56750681021.pdf
https://doi.org/10.6018/reifop.468941
https://dx.doi.org/10.15517/eci.v8i2.29956
https://doi.org/10.21556/edutec.2017.62.1023
https://dx.doi.org/10.15359/ree.20-1.15
https://dx.doi.org/10.31619/caledu.n53.518
https://dx.doi.org/10.4067/S0718-73782018000200097
https://apps.who.int/iris/bitstream/handle/10665/331423/9789240000346-spa.pdf

Asian Institute of Research Education Quarterly Reviews Vol.8, No.2, 2025

Organizacion Mundial de la Salud. (2021). Ceguera y discapacidad visual. [Visual blindness and disability].
Retrieved from: https://www.who.int/es/news-room/fact-sheets/detail/blindness-and-visual-impairment
(11.02.2025).

Oviedo-Céceres, M., Hernandez-Padilla, M., & Suarez-Escudero, J. (2021). Percepcion de la rehabilitacion visual:
Una mirada desde las personas con baja vision. [Perception of visual rehabilitation: a look from people with
low vision]. Revista Cuidarte, 12(1), e1139. https://doi.org/10.15649/cuidarte.1139

Page, M., Mckenzie, J., Bossuyt, P., Boutron, 1., Hoffmann, T., Mulrow, C., Shamseer, L., Tetzlaff, J., Brennan,
S., Chou, R., Lalu, M., Glanville, J., Grimshaw, J., Loder, E., Mayo-Wilson, E., Mcdonald, S., & Jose, T.
(2021). Declaracion PRISMA 2020: una guia actualizada para la publicacion de revisiones sistematicas.
[Prism declaration 2020: An updated guide for the publication of systematic reviews]. Spanish Journal of
Cardiolog, 74(9), 790-799. https://doi.org/10.1016/j.recesp.2021.06.016

Palma Mendoza, B. L. ., & Ponce Ocaiia, K. R. . (2023). La desnutricion y el bajo rendimiento escolar en nifios
de Educacion Basica del Ecuador. [Malnutrition and low school performance in Basic Education children of
Ecuador]. Revista InveCom, 4(1), 1-24. https://doi.org/10.5281/zenodo.8435484

Parra Esquivel, E. & Pefias Felizzola, O. (2015). El niflo con discapacidad: elementos orientadores para su
inclusion social. [The child with disabilities: guiding elements for social inclusion]. Revista Salud
Uninorte, 31(2), 329-346. Retrieved from
http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S0120-
55522015000200013&Ing=en&tlng=es. (11.02.2025).

Parraga, C. M. C., Fernandez, M. N. L., Avellan, M. A. M., & Loor, M. A. M. (2021). Inclusion: Estrategias
didacticas en el proceso de ensefianza aprendizaje del idioma inglés en los estudiantes con discapacidad
visual en las universidades manabitas. [Inclusion: didactic strategies in the teaching process learning English
in students with visual disabilities in Manabitas universities]. Dominio de las Ciencias, 7(2), 1069-1078.
DOI: http://dx.doi.org/10.23857/dc.v7i2.1846

Palmeros, G. & Gairin, J. (2016). La atencion a las personas con discapacidad en las universidades mexicanas y
espafiolas, desde la revision de las politicas educativas. [The attention to people with disabilities in Mexican
and Spanish universities, since the review of educational policies]. Educacion, 25(49), 83-
102. https://doi.org/10.18800/educacion.201602.005

Pascuas-Rengifo, Y., Vargas-Jara, E., & Séenz-Nufiez, M. (2015). Tecnologias de la informaciéon y las
comunicaciones para personas con necesidades educativas especiales. [Information and communications
technologies for  people with special educational needs]. Entramado, 11(2), 240-
248. https://doi.org/10.18041/entramado.2015v11n2.22233

Pérez Ibarra, M., Pérez Otero, N., Tarifa, H., Quispe, G., & Megjias, M. (2015). Discapacidad visual: educacion
inclusiva en la universidad. [Discapacidad visual: educacion inclusiva en la universidad]. In XVII Workshop
de  Investigadores en  Ciencias de la  Computacion.  Retrieved  from:  chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://sedici.unlp.edu.ar/bitstream/handle/10915/46028/Do
cumento_completo.pdf?sequence=1 (11.mar.2025).

Pérez-castro, J. (2023). La inclusion educativa en el nivel superior: una revision sistematica. [La inclusion
educativa en el nivel superior: una revision sistematica]. Revista Brasileira de Educagdo Especial, 29, €0249.
https://doi.org/10.1590/1980-54702023v29¢0249

Pérez Valles, C. & Reeves Huapaya, E. (2023). Educacion inclusiva digital: Una revision bibliografica actualizada.
Las brechas digitales en la educacién inclusiva. [Digital Inclusive Education: An updated bibliographic
review. Digital gaps in inclusive education]. Actualidades Investigativas en Educacion, 23(3), 3-
28. https://dx.doi.org/10.15517/aie.v23i3.54680

Pinoargote Vera, J. P., Villafuerte-Holguin, J. V., & Zurita, V. D. (2018). Uso del WhatsApp en adaptaciones
curriculares para estudiantes con discapacidad visual de Ecuador. Jornadas Universitarias de Tecnologia
Educativa, 57. Retrieved from: https://dialnet.unirioja.es/servlet/articulo?codigo=7596484&info=resumen
(15.04.2025).

Rivas, N. E. G. (2024). Tecnologia Asistiva para la Inclusion Educativa en Ecuador. [Assistive technology for
educational inclusion in Ecuador]. Ciencia Latina: Revista Multidisciplinar, 8(3), 417-433. Retrieved from:
https://dialnet.unirioja.es/servlet/articulo?codigo=9566122 (11.02.2025).

Robles-Bykbaev, V., Guzhiiay-Lucero, A., Pulla-Sanchez, D., Pesantez-Avilés, F., Suquilanda-Cuesta, P., &
Bernal-Merchan, E. (2018). Un entrenador de Braille multifuncion basado en sistemas embebidos,
aplicaciones moviles, razonamiento basado en reglas y mineria de datos para nifios con discapacidad visual.
[A multifunction braille coach based on embedded systems, mobile applications, data -based reasoning and
data mining for children with visual disabilities]. Computacion y Sistemas,22(4), 1487-1502.
https://doi.org/10.13053/cys-22-4-2795

Rodriguez Antayhua, S. K., & Garcia Rodriguez, N. S. (2024). Camino hacia la inclusiéon educativa: Beneficio
para todos. [Road towards educational inclusion: benefit to all]. Horizontes. Revista De Investigacion En
Ciencias De La Educacion, 8(32), 511 —520. https://doi.org/10.33996/revistahorizontes.v8i32.741

12


https://www.who.int/es/news-room/fact-sheets/detail/blindness-and-visual-impairment
https://doi.org/10.15649/cuidarte.1139
https://doi.org/10.1016/j.recesp.2021.06.016
https://doi.org/10.5281/zenodo.8435484
http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S0120-55522015000200013&lng=en&tlng=es
http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S0120-55522015000200013&lng=en&tlng=es
http://dx.doi.org/10.23857/dc.v7i2.1846
https://doi.org/10.18800/educacion.201602.005
https://doi.org/10.18041/entramado.2015v11n2.22233
https://dx.doi.org/10.15517/aie.v23i3.54680
https://dialnet.unirioja.es/servlet/articulo?codigo=7596484&info=resumen
https://dialnet.unirioja.es/servlet/articulo?codigo=9566122
https://doi.org/10.13053/cys-22-4-2795
https://doi.org/10.33996/revistahorizontes.v8i32.741

Asian Institute of Research Education Quarterly Reviews Vol.8, No.2, 2025

Rojas-Rojas, L., Arboleda-Toro, N., & Pinzén-Jaime, L. (2018). Caracterizacion de poblacioén con discapacidad
visual, auditiva, de habla y motora para su vinculacion a programas de pregrado a distancia de una
universidad de Colombia. [Population characterization with visual, auditory, speech and motor disabilities to
link undergraduate programs at a University of Colombia]. Revista Electronica Educare, 22(1), 97-
124. https://dx.doi.org/10.15359/ree.22-1.6

Ruiz, G. (2024). Politicas educativas para el fortalecimiento de sociedades democraticas en América Latina y el
Caribe: desafios, experiencias y estrategias innovadoras. [Educational policies for the strengthening of
democratic societies in Latin America and the Caribbean: innovative challenges, experiences, experiences
and strategies]. Revista latinoamericana de estudios educativos, 54(3), 15-38.
https://doi.org/10.48102/rlee.2024.54.3.664

Rupert, R., Bourne, A., Flaxman, S., Braithwaite, T., Cicinelli, M., Das, A., Jonas, J., Keeffe, J., Kempen, J.,
Leasher, J., Limburg, H., Naidoo, K., Pesudovs, K., Resnikoff, S., Silvester, A., Stevens, G., Tahhan, N.,
Wong, T., Taylor, H. (2017). Magnitude, temporal trends, and projections of the global prevalence of
blindness and distance and near vision impairment: a systematic review and meta-analysis. on behalf of the
Vision Loss Expert Group. Lancet Glob Health 2017; 5: e888-97. http://dx.doi.org/10.1016/ S2214-109X
(17)30293-0

Salazar, R. D. V., & Mesa, A. A. C. (2019). Dispositivos de asistencia para la movilidad en personas con
discapacidad visual: una revision bibliografica. [Assistance devices for mobility in people with visual
disabilities: a bibliographic review]. Revista Politécnica, 15(28), 107-116. DOI:
https://doi.org/10.33571/rpolitec.v15n28al0

Sanchez, J. L. M., & Sabando, J. R. T. (2021). Adaptaciones curriculares en estudiantes universitarios con
discapacidad visual (ceguera total y baja vision). [Curricular adaptations in university students with visual
disabilities (total blindness and low vision)]. Polo del Conocimiento: Revista cientifico-profesional, 6(5),
100-115. Retrieved from: https://dialnet.unirioja.es/servlet/articulo?codigo=7927031 (22.02.2025).

Sanchez Morrillo, C. F., Maldonado Palacios, I. A., Maldonado Palacios, G. M., Morocho Palacios, H. F., &
Cuenca Cumbicos, K. M. (2024). Desarrollo y evaluacion de recursos educativos digitales para la educacion
inclusiva. [Development and evaluation of digital educational resources for inclusive education]. LATAM
Revista  Latinoamericana  De  Ciencias  Sociales Y  Humanidades, 5(2), 740 —  750.
https://doi.org/10.56712/latam.v5i2.1913

Sanchez, J., Reyes-Rojas, J., Alé-Silva, J. (2024) What Is Known about Assistive Technologies in Distance and
Digital Education for Learners with Disabilities. FEducation Sciences, 14 (06), 595. DOI
10.3390/educscil4060595

Santa Cruz, C., Espinoza, V., & Hohlberg, E. (2021). Problemas Socioemocionales en Nifios con Discapacidad
Auditiva, Discapacidad Visual y Desarrollo Tipico. [Socio-emotional problems in children with hearing
impairment, visual disabilities and typical development]. Revista latinoamericana de educacion
inclusiva, 15(1), 95-116. https://dx.doi.org/10.4067/S0718-73782021000100095

Santillan Palma, E., & Villafuerte-Holguin, J. S. (2023). Acceso, apoyos técnicos y practicas lectoras de
estudiantes con déficit auditivo en tres universidades ecuatorianas. [Access, technical support and reading
practices of students with auditory deficit in three Ecuadorian universities]. MODULEMA. Revista cientifica
Sobre Diversidad Cultural, 7, 63—81. https://doi.org/10.30827/modulema.v7i.26984

Sevilla Santo, D., Martin Pavén, M., & Jenaro Rio, C. (2018). Actitud del docente hacia la educacion inclusiva y
hacia los estudiantes con necesidades educativas especiales. [Teacher's attitude towards inclusive education
and to students with special educational needs]. Innovacion educativa, 18(78), 115-141. Retrieved from:
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-
26732018000300115&Ing=es&tlng=es. (07.02.2025).

Torres Acurio, J. (2024). Acceso a material didactico digital e integracion de las Tecnologias de la Informacion y
la Comunicacion durante el confinamiento por Covid 19 en estudiantes con discapacidad visual del
departamento peruano de Puno. [Access to digital didactic material and integration of information and
communication technologies during confinement by COVID 19 in visual disabilities of the Peruvian
department of Puno]. Espacios en blanco. Serie indagaciones, 34(1), 243-258.
https://dx.doi.org/https://doi.org/10.37177/unicen/eb34-386

Tovar, K. (2015). Aproximacion a las representaciones sociales de profesores universitarios sobre discapacidad
visual. [Approach to the social representations of university professors about visual disability]. Revista de
investigacion, 39(86), 221-235. Retrieved from:
http://ve.scielo.org/scielo.php?script=sci_arttext&pid=S1010-2914201500030001 1 &Ing=es&tlng=es.
(01.feb.2025)

UNESCO (2023). Una mirada sobre la educacion inclusiva. Oficina Montevideo y el Bureau Regional para la
Ciencia en América Latina y el Caribe. Retrieved from:
https://unesdoc.unesco.org/ark:/48223/pf0000385847 (15.04.2025).

Villafuerte, J. & Carrefio, M. (2015). Los retos del profesorado en las comunidades educativas inclusivas.
Revista Para el Aula - IDEA Edicion N° 14. P (45). Retrieved from: chrome-

13


https://dx.doi.org/10.15359/ree.22-1.6
https://doi.org/10.48102/rlee.2024.54.3.664
https://doi.org/10.33571/rpolitec.v15n28a10
https://dialnet.unirioja.es/servlet/articulo?codigo=7927031
https://doi.org/10.56712/latam.v5i2.1913
https://dx.doi.org/10.4067/S0718-73782021000100095
https://doi.org/10.30827/modulema.v7i.26984
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-26732018000300115&lng=es&tlng=es
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-26732018000300115&lng=es&tlng=es
https://dx.doi.org/https:/doi.org/10.37177/unicen/eb34-386
http://ve.scielo.org/scielo.php?script=sci_arttext&pid=S1010-29142015000300011&lng=es&tlng=es
https://unesdoc.unesco.org/ark:/48223/pf0000385847

Asian Institute of Research Education Quarterly Reviews Vol.8, No.2, 2025

extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.usfq.edu.ec/sites/default/files/2020-
06/pea_014 0023.pdf (10.02.2025).

Villafuerte, J. S., & Pinoargote Vera, J. C. (2020). Dispositivos electronicos en practicas de lectura y escritura:

El caso de un estudiante con déficit visual. [Electronic devices in reading and writing practices: the case of
a student with visual deficit]. H2D|Revista De Humanidades Digitais, 2(1). 1-20
https://doi.org/10.21814/h2d.2466

Villafuerte-Holguin, J. & Cevallos Zambrano, D. P. (2021). Liderazgo educativo en tiempos de pandemia: La
educacion no sera la misma que conocimos. [Educational leadership in pandemic times: education will not
be the same as we met]. Revista Historia de la Educacion Latinoamericana, 23(37), 15-40.
https://doi.org/10.14482/INDES.30.1.303.661

Valdés, R., Campos, F. & Fardella, C. (2023). Educacién inclusiva y nueva gestion publica en las politicas de
liderazgo escolar en Chile. [Inclusive education and new public management in school leadership policies in
Chile]. Perfiles educativos, 45(179), 113-128. https://doi.org/10.22201/iisue.24486167¢.2023.179.60900

Vargas Castro, K., Rojas-Ceballos, V. C., Saona-Lozano, R. V., & Pinos-Medrano, V. F. (2024). Anélisis de los
factores que influyen en la educacion inclusiva en Ecuador. [Analysis of the factors that influence inclusive
education in Ecuador]. Revista Electronica Interuniversitaria de Formacion del Profesorado, 27(1), 61-73.
https://doi.org/10.6018/reifop.580821

Victoriano Villouta, E. (2017). Facilitators and barriers of the inclusion process in higher education: the
perspective of tutors of Piane-UC program. Estudios pedagogicos (Valdivia), 43(1), 349-
369. https://dx.doi.org/10.4067/S0718-07052017000100020

Viscaino, P. S. C., Garcia, V. H. R., Vizuete, P. N. S., & Vizuete, E. V. S. (2018). Utilizacion de software en la
ensefianza del idioma inglés basico a personas con discapacidad visual. [Use of software in the teaching of
the basic English language to people with visual disabilities]. Didasc@ lia: Didactica y Educacion, 9(3), 13-
20. Retrieved from: https://dialnet.unirioja.es/servlet/articulo?codigo=6715219 (14.04.2025).

Yépez, A., & Castillo, M. (2020). La inclusiéon educativa en la Universidad Central del Ecuador desde las
percepciones del estudiantado. [Educational inclusion at the Central University of Ecuador from students'
perceptions]. Revista Cientifica Retos de la Ciencia, 4(8), 1-14. https://doi.org/10.53877/rc.4.8.20200101.01

Zamora Lopez, P., & Marin Peraba, C. (2021). Tiflotecnologias para el alumnado con discapacidad visual.
[Typhlotechnologies for students with visual disabilities]. Academo, 8(1), 109-118.
.https://doi.org/10.30545/academo.2021.ene-jun.10

14


https://doi.org/10.21814/h2d.2466
https://doi.org/10.14482/INDES.30.1.303.661
https://doi.org/10.22201/iisue.24486167e.2023.179.60900
https://doi.org/10.6018/reifop.580821
https://dx.doi.org/10.4067/S0718-07052017000100020
https://dialnet.unirioja.es/servlet/articulo?codigo=6715219
https://doi.org/10.53877/rc.4.8.20200101.01
https://doi.org/10.30545/academo.2021.ene-jun.10

	1 Programa de Maestría en Educación Mención Innovación Educativa, Universidad Laica Eloy Alfaro de Manabí, Ecuador. Email: maria.heredia@pg.uleam.edu.ec, https://orcid.org/0009-0004-4378-0155 /
	Page, M., Mckenzie, J., Bossuyt, P., Boutron, I., Hoffmann, T., Mulrow, C., Shamseer, L., Tetzlaff, J., Brennan, S., Chou, R., Lalu, M., Glanville, J., Grimshaw, J., Loder, E., Mayo-Wilson, E., Mcdonald, S., & Jose, T. (2021). Declaración PRISMA 2020:...

